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.P R 0 CBE6INGS
8:30 'a . rn-.

JAY M. SOMMER:. Good morning,

ladies and cientlemen,

offiCialIj in session.

Our ilearing i5 nOw

z

a,

I'd like to introduce.to you this'

morning tt5-s'tarl with, cu.'. Vic'e Chairperson,
,

Mrs. Yvonne Lasen, who will ir turn introduce

th'e Board members. Mrs. Larsen.

much.

4

,YVONNE LARSEN:',,Thank you very
4.*

May T at this.timintroduce to you our
,

chairman of this.'publiâ hearing, the' 'secOnd of

six that the7Ndtional Comniission will be hoStipg

this year. . Jay Sommer: Mr% SoMMer 4S' the

National Teacher of the Year this year. If all

of the teachers throughout the'United States
11

were like Mr. Sommer we would not be here with

the challenges that.we fac'e in the educational

area.

- .

Jay i a marvelous repremsentati,ve

of the teacher force and a superbscholar and

a.very fine representative of the teaChing

'community aild we are delighted'that he h'Osting

andch'air'ing' this.session for ustoday, Language
1
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/
and Literaoy4 Skills for.Academic Learning'.

. . ,

// We have a marvelous presentation
;

0

for you today. Three of my colleagties from 616

,

National Commissi,on on ExZ-elience ad., seated

here to my right. ApnettvKirk, who will chwir

our third hearing which will be May 12th at.,
14..;

Atlanta, teorgda.. Mrs. Kirk is-a parnnt and
;

J

-ww

a. former teacher. And' the'sesSion in Atl'anta

will be caled Teaching and TeacherEducatiOn,

and.we have a very thodght. provoking heafing

and we hope th'at -some of you will be able to
4

a-E:tend.

U.

Seated to her right is

Kr..rancisco D. Sanchez, Jr., Superintendent

of the urban school dis"trict, Albuquerque-4 New

Mexco.

3.

A

4 ...Emeral A. Crosby,.Zo-"his right, M

a princeipal a high sáhool in Detroit, Michi'gan. ,

. _

.' . '0

To his right is a representativ,1

-

of the Texas Education Agency, M. Bill Kirb.

,And,to his 'right s our host.

1
for -this eaing,Mr. Billy,Reagan, and.a

f"--marveleus tour guide of Houston, 'and a :very

int:eresting and competent administrator_and ie

a c",

.are most everwhelmed by the'se teautiful facilities

9
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that-are available fbr this hearing.

We .app,reciate your 'warm: and

graoiou,s hospitality very much.
. -

To my left, in the order that
p

\they will be making the pregentations this

'morning, is Mr. Ridhard C. Anderson, Director'

-of the Center for the 'Study of Reading,

University of Illinois'.

Next is Margaret Smith-Burke,

Associate Prdfe'ssor, Depaxtment of Educati.onal

PsychologY, New York University.

Then we have. Don Giraves, hirector

of Writiri4--P-r.ocess Laboratory, School of Educa-
.

tion, University of New mpshire in Durham.

Next is Eileen Lu speaking

on excellence in writing in the academic

disciplines. She is the facIrilty coordinator

of the Gifted.and Talented Program for high

school students,Department Of:English,

University of Texas, San Antonio.

Next is,Ray Clifford -- his

topic'iS Excellence in Second-Language

Teaching Academic Dean,'Defense Language

Institute, Presidio of Monterey, California.

And our final -presenter this
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morninq will be tiny Wonq-Fillmore, A.ssociate

ProfesSor, School.of Education, University of

California at Berkeley.

Our Executive Director for the_

National Commission-on Excellence,
,

Mr. Milt Goldberg, is seated at the table to

'my right.

And our staff coordinator for

this public hearing, who put it all together,

Penny. McDonald --,- Penny, where are you

in the:back. We do thank Penny for all of Tier

very fine activities.

Our agenda for this morning is

We will have--. We're a few minutes beh.ind

schedule, but we hope that we wilCcatch.up.

We have some national perf)ectives'that will be

presented ta us from 9:00 to 12:.00Nby panelist

presenters to my left. We will lyave a break,

probably.after the third presentation by

Denald Graves, and I think that's going to be

in about a half an hour when we will have an

opportunity for those ofyOu who wish to sign 4

up for presentations this afternoon to make

your request known to our'staff..

Following our morning's agenda,
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which will Cc:include somewhee areUnd.12:00,

presenters wi.11 be availaWle to be interviewed

by members of the pi-es, who are here,from 12:00

to 12:30. /'

Lunch will be scheduled for

C9mmission membens from 12:30 t6,1:30, and I

-understand the cafeteria,-here at the district
,

is available for those of you who wiAll to stay

for the day's activities so you will be able

to have a' bite of lunch.

Ouy afternoon program is scheduled,

_troth 1:30 to 4:00 speaking.on the local and

regional programs and perspbctives,. and.it

promises to be a very full day..
a

On behalf.of, my fellow commis-
'

sioners I am very pleased to'see se piany Of

you here. We welcome yo.ur inliut. We are

delighted to have'your interest and your concern

in helping us resolve the challenges that we

face.

And, so, it 'istime for us to

jmove along.into the seccnd' public hearing.

Mr. Sommer, I thank you arid good luck,

JAY SOMMER'; Thank you, We

- would like you to hear a few remarks from our
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Executive Direttor froM the Commission,.

Mr. MiltonOoldberg.
*

MILTON GOLDBERG:. I just want

to take a.minute to thank Billy Reagan and

'Houston Independent School Distriet for pro-

*viding us, noe.only hospitality, but with an'
,

environment.of phySical and intellectual.. I

.theink,it.is most appropriate for this hea'ring

41.
today..

We had the opportunity yesterday

to visitbschools in Houston at Kingwood:. and it

was..the kind of,gratification that we need to have
. .

more of a dense of, I think, in American educa-

tion. There areitxamples of excellence amidst

all the,other issues and:problems tfrat we face.

in Ameri.ca tolda.. There are schools where good

things are happening., We .need to,know more

abou,t these places and understand what.happens

-and a good situation can be made available to

those-situations which arenot.so effective..

To Billy and his staff we-want

to say, again, thank you all very, very much.

We loOk forward to. this 'hearing; we 1Ool4FOrward

to input from the-Commission members, from.our

speakers, and members from the'audience. Thank

*

4.#
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GOldberg.

JAY SOMMER: Thank you,:

12

We are going to have the honor.

'of hearing Mr. Billy Reagan, superintendent of

Houston Independent School District-. And h

Overwhelmed me yesterdai with his 1CindnesSwith

his sharpness, and with his excellence in every-

,

'thing he touches. Just foi.-his Own sake, he.has,'

done a great,deal for,education,.-and he'll d
. ,

some work, but he w,as the victim of t..reffic ofc

. .

.liouston this morning -- I'll hope .be

able to do something about that, Mr.'Reagen.

We are delighted that you took the time to be

here today. Rlease take my thanks op behalf .

of the Commission for your efforts and for your_

staff efforts. Thank'you.

BILLY REAGAN: Thank you. vei.y,

'much,.-M.r. Chairman.,

I would like tO point ou t to,the

Co mmission and our distingudshed vigitors and

guests that we do wel.dome you .to the HoustOrl

Independent School District and to tile Taj Mahal.

(The audience responded

with laUghter.)

1 7
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I hope that 'you've noticed .on
4r.

the'outside that we do.have a neat around this

building. I hope you also netk"ced that there

are gunned turrets around the top -o.f the building.

I.

(The audience r'esponded
. .

with. laughter.)

,.. I hope you also-begin o realize,

'Jay, that my maih.qualifiction for this'posi-.
ci

-tion as superintendent was the Way of my hair-
,

stle, because it was determined ,by'the Board
0

that no one -could ruleover the Taj Mahal.that
4

didn't iave a Yul Brenner haircut,

(The &udience-responded

with laughter.),.
-

What othet.skitl.s I'possess are

by accide,nti not;Aoy training.
.

also mould like to pain't out

that onay n'the'last two years 'have we 4een

.able to remove our 'school beard meeting from

the entertainment Vide at the Foey's depart-4

ment,store ticket put out in Houston.

(The audience .'respondedt,

, with laughter:)
,

So, you are' in that theater this

.
morning-and in our Board apditorium.
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In all,seriousness, when the
.

.
. . .

Commission was'formulated, it was, 'I think -..-,'

-.

for most educ'ators in America, and -school:board

nmember:s, L think it ,was- an-act:that brought a

great deal of hope t9 all of us.
e,v

Those of us who are professional

educators as a group; are e)stremely proud of.our

profession, because it has a history, probably

-the most succes'sful history of any.ihstitution

in thellistory of mankind. The public school.s

,
of Amesrica never f'ailed this nation, ever.

'S.

. Whenemo thinqs-e)<isted -7 whe,11,the mission was

identi'fied,,and the ind,ssiOn was Supported
._,.

itrs.never failed!.
V

Where we're in grave'difficudty

in Americatoday is we have- not identifiedwhat
-.

the missTion is, We are Very disjoi,nted, we are--

very deluded, We are,very distracted as to what

the missiorr of 'the public school sYstem should

'be in this-country.

I Point with great pr,ide td the

fac-E that.the publid..schools are the lirime

instrument for which two hundred sitil.on have

been b'rought,into thi's- -country and built into

the strongest fabtor of a society that the Worra
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has ever,known.

I'point with pridd to our growing

ability to feed half of the:world and the ybkic

schools' role in making this possible.

I point with great pride to the"

fac-E that thp, public schools.--priMerviehicle

in our being able tofight two world wars against

-----
suppression And the destruction of freedom.

*.

I point with great pride to the

'
.fact that the public sc ools have helped this

nation move from rural society ,to an urban

. sooiety of unbelievable.ciraumstance.

Dr-. Goldberg went to the Astro-'

dome. Vie last evening, some of you had the

opportunity to: see)bne of our guesS it's
.

0

now soMewhere,between the nine and a-half and .

eleventh womder of the world --Gilley's.
AN.

Well, we look upon all.these

things and we realize that the arCiiit:6cts; the

engineers, and'all of the people that have

-designed it, build things. .

Yes, .e're going to solve the

!_qproblem of traffic of Houston, when we get the

'guts and the wilqingness (o go out and solVe',

4

it. It won't be,solved until that time.
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And t en, about, eight iniles,trom

\.
. .

\ f
1Gilley's last.nigh if Wehad,had the oppor-

\
\

\*tunity and our pYiorities had beeff''i.n order,
, 4

\
, ------

'.N4..\e would'have.gone to tl.i.e. .NgSA..Spacecraft Center-. ,

'\ And I po int with great pride for
-

all\teachers of.America and all educatots, board

members, and others that have suppoted'and '4

. worked in state agenGies-- I-4point'with-great

pride tha-Oninety-seven.percent of .t.he people

who deSigned and built the spaoe:shuttle,
Y 10 ,

Columbra ate product's Of the 2,1-aerican public

school system.

, Ameri.ca isin desperate need of
. - . 0

a,catalyzation of a group of people who'wikl
- 4, a

'
'- '-foO.us upon our miSsion: And I believe.that this

Commission haS that ability. I believe that thiS

Commissibh Can gi eAmerican\educatipn a.sense
.

of direction_ A scl) my hope and my prayersand
.... .

my t,houghts fo,r this Commission 'and while we
o . .

were o thrilledithat you could come.to our
.1

diverse city and look at the diversities of

language, literacy -- tire that maybe, in some
, --

way, i wod help y7ou to become tht Catalyst.

We welcome you to Houston, where

, every day is a new ptoflesSiona1 challenge and.

21
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every niTht there iS a new adventure.:.

4
(The audience reSponded

with laughter.)'

I thank you very much.
v

JAY SOMMtit: Mr. Raymon Bynum
.1

the Commi ioner, was not able to be here today;' .

and we have someone from Austin, MT. Bill Kirby,.

Mr. girby; please.

BILL KIRBY: Thank you, Jay.

I'm de'lighted'to preent my views
e ,

on education today and t welcome the Commission

here to Houston ancl to Texas.. We think, in

education, there are a lot of goodl-Ehings going
ji

on in Texas. We know,.there are a lot of good
,

thin4s go.ing on in.this city of Houstorl, and we

especially know there are seme great things going

on in the 'Houston Independent School District.

Many tiMes the state bureaucrats

A

we get in,our office and we hand out money and

we,proCess diffe,rent kinds of reports and papers

and we look to compliance and we look to audits
;

and'wedon't oftep enough get, out and see where
,

things'are happening in the classroom. A d itts

a delight for us when Ne have an .opportuniy to
*,

a

get out and especially when we have the opportunity
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to come to the, Houston Independent School

bedause we're a6iare that there's

always something happening\, and there's some-

thing good happening in th Houston school

\

So, we are cOrtainly delighted

to welcome you here. We have in Texas many,
\ ;

problems, many concerns. For one thing we

haVe a tremendous population growth. The

,

state-of Texas has grown by thirty percent in

the, last t p years. Our public\ school popula.-
r

, -

#

tion is growing,,at' an unbelievable ra,te. In

less than ten years.we will have500,000 more

children to educate than we have today. And

P'Y
the year 2000 we will have one and a half

million more children in the Texas schools

tha-n We have today. So just by sheer volume

of .the-population growth- we have some great

concerns.
.

ILA

Secondary, that'We haye some .

very dofinite concerns- in that that popula7,

tion. is a chang' ing popujation.
,.

. .

schools are continuing to grow at a rate of

Our public

abciu.t one percent per year, changing from

majority population to a' minority population-.4
a
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A,nd by :the end.of this decade, the'bdblic
4

'schools of Texas will ha've a major-I-by of a,.

population of minority students, and our

schools have traditionallj done less well_in

terms of .educating our children of educating

minority students than.we have majority'

7students. So We Certainly have-a concetn with

that as the population changes rl'he public'
-3

-
;

*school, must respond to Make sur'e that .wp.,do-
. 7

/
. -

educate 'all of th'e children .p.propki.a.tely.

. .

Our third,area,where we have a

tremendous problem is'in the aiea of having

ualLfied teachets- Oe have,a tremandous

shortage.

Billy, last year you hired

what? 1,100 teachers, approximately, and

some ninety.percent of them came from out%

of state.

Our colleges and universities in

the state of Texas are not turning out sufficient
0

enough numbers of teachers to take care of the

attrition -- the people that we lose to death,

retirement, or to movement to other occupations --

and cover the population growth, the tremendous

population growth that puts us far short of what
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we need-. And so in this growing area we have

a tremendous concern.

We also have a concern in that

we have a limited amount of resources. Texas,

peraps, is in better economic condilion than

any state in this Union, and we are indeed,

fortunate. But the ravages of inflation are

contfritifYig to eat away at the public money, to

the point where we are losing money. In Texas

we spend $7 billion a year on educatien at the

elementary and secondary level. But we

rose, if inflation is at ten percent, $700 million

this next year in purchasing power. We have a

number of concerns.
-

And we are delighted to have the

Commission here, and we believe that your work --

as Billy has just said -- we believe it will help

us to find was 'to help meet the challenges that

are facing us here in Texas.

So, on behalf of the Commissioner

and the Sate boards and Education Agency, let
A

me aay add my word of welcome with Billy's

to Texas and to Houston.

JAY SOMMhR: Thank you very much.

YVONNE LARSEN: Representing
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Secretary Terrel Bell in todai's audience is

Mr.'Scott Tuxhorn.

Would you please stand and be

recognized? Were delighted that'you're here.

We're very appreciative-ol

Secretary Bell's creativity in establishing

thiS Commission and-certainly the comments Of

both\Mr. Bynum and Mr. Reagan. We do feel that

we are at the cross-roads and it is the time

for action. Certainly the Commission is

extremely motivated and sincere in that. THank

.you, Mr. Smith.

JAY SOMMER: As you know, gentle-

men, Secre_tary Be1,1 announced the creation of

"the National Commission of Excellence i
$

Washington, D.C.', in August of 1981, soliciting,

e

I quote', "the support of all who care about our

future." The Secretary noted that he was estab- lo

liShing the Commission based on his "responsi-

bility" to provide'leadership, constructive

criticism, and'effective systems to.the schools

and universities.

The Commission's official 1-large

-
requires the Commissjon to pay particular atten-

tion to separate issues, including a'sessing the



a

r

-

3

7

8

9

10

11

12

13

14

16

18

19

20

21

22

23

24

25

2 2

quality of teaching and learning in our, nation's

public and'private schools, colleges and

universities; comparing American schools and

colleges with those o.f other advancod nations;

studying, the relations of college admission, of

high school curricula and standard's; identifying

exceptions Of educational programs and searching

for sources'of their success; assessing and

agreeing to which major,-social and educational

changes, and that the changes in the last
-

:juarter Century have affected student achieve-
'

ment; for the hearings and redeiving testimony-

, on how to foster higher levels.of :quality in our

nation!fls education-al system, and isolating the

problems whiCh must be faded and over-Come, if

we are to be sUccess,ful.

As you can see from the Com-

mission's charge, our task'is a monumental one.

We 'have undertalcen a job that is as complex as

it is difficult. I believe that all of the

Commission members, as well as the support

staff, understand that our responsibilities

can't be c.arried out without your cooperon,

and without the cooperation of the Amer'ican

people and the Amercan educational community.
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Without your testimony, we are unable to make

the,sensitive 'assessments required for intelli-

\

gent recomMendatioAs'.

The reation of the Commission

recognizes, theitfact that we need to pay specific

attentions to a number of problems which we are

facing in education.

In short, we are not doing as

well as we should. This recognition should not

signal a sense of desperation. Rather, we should

take it as evidence.of our resolve'to solve these

problems.
P

Today's hearing is of particular

-
importance to all of us. There i8 little doubt

that language and literacy skills play a vital

part in the scheme of out education. This is an

area where compromise.can lead to the disastrous

consequences.

-

Our agenda for today, therefore, .

language and literacy for academic learning, is

an appropriate focus for the Commission. In

that,.group, we consdder a number Of pressing

national issues in education, including reading

comprehension, writing, foreigri languages, and

h

programs for non-English speaking students.
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..Because I have spent altios9my

entirq career as a languaTe teac her, I want to

say a word about ttle importanae of foren

language-

-Communication with'other

in this shririking lotorld has beCtrm'e inCreasingly

people

more vital. Recent events fiae s.hown u4 that .

dialogue with other peopleocan, and does,-e-ften

;47

prevent con flicts which may well result in tragic
P

..

consequenc esr FOre,ign language, therefore, is.
- .

an indispqnsable tOol for'the harmony and
11, .

coexistance ofour diverse civilization.-
:

I.' look ,forward to what our

witnesses wilr have to'say about this subjec`t

and other 'topics before us today. T hope you
u ,

will. permit me to conclude these intrOductory
-

.com.m?.nts-witb a persohal observation.

I believe that Americatttan_and
e

,
will1pring about_eJetellene in e'ducation:

..know titt the Ehoblemare many, and the
-

challenges are great. But, if w4-pexamine_oUr

past, cde can !ind many egamples that will give

us hope and courage to face the problems ahead.

My personal hiStary in this

remarkable country of ours attests to the fact
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that, as a society, we have, created extraordinary

opportunities for you Americans through education.

When I came to AMerica in l94g at

the age of twenty-one, I_had little less, than a

fourth,grade education. Today I possess an

undergraduate degree, two gradua'te degrees, and.

I am nearly finished with my third. If degrees'

, were proP-ertY-4 I could sell you a few right ndw.

And what America did- for'Ine, it

did for millions of others, whether they came.

from different countries Or they were,bdrnhere.

The top roaa'of AMerica is -a land of yonder's- in

which citizens.could accomplish virtually any-

thing they set 'out to do.
. .

is in this apirit that we'set

out on our guest% . And Wittr----;thzt spirit I am

confident we will prevail.

Thank you.

(The audience responded

with applause.)

Mr.Sommer.

JAY SOMMER: Our first speaker

today will be Mr. Richard C..Anderson.

RICHARD C. ,ANDERSON: Ladies and

gentlemen, jt is a-,great'honor tO'be heretoday-

Is
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testify in,front of this important Commission

On excellence in American education. The pro:

gram lists me as g'iving two speeches. I'm going

to gi!V.a only one, vd I haVe taken the liberty

of selecting my own tcipie that we might speak -

to you about my'4most.important findiTigs, about .

.the Center that.we direct from the University;

.The title I've' chesen is "Th'e

Need. for .Greater Excellence in School Reading

Material."
- -

Now,.it willbe important tb

follow my presentation-:to havea han0out: And

I.regret to say hat. I di&not bring.enoll'gh

handouts for this entire .apdience. An atteMpt

is being made to Xerox additional copies.
,

BILLY REAPAN'z. Dr. Anderson,

w'll get additional copies run off. And if

there are other presentati.6ns that need other

copies.rbn off,- if'you'll just.bring them here

to this table, we will put our Xerox. machines

:to wokk to get them .available. Okay?-
.,

you.

RICHARD C. INDERSON: Yes. Thank

Now, the sOhool reading material
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that t will discuss.is that used.in the firSt6:

, -through the eighthlr,gra.de. And I'm going to

discuss four. kinds .of materials: stories; text-.

books bi whth I mean history, geography,

and science textbooks; and twe'very important,

other kinds o'f-materials The first are work-

bclo'ks and exercise sheets; the second are

teacher manuals that give" .guidelines to. teachers-.

bring lessons to life.

Now, it is a fact that teaching

is a professi,bn that.is heavily dependent upon

materials. In fact, a less flattering way to

state this is that teacher's are meterials.

dependen-E. An infprrn1 eStimate by executives
.

in .thlt educational pubishing industry,is that

in approximately ninety-six percent of the °lass-
.

rooms in first through eighth grade,-the primary

materials .are those prepared by the educational

publishing:iriddstry, intended fôr-use in School
,

classrooms. Of the remaining four percent are

al;out two or three Percent of. classrooms in
4

which there are special pr.ograms, deNieloped and

'promulgated by regienaaboratories and research

..and developMent centers', Trunded.,by the government.

And.in one percent or-less of.the classrooms. in
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the Uni,ted States, the teachers develop their

.own material's and use trad e. books to tenach the

children.

I'personally know only one teacher

who does not.'rely heavily, on tomnierdial readinkg

material.. Her.name is Jackie.Ziff;.she-teaches

the sixth grade,i.n Leille.School in Urbanb.,

J Illinois. She.is,an exaellent.teacher, but it

is t.00 mudh%to hOper,that most- f the- teachers'

*in this cOnntry will prepai-e their own materials.

It is a reality that our teachers

and-our youngsters det5end upon materials pro-

duced by the educationaj publishing industry.

"Now, I'd like you please to turn

to thesecond page in the handout, the one

labeled page 'oriel .and, if yot would, .please

put your han'd qver the part which the child is..
%s.

topo'inplete and read the directions to yourself,

I will-read the directions'aloud in case mem-
,

bers of the °audience do not bave the directions'

in fraAspt f you. It -says:

-.1+

'Read the first sentence in box

one. Use"the sounds letters stand for and the

sense of the other words to find out.what the

new w.ord in heavy black print is. Find the

°
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word.thab. make's sense in the osecoird sentence and
.

print it where it belongs% 'Then do what the.

.last sentence tells you-to do.. Do the.other

boxes the same Way.

Now, this is a piete of a work-
,.

book intended 'for use in the second grade. Now,

.1'want yOu to see the'difficulties thaL a hard- .

P

to-teach,:child may have in.using this ,piece of

.paper.. Thisis to be independent.'seaf Work.

The child iS eXpected to understand the direc-
,

tions and complete them correctly.

First,, where is'bax,one?. Look'

,on the page. Wow, do you see au boxes?

Remember, the hard-to-teach chi.ld iS literal-

minded.

The ne.xt sentences will-prbbably

be incomprehensible to the hard-to-teach child.

But.now he sees something that,he recognizes:
U.

.the second senteRce. The'hard-tb-teach.child

looks down and sees t e numeral:twO. Ah, here's

the second Sentence. And then he reads, "Then

do what the last sentence.telLS'you,to do."

WheTe is the last sentence? :.The last sentence'

says, "Put an,'H' on the trash"

(The audience nesponded
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.also is an exercise sheet intended for the second'

3.0

° with laugfater.

Let pis.turn to page two. ThiS

grade.
-

.These are ch.ildren just learning to write

.atid to spell, but.we see coUntless workbook

exercises where, insi d of people' writing

single words, children write things like "What
!

is b With'your old bicycle?A " 1!She Was.j at' im
-

.for teasing her."

They do not even hae the oppor-
.

t9.wity to write a sirigle Word into the blank...

Turn to page three, please. I'm

not .going to read the entire set of direbtions

here, which again is confusing and hard to

unders'tand.

nhepurpose,of'the essOn'is to

give children practice in dividingwords into

syllables. 'A careful analysis.will show that

aa child who does not already know how 'to do :this

tftsk will 'Be Unable to acc6mplish itl for the

child who does know.how to do it, it's busy work,

Y

because all it is-'is cutting, pasting box s, and

1
'

triangles.

Now, you may ask how representa-

tive.are these materials of materials being used
o

'4:44
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te.t. .

in our schools? -Me have, not done a quantitative

study; however, a g'iSted researcher at, the Center

for the Study of Reading has speTt five or six

-months filing thnough hundreds of these sheets,

and she asgures me that theyWare representative

of the workbooks and exercise sheets.ou'rfdhildren
. .

/,.

are expected te learn Troth.

-

Now, thow simportant is this?

Really rather important. A careful study done.

4

in a systematic classroom observation in the%

1,schools of Illinois -- involving intermediate-

schools, suburban. schools a'nd ruial schools --

indicated that children spend more' time with

their workbooks and their exerc.isa sheets than

thedo receiving ilistnuCtion directly from .

e I.
their teacher. From thirty-I-five to fifty per-

.

cent of the tine the children are in reading

yeriod is vent'in seat work, using materials-

- such as
*

(..., .

And there's.a very important fact

that you cannot..tell from looking at individual
-

Shetts such as. the ones "that I haiie just shown

you:, namelS'7, that these exercises are jargely .

-

,'Independent uf the, stories the children are

reading.and.the i truction t.he teacher-J.'s.

Al

C
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giving. They're,uncorrelated; they are,not

practicing the same skilla that the teacher is

-trying to teach, so' they ate'a ,separate strand

in the Curriculum, Thisakes the joi) especially

h'ard'-for the.hard-to;-..teach child,

d'Now, I'd ii,ke tu give you a sample

of abasal reader story. Would you first read .

:the first two.pages of the story that begins on

page five? For those of_k3u who do not'Lha.ve

thiA sheet, I. will read it aloud, though it's

more effective if you read it to yourselef.

-The first semtence tst "Sue, do

you ,feel 4ue?" said Ron. "Yes! .See this!"

said Sue., "Just.see this! We are still in the

'red. Soon we will p t have a home. We will
IS

'not have the ;tan van. We must get'in,the black

soon." S !" saidiRon, "D n't feel blue.

We do try: I try: You try, It is late. Den't

wait up for me. I feel'I must be up to try.'

Now, I want youto notice that,
4

if you're an adult-, you'have a Sophisticated

understanding of wtat the story:s about. But

.
we see here an example of the-tyranny of the

readability forMula a formula_used to guide

the, construction-and. editing and sAlection of
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school reading materials. A readability formula

says: Use easy words., Use Short, simple sen-

tences.

Now, the color words are woFds

that most:young people know. Of course, yhey

don't know these pbscure, secondary, met4phori-

cal extensions of these colorwords: ,S,0 what

this story is telling you is that 'Sue is

'depressed because thecy have a negative bank

balance, but how is a second grade child to

know that?

One of the two.major problems

:that ty2-annize our schools because of the read-

ability formula is, first of all, vagueness Of

reference. I refer4c'You to 'the second sentence

of the stdry. It sys, "See this!" Wfiat is

this? The child Has no way to fi.g'Ure out what

this is. This is an easy.word, but unless you

know. Aat this refers to., you can't understand

. this story.

T.he secdnd thing the readability

formula does is force you to use hart, simple

7sentences. This removes, means hat the con-

nective tissue that would show how one sentence

relates to another is removed. So what you get
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are abrupt, unmortivated transitions. Se a good

example 9f this is near the end of the selection

rthat I-asked you .to read: "It is late. Don'.t

wait up for me. I feel I must be up to try."

First of all, you don't know

who's talking to whom. You don't know who's

staying,up, who's going to bed, and you cettainly

can't Understand where this story is going,
V

because there is no transitional paterial, no

connectives.

I'll not lead you through the next

story, which beginson page eleven; 'but this is

.13 an example of an all-too-frequent occurtence in

14

15

16

17

the baial reader of.brutilization of a classic

fable, The Hare and the Tortoise.

And I ask you to read it at your
^

lpisure:and ask yourself whether if you did not ,

already know the fable of the hare and the tor-

,
toise, if you would be able to tell at the end

20 II

of this story that there's actually been a.rac'e.

22

23

24

between a rabbitsand a turtle; if you would know

who had won, and if you would know why the

turtle won instead.of the rabbit.

A Next, I'd like to ,tutn to samplés
ad&

25 1

pg history, geography and science texts.
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The fi!rst selection that I'd like

to draw your attention to begins on.page seven-
.

'teen. This selection, incidentally, bears a.

1982 copyright. It is a book from the largest
. .

educational publishing company.in the United

States. They do over a hundi-ed million dollarS'

worth of business a year. They'co4tro1 about'

third of the -market.

The section that we're going to

look at is f.rom a chapter entitled "Our .Govern-

ment." I'ddlike you.to notice that there are'_

about four paragraph.s on the legislative branch

f our government, about two paragraphs on the

judicial branch of Our government, and,now I'd

like you to notice that there are several pages,

icrywhich we get such details as the height of

the Washington Mouument,and even-the thicknes's

of the marble on the Washington' Monument in

inches and in centimeters. We also learn the

length of the'East Room in the White Hobse in

feet and meters.

one.

0

Turn now, please, to page twenty-

This is a particularly tragicexample'

because it is,intended for.minority children.

Ic's-an,attempt to use material which will be



4

7

.8

10

11

12

13

14

16

17

16

19

20

21

.22

23
_

74

25

4

,real to theM.

36j
1

I want to pause here td tell you

s6methirig that was learlied recently. 'Psycholo-

"gists have learned recently, and people in
%

literature have known for a long tiffe, that

narrativQs of all kifidS, whether fictional or

whether historical, have a relatively simple ,

structure. The structure is embellished by

/ .more selee,tion'S, but in a,simple narrative there

fist of all is a setting. The setting gives

time, place, locaeion, mood. ,Often from the

setting arises the problem'or heed of the

protagonist.. The-protagonist may be.an:.

individual or -- in the case of a history-text
0

-it may.be a'group, be it. Indians, Settlers, thp

British, 'the Communists.

The protagonist then. has a goal:

to 'solve the problem or, satisfy the need. The

protagonist develaps plans in order to accoMpliSh

this goal. These plansare executed. Often

obstacles are encountered so that there are,

su8goals to overcome these obstacles. Finally,

-there's a resolution and our,protagonist succeeds

or fails' and-then ope often- learns the:emotional

reaction and feelings oT the protagonist.
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Let us begin tO.read the -selecoticf.n

called "The Indian.Occupation"; and this is'the

only\title given. This is intended for under-

\

ach,ieving, upper elementary studekts from minority

groups. There,are selections. involving Hispanics

6 and'blacks. This one involves Aative Americans!

-"The InClians had not heard frdm

8 thie government. The suit fot Alcat'raz wa7s. still
VA.

9. npt settled. The Indians were discouraged and

10 frngry. The did not know if their goal could

.11 be reached. .Some people wanted to,tear down

.12

13

14

15

19

20

21

22

24

25

the buildings."

The.setting statement is very

abstract. It will k)e very difficult fora hard-

't.O7teach, low-achieving child to understand.

You'know theAfeelIngs of the Indians,:but this

text does not tell you what'their.goal How

in heaven s name does a child figure out what

the Indians.r goal was?

Now notice the jump, to the next

sentence: "Some people wanted to tear down the.

buildings." Who arethese peOple? 'Were. theY

the IndianS? Were these%peopie the enemies of

ttee Indians? What buildings? ,Why,do they want

to tear the.buildipgs down?

4'

,e4

1
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This text is all too characterics-

tic of the texts we find in use ifh our schools.
*

-There's lack of coherence, lack Of an orderly.,

logical developmen-of ideas.

.urarit now to turn briefly to

the teachers' guides. The material's usually

a thic1C book that a teacher, most teachers, Use

when trying tc!ibring a lesson to life, <

Now, in our (;olleges of edusation

-10 we ,try to teach teachers how.to take 'on their

11

12

13

14

15

16

17

19

2 0

al

22

23

24

25

own, plan their own lessons, so you may.wonder-

to.what extent do teachers use teachers' guides.

Well, I don't have a definitive

answers; but in a study by Mason and Osborne of

reading classes in central Illinois schools, it

was deterMined that most teachers followed.the .

suggestions in the teaching manual rather

closely. TeacITers were observed with the Manual
- .

in their laps; they were observed with the manual

,openon the cornen of their desks. firen when

the manual was not physically present,'a -close

analy,sis of the lesson, in relation to the

suggestions°in the teaching manual, sugges'ted'
that the teacher had read and was u'sing the

suggestions in the teaching manual.
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We see on page twenty-,five of my

"handout'a.uantitative analysis of the-icinds of

activities, pres'cLibcd in the manuals'in the five

leading basal,reader.series in the United States,
-

leaders in the sense of market share. The thing

I want to dr,aw to your attention is how yery

little of what.is in these manuals can be

cla.ssified instruction.

When the skill is a complex one,

the manual.tends,t gent ague, sketchy, incom-.
4

, plete, and to be of little help to the teacher .

just the point where the teacher:needS most

help.

Let us look wt some examples on

:page -twentS7-sx. I'd like you .sto read uhder

"Reteach 1. c'ause-effect relationships"

ProfesSor Durkin.has put a

question mark beside the "Reteach" because-she

.was Ufiable t.o find any paace earlier in this

4

_manual where cause and effect had actually been

taught. I'll read the selection aloud in order

No

that members of the general audience .may. judge

whether they think this is an adequate instruction

:to allow-a child tounderstand cause and effect'

relationships:
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,

After a volunteer leave's the

room, designate one child topake a sound, such

as clapping hands or snapping 'fingers. When the

Volunteer returns, have.him or her move around

the room. The child designated to ffake the sound

.should then do so, trying not to bp seen'. The

volunteer should try to guess who'is making the

sound."

Did you learn from that what a-.

cause-and-effect relationship was?
, ,

NOW let's turn tO page twenty-

seven. Now, professor Durkin has classified

*this as, a missel opportunity. The children
V

read a paragraph of material in which 'the

sequence in whi,ch events take place is.important.

It's a recipe, but there's no instruCtion.

All the teacher is directed to

do is ask questions. Well, that's fine-for the

Children who underStood,the sequence, but many

children of this age "do npt understand.how to

use explicit lInguistic information in sequence.

We have done empericalsstudies with children in

the third, sixth., and ninth grades that show that
e

even by the ninth grade, on a test as simple as

this one, only about seventy percent Of the.

4 0,
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c

children,hre able ,to'use explicit lingui.stic

signals like after school," "tfien,." "after

that,". "beforel'ito order information in its
4,

C . .

prper pequencfr, and',the figures are much lower

for sixth grade and third-grade,k.which is what,

this lesson,was intended for.

So the child who already knew,how

do it, succeeds. *The hard-td-teach child was'

wrong and he_didn't know. why.

One more, example. This is page
.

twenty-eight. This .ds.very .characteristic of

:Manuals.for teaching reading in which the teacher

is Ilitting.froM activity std actiVity.

I direct your attehtion to the

Middle paraTraph at the bottom of the page Where

it says 'Directing Oral Reading = Skimming for

Details."

The teacher is directed to. have_

'the children locate sentences that contain

details. That is fine.

All right; now notice that we,

.-immediately after that is done, we immediately.

skip' on.
e".

Afterldcating two details, we skip,

on to 'Ask the children to tell why coMmas are'

used.in bdth cases."

46
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So, when we do sys ematic class-
,

room observations -- and we have done thousands

of'hours of systematic'hours in.classrooms---
:

we see didjointed and disorganized lessons with

no structure or aoherencei skipping quickly from

topic to topic, with seldom adequate ins uctiontirg

on any one topic;

Now, I've painted a sorry pictUre;

of the state of 'school reading materials. And I .

want to assure you now that, though I talkea t

youtoday using examples, the analyses of ,Which

I speak are not based.onIthe few examples in

'front of you. e have analyzed:over 500, basal

reader stories, we have analyzed'dozens of

history and acienCe texts, we have analyzed, as
1

I haVe aiready indicated, mdst of the worksheets

in the- leading basal reader series, and every

'single Page' in thp manual that ,accompanies.the

'five leading basal reading kograms. And this

work has been done by oan interdisciplinary team

of reading educators.vlinguis'ts, psychologists,

.and even a computer scientist; who got his degree

at Rice University in Houaton, Texas.
A

Next I want to deal very briefly,

since my time is short, with why gur teaching
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materials are:se.poor.

First of all, I Niant to s'ay that

6

'when something is WI ongin 611r. schools I feel the

:entirA prOfession b collective responsibility.
./

I think the responsibility is shared by those who

presume.to be idea people, by professors of

edu,datiOn,.by teachers, administrators, and

certainly by the eaucational publishing industry.

The'first reason why. I think our

materials ate poor is they are based on inade-
.

quate.ideas and research, 'We have a terrible

tendency n educat'ion'for yesterday's solution

to be today's problem. I pointed to one of

yesterday's solutions which is a problem today;

namely., the readability formula.

i'he second:reason is,that we have

an undisciplined marketplace. A survey of-7,000

teachers in the United' Stat6s:indicated that most

teacher's have no say in the selection of their

own teaching materials. Among those.who do,

they;.get4to spend on;,thi average of an hour a

year selecting 'materials, this .focused on

selection Vf basal rehding programs.

Now, if you know what a basal

reading program is,:thetotal syStem is.a stack
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'of papers fiftOrm feet-high. If you're ciOing

'your job right, you might lOok at five or ten

stacks of papers three feet high. How could you

possibly,d justice to Tour Charge wi*th an

average.of an hour per teacher'put into thet? -

But it's important'to emphasize

thatthe teachers also do not have the criteria

or guidelines that Will allow them to do the.job

-

right. There's a check'pist mentalit. This.iS

one of the things that leads to the Scattered

nkentioning and brief 'treatment ofotopics.
0

If you're a basal reader,company

end you've got -Lb sell a program, you've got to

have reference ski'llS'in there. So' yciu may

interrupt an otherwise coherent program an'd ave

the,children ruli over and look up a word in the

dictionary.'

Finally, of course; we'ho.ve to

hold, the publishers accountable-. I'm not going

to place all of the blame on' tbeir shoulders

but if we're going to see progress, we must holcl

'them accountable as an educational. profession

forqdramatito 'improvements in the quality of these

schooi reading materials.

'Thank you.
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(The audience responded

with applause.)

'JAY SOMMER: Thank you 7.'ery much,

-

The' Commission will now have a
0

-

*chance to ask questions to Mr.0Anderson, and we

have- ten minutes for that purpose,..

YVONNE fiARSEN : l read

Mr. Anderson.

of

Q.
You say we won't: hold Publishers

accountable, but why not?

RICHARD ANDERSON: Well, we

should hold -- pardon me. What I meant to say

was we shouldn't place all of the blame on -7 ,

We sheuldn't Place ali of the'blame for the

state of affairs on the publishing industry.

should acknowledge that iriadequate ideas hag(ie

come from our schools of.education and other

'dtsciglings, WeAhould- acknowledge that our

marketplace is undisciplined,; that our reading

supervi4iors, school administrators, and teacher's

are'not demahding enough and don't have the

guidelines and cr,iteria in order t'o get wha

hey really need..

However, we'3must hold them

)
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accountable', absolutely.

:YVONNE LARSZN: 'Most school

districts do have palnels. of teachers. who read

Materials, Could teachers review these materials

and select these books-for their schools?

RICHARD C. ANDERSON-: Fiankly,

it would be impossible to choose a program'that

4;1

ha:Ve-the.kinds of defectg that I descsribed

ia

for .yoil here toda'y: There is not a program on
4

the market today that does not have the flaws

0.

de8Oribed to you._

Now, it's aqperSonal choice.

-However, if the-marke-E demands cohereht lesson's,

coherent texts tbat give.atention to -the

important points rather than the irreleywnt

details, exercis'e sheets and workbooks that

°practice useful skills or heaven Ilelp us --
f

&yen teach somebody, if the market dema4n4s that,

the publishing industry will be responsive.

YVONNE LARSEN: Okay., If we were

,t6 mobilize s,uflicient iPiterest in this proAem,

how, long,would it take to turn ar ound the pUb-
'

lishing business to respond to this?

RICHARD C..ANDERSON: Seven years,.

That's the.cydle on which tlie major programs are'

.01

Iv
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f devike

EMERAL A. CROSBY: I have one

/ .

-.question with regard to the disciplined iprket-

place. Our education system is based upon '

local economy to some extent.-.Withelt'housands

of school districts arbund the country-that are

ini-/olved in publighing,: what is your recommenda-

tion for becoming a disciplined. marketplace?

R4CHARD C. ANDERSON: I th'ink

.that the most important job facing us right now

is to.give out manuals, workshops that-will

_raise the consciousness of the te.aching profes-

sion and show them what a good lesson should

look nice -- many of them have never.seen one

in a manual that they're tryiri,g toc,use to teach'.

from every'Clay ta show them What a*coherent

textbooR should look like: Then they are going

.to tel'l the marketing folks that 1-lat's what we

want.

I understahd Ihe diffic1ty of

the teache'r who's spehding a couple of hours

every other week per semester faced with this

hugh stack of materials without the kind of

.in7depth analysis that we've.been able to do.

It's ,very difficult for them to make proper
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sciousness of teachers about what th6y 'ought t'

expect from materials and get that, then we'll

see vry rapid change in the quality of

school reading materials.

ANNETTE KIRK: "MaSi I ask a

question? bid you know that, practically

speaking, most change comes ebout because of the

political nature of things or because of some

kind of citizen involvement? Can you tell me

what parents can do? I think parents have taken

this cause up in many instances.. And in fact

14 you haVe problems right here in Texas with
,

15 .
people.who have, perhaps, taken a more radi.cal

approach to this question.

17
(The audience responded

18
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25

Hwith laughter.)

And I am Wondering, what can a

prudent parent. do? and tha,t's what I'd like

to call myself. I have a child just going into

the first grade. Where do I begin?

RICHARD C. ANDERSON: Your child

is going to get, if he uses one of the two mar-

ket leaders, approximately 700 exercise'sheets.
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The first thing It,q, do i.s go td'the school

principal. I would read these shgets and try

to get them to explain to me what your child is

supposed to be learning from those sheets.

NO, seriously, I, think that a

parent-teacher organization will be--- I would ,

Want -t(:) raise- the consCiousness of public opinion
\

leaders an-d concerned parents as well.

I want.to touch on another point

that you mentioned obliquely. -There i7s some

competitibn. We all want our schools. toreflect

'4.
our own values. -There is a real problem'in f

telling children a stery that will hold their
0

interest at all when yu've got' to be caful

about racism, sexism, traditional American

values.. You've got to not say anythingnegative

abOqt-n-uclear power but ndt be too strong on

so'lar power, et cetera, et cetera, et cetera.

NoW, I understand that citizens

ought 'to have the right' and ought to exerc,ise

the right to see that the values that they

be,lieve 'in are refl,ected in school readin

materials. I would wish, though,,that we.could

get pa'rents and concerned.citiZens to give some

. greater weight to the pedago,gical values in

0,1 '61
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these, Materials.

JAY SOMMER: I would like to ask

you a- question about teacher preparation in this

regard, because it seems to me that the line of

accountability, is very thin. To what Tegree

shotIld this be part of the teacher's 4paration?

RICHARD. C. ANDERSON: It certainly

shoun be a 'Dart of the teacher's preaervice

educatio'n. I think that Dr. Smith-Burke and

had a conversation just as the meeting was

getting underway. We feel that it'sgoing to

be almost impossible to adequately prepare a

teacher, even in the best of circumstances in

Rreservice education Theo/best possible course,

even ,±f colleges and universities would give us

twice.as much.time to prepare more elementary

schoolt-teachers, is.not going.to work until

that young woman or that young man faces the

reality of thirty children in a classroom. We

'also have to recognize, with tHe exception of

/

places like Texas, that we are not going to see

as much change in our teacher, core over the next -

-

decades as.we've had in years when the popula-

tion's been accelerating-. Anyway, I don't want

to wait, until all of.today's teachers and
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publishexs die and have the next.generation:

want to get started today.

JAY SOMMER: Well, what would the
4

first step be? Where dee4/the primary responsi-

bility lie, now that me have absolved reqponsi-

bility of,the universities?

RICHARD C. ANDERSON: No,. I would.

not absolve that -- pardon me for being flip

about that -- I wouldn't,absolve the univergi-

ties. I am a professor of education. I think

the first line of accountability is the school

superintendent, the school principals, and the

teaching. staff. I want to hold the superin-

tendent,of schools accountable for the material

that's being used in his district. I want to

hold the school principal accountable.

-JAY SOMMER: Just because you are

so friendly, Mr. Reagan, I'll let you, defend

yourself for a minute.

IYILLY R. REAGAN: I'll gladly

accept the accountaOility; I'll gladly accept

it. I knowDr. Sanchez does also and I know

that Emeral does also..

May f makeThne technical request?

Now, my job is to make sure ever'yone't happy.



111,

a

2

1

2

3

4

5

6

7

8

10

11

12.

13

14

16

17

18

19

20

21

22

23

24

)25

I. >

52

I'm accountable for pepple's bapp.,ines. Hold

the mike like out teacher of ,the year is holding

t when you speak and it will come a-cross' very

clea.rly aver. Okay?

RICHARD C. ANDERSON: Thank you.

JAY SOMMER: I knZvi I was doing

, something right.
4

(The audien* responded

with laughter%)

Well, if we don't have any other

comments on this particular topic

EMERAL A. CROSBY: May I, just

point out one item that's not really that much

of a question, but as we're talking about 'the'

marketplace and this is very much a way of our

life, this is that we do have to figure qAit eome
?

way in which. you're going to deal with the volume

.as opposed to advertisement. And I'm not being

critical of those of you who are smoking; I

used to smoke too. But we don't teaeh smoking .

in school. But we have to,keep our youngsters

froth getting involved in smoking, drugs and

everything else. And somehow or another we are.

,gOing to have to figure'a system to counteract-

I know we are talking about the type ones
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and so forth; we end up with the lay people

-making the decisions on wilat kind of textbooks

we want to use, and yet.they are not the ones

who are going to be implemented within the

.classroom,. So wht happens is that ybur adver-

tisement agencies for these large,public

conferences Sell .the lay peop,le that this is a

textboak which they should use,' so we may have

,

to wait until the generation dies out,unless we

became mbre disciplined in terms of how the

.advertisement or the money that is put in from

Madison Avenue deals with the lay people, if

they're going to make decisions inc'terms of

RICHARD C. ANDERSON: You're,.

quite right. A market leader Will gross, on a
_

reading program, over the life cif thvt basal

reading program,.about -$700 million. About

$15 million is.spent'in development I don't

. .

- know, what their profit margins are, but that

jeaves an awful lot' of mon'ey for paper.

What I'm suggesting is that there

are prObably hundreds of m.illions for marketing

compared to $15-million iri-develoPMent costs.

JAY SOMMER: M . .Reagan?

BILLY R. REAGAN: The In it's
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entire area, Dr., Anderson, I think we have

focused On, again, a critical problem of appro-,

priate extbook development. I'd like to point:

to three specific areas of where the di'fference

between what someone:decided in ttle national

priority and what some of them are and the

ability to have something suitable for teache

to use in classrooms with this great ad,versity

that we're faced with in the nation and the-

great deficits that we're faced with.

For example, at the present time,,

there is little.or no material at all to deal

with'remedial reading at the secondary,:ievel,

Rarticularly for those that are reading below

the fourth and fifth grade.

tra,

You're a principal

of a high school in Detroit. We're spending

'millions of dollars in this school system today

in secondary reading; our teachers are desperately

struggling for apprqpriate material; it is nOn-

Slowly, it's developing.

Secondly, our nation, and I have

no argument with_the matter of the bilingual.

movement, I have-argument in how the movement

ia moving. The national priOrity. is established

in° man'y stes by. 'the nation that we should go
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into an extensiye bilingual program in America.

No' one gave any priority to the development of

teacher training Programs,or to the development

of materials. So 4the mandates a're here; the

expectations-have been raised. And the paucity

of materials. to deal with these multiple

linguistic language needs is incredible. Now,

..who's going to fill that gap? If you 'leave It

p'to the 'private publishing companies, they

ill not do one thin until there ds-that

$700 million TrOfit potential; that's the

marketplace.

We are now moving into the new

literacy of computers. We know of the unbeliev-

able'problems we've gotten with the software

and the whole computer system. Hopefully, the

'Commission might look at this somewhere between

the free enterpriS'e, and somewhere the state's

having to assume 'the role of developing- material,.

or the local school district attempting these

materials. Maybe there is same coMmon ground

out here,that-we can deal with this tremendous

need that we have, and so, that is a very major

concern that we have.

As I say, even'though we're hiring
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hundreds of people, in hese programs, w,ere,not

putting the tools in their handS to correct
A

those problems.

RICHARD C. ANDERSON: Yes', you're

absolutely right, and a part of the problem is

that, according to publishing industry estimates,

7 less than one percent of the school budget is

'8
j

spent-on,materials. -Now, if we were willing to
e '

9

1 0

12

13

14

15

- . 16
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25

spend one and a half pex-cent of the budget there

would be an.incentive of the private industry to
.n

develop materials to fill that need. Now, I .see

the altetnatives -and, frankly, the matketplace

is the Mechanism that's going to work,in this

country, the free enterprise system. The
A

government trying to do the TVA of edudational

ma.terials they'were relatively succesSful in

the science high school curri'culum of the sixties;

those-materials ate second and.third.generation

and no 'longer dominate the market

JAY SOMMER: Mr. Anderson, we'll

finish up your statement.

RICHARD C,..ANtERSON': But the

private publiShers do now dominate the,market,

and I expect them to continue to do so. I think

we're going to have to, work on a free enterprie
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system,

JAY eOMMER: Thank You 'very much.

Thank you, Mr. Anderson, for a very informative

0.

.report.

Ou.t next speaker will be .

Margaret Smiti-HBure, and:she's Associate

Professor in the. Department of Educational

Psychology, New York University.

MARGARET SMITH-BURKE: Good morn-

. 0
10 ing. I'd like to tharik the Commission for giving

11 me this opportunity to speak to you and the

12 audience this-morning,

13 My talk today is going to center

14 around.some problems and then some, answers t

15 those problems.

16 The recent'research,on reading

17 and writing,forms the base of these programs.
9

18 Part of my presentation is the story of a long

19 project that I.'ve been involved in, in. which we

20 have used current research and translated it
V.

21
into praCtice to help minority students in NeW

22
York City to become better rTeaders and writers.

23
My title is "Ft-Zseardh to Practice:

24
,Improving Literacy in 'SchOols." Recent results

25
from the 1979 and '80 N4tional'Assessment of
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9 c:Tuca'tional 1rogress indicate 'that scores on

,

lower level reading and lower level writing

r
skills have increased. Howelier, higher level

0
reading comprehension 'and writing involving corn-

\

ple; thinklng are-still in need of improvement.

Clearly, Ihe baCk-to-basics movement has served

.an important function by focusing national

eeattenti'on on reading, but this was not enough:
-

Four problems of implementation

_are evident. These problemsSmay 'shed some light

on /imitations to progress.

First, during the early phase tl.f
o'

the ba.ck-to-basics movement, 'few reading pro-

grams were conceptually grounded in theory and
*

.researqh on the-total reading precess. .The

, focus of instrpction generally tended to be on

word recognition skills, only part-Df reading,

Second,.reading was instruction-

.
ally separateam other.language arts: disten-

ing, speaking, an& writing. The possible
f'a

facilitative effects involving the othev lang.uage

arts such,as discussionsand writing were traded

1-

fbr a direct approaph which,unTortunately

involved a lot of skill sheets that Stressed

primarily lower level reading skills.
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junior high and high schoOlS were separated from94

the content or subject marEter it was meant to

serve and pzlaced in remedial reading labs,

isolated from regular classrooms. At the other

extreme, in elementary grades, the-emphsasis on

the basics, math and reading, have seriously
4

.ecI-oded the consistent leaching of social studies
.

. .

and science, partiCularly in inner city schools.

Consequently these 'Srtdents often lack the'

knowledge Which is,criti.cal for more advanCed

reading 4.1twriting:

Fo.urth, on all levels of

standardized levels of reading tests; Compre-

.hension was assessed throUgh the use of mujtiple

choice items, which we know now do not

effectively measure many aspects of higher level'

thi.hking.

On'a more positive note, today,

I'd like to describe three_ new programs. These'

excellent programs are quire different from the

older, Back-to-basics tyPes ofprograms. They

are exam-ples of a grOwing number of reading

programs whiCh have beeh built from the critical

mass of theory and research which is now available



3

4 .

5

6

7

9

10-

11

13

14

15

16

17

18

19

20

21

22

23

24

26

t.
60

on writing and the total'reading' process,

.partiCurarly reading eomEirehension.

'These programs were developed*

independently in three 'dif'ferent parts of the

country: Hawaii, 'New York City, and.-Montana.

Each one was dreated to.serve different groups

of people.

The first pogram which I'd like

to describe, is the kamehameha Early Education

.Program, known as KEEP: ..The goal of the-first

year.was to develop a primari readln,gz.curriculum

for lower income Hawaiian children.

At first a structured basal

reading program, heavily eMphasizing °phonics,

was tried in combination with behavior modifIca-

tion. Time on task, namely word recognition,

Lncreasea as dld teacher's' warm reinforcement

of positive school behaviors, but reading

ach.revement remained low. Given research show-
,

ing the importance of background and culture,

the KEEP team turned to the wealth ot-,ethno-
.-

graphic research which was available and i8 in

process on Hawaiian culture.

TWO major fi'ndings.seemed to have

implications for reading 'instru'ction.
4

First,



2

4

5

7

C

12

13

14

15

16

17

18

19

20

21

22 1
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61

there is a tradition in Hawaii of-storytellingi

known as talk story. Hawaiian children actively

collaborrate in telling talk storiesn. Their

discourse style is very different from American

style turn-taking which was being used 4n the

reading g'roups, in which one child talks indi-
.

vidually 'after another. Second, Hawaiian

children are given respotnsibsility at a very'

early age in caring for siblings and completing

house4eld chores. ,These two research findings

and the research on reading comprehension helped

form the core of the new reading-program. The

teachers organized their classrooMs into work

centers, to which.students were :assigned,hetero-
.

genseously. At each.center, more advanced'-

students can help slower studen,ts, a,pattern

which is consistent with Hawaiian culture.

This organizational structure then allows the

teacher to conduct reading lessons in small

gtoups of,five to seven children at one of the

centers. Discussion of the story is impOrtant

23

24

25

shifted to a strong emphasis on reading compre-
,

henion.

The teacher's role is also 'changed.
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During a lesson, she e3ficits relevant.background

)

in-formation from the cihildren that will apply to

the story. She facilitates comprehension through
.7

di.gcussjen,..and she helps the children relate

their experiences to the story. Teachers (JO not

61 try to enforce American turn-taking stylesbut
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instead participates with children in a kind of

ta1k-1,story discuss'ion.

KEEP students significantly out.

perform "at risk" HaKaiian'children from the.

public schatias and a control group in -the pro-

gram who receiVed a phonics orientedbasal

program. On the average, KEEP students score

at o above the forty-five percentile, as com-

pared with the "at risk" st'udentao-r-the

control group, who scored at ar below the

thirty-fifth percentile on standardized reading

tests.

The KEEP program demonstrates that

ongoing research, program development, implemen-

tation and evaluation, and teacher training can

be-productively and harmoniously conduced in a'

school setting. Creation of the.program has

taken the cooperative efforts of teachers,

experimental researchers, anthropologists,

6i
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teacher.trainers, and administrators oVer a,rong,

period of 'time:

Currently they are extending the

prpgraffi into the.p.ublic schools which have large
t

percentages of Hawaiian children. We have yet

to ftind out what the re-sults will be, but%they

look promising.

The second program I'd like eo

4
descr,ibe in which I hilve been quite intimately

iayolved is STAR,' Structureq Veachlng in the
.

Areas of Reading and Writing. It.!was.deve.loped

and initially implemented 'in th0 third through

-
Sixth grades ok thee Title I Program in Community

; -

14 School District 4, New York-C)_ty. District 4

is located in East Harlem. There a.re- sixteen

elementary schools where' the student population

is approximately sixty-on.e-percent Hispanic,,

18 thirty-five percent black, half a Percent.Oriental,

20

22

23

24

25

and 3.5 percent-o,ther. .The district is lediby

an extremely bricjht, energetiC superintendent,

Anthony Alvarado.. 'In 1973 when he. was hired,

District 4 was one of the worst. Today, wider

his Jeadership, it is one of the best and offers, '

a wirle varietpof creatiy-e programs.
4.4ir

Between 1976 and 1978,.reading'
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seores plateaued with ondy twenty-six percent

of the students reading at or above gr'ade level

Title I teachers were particularly dissatisfied'

with the exiptfng skills management program

becaUse Of its emphasis on isolated reading

skillS, the lack of direct teathing, and their

role as manager, not teacher, in the reading
,

A d cision was made by the

10 coordinator of language arts, a strong leader

12

13

14

15

16

17

18

19

20.

21

22

23

in her own right, her staff and the,Title

teachers to develop a new reading program,

jointly with the assistance of university

consultants who were familiar with the latest

research and theory on reading-comprehension:

were:

,..

Two main goals of the new program
0

.

I. To reinstate t'eachers as teachers, and

2. To,shift.the primary2:focus of instruCtion to

- reading comprehension of ftarrative and expository

materials. All of the language arts, including'

listening, speaking, aifd wvitin"g are used to-
.

accomPlish this-goal of reading comprehension.

After three years, five components

on narrative 'materials were-developed: narrative

lessons, Strategy lessons, skills reinforcement,

JO
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wri.ting, and readership. I won't go into the

,details because I don't have .time to this- morn

ing and additional informatlon is incorporat'ed

in my paper. llowever, I would like to emphhsize

that in order to teach narrative lessons the

libraries had to be unlocked and real ,books made

available real stories, real plays, and real

poems,. The format of the narrative lessons is

very similar to the format of the KEEP lessons,

focusing on ireading comprehension: eliciting

children's background eXperience that will be

relevant to the stories, 'involving them,in is-

cussion before and after reading, and helping

them relate,their experiences to the stories. .

Writing is an integral part of

this prbgram and'extends the reading activities.

It is also developed in its own right as a form

of communication, 'both personal and formal.

Readership is also a very important

aspect of the program. It was 'designed to foster

the reading habit. Kids are involved in activi-
,

sties such. as-uninterrupted sustained silent

-reading (pssR) and dramatic readings. Teachers

also read more difficult material t the children

and then discuss it preparation for the
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materials students will read in the future.

Although it's impossible to

separate effect of STAR from Other district

programs, in 1981 44.3 percent of the.students

Ifet

in the district were reading at or above grade
-

level. This is approximately an eighteen per-

c,ent increase since the inception of the progtam.

The response to STAR has been

ex,tremely positive. New York City Boa.rd,of

Education has selected STAR as one of the exem-

plary reading programs to be used With

"promotional gates" students, who are four;th and

seventh graders who have been retained due to

peor reading achievement. Just recently, the

STAR staff was asked to apply to be part of .the

National Education Network.

Kalispell, a small rural town in

northern Montana, is the site of the third'pro-

gram.

Kalispell schools were faced with

low achievement in junior high and high schools.

An innovative reading program based on current

reading research was developed.

The first problem was.overcoming

junior high and high school teacher.resistance
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to teaching reading, writing, and .study strate-

giea. Teachers peroeived tAese skill lessons

as interPering with the teach'ing of their con-

tent. The resistance was overcome by actuall.y

demonstrating "the,major research findings,

having teachers analyze the textbooks and alSo

assessing the-students' reading ability.
7

Teachers wereshocked to fina how poorly written

and organi\zed their texts were, as Dr. .Anderson

showed us, and also how wide the'..range of read7

ing abflities were'in any given high school or

junior high class.

tliese teachers were ready

to learn about- reading comprehension and study
"NY

skills. The study activities were o'rganized

,into four areas: main idea, learning guides,,

vocabulary conte and clirect reading. activities..

All exer'cises in each area wer- designed to help
. ,

students. engage in learnin'g actively through

reading comprehension, iriting, discussion, and

study,. Self-monitoring of learning progress was

22 also included.

23

24

25

The final step for all concerne-d

was to conduct mini-experimen.ts to.actually

demonstrate to the teachers that these new
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techniques were working. She teachers were

ultimately very impresSed. The Kanspell pro-

gram_ has been quite successful. Long-range

achievement gains have been docUmented in science

and social studies over the two years of the

program. Also, students in the program have

significantly out-performed comparison groups

on comprehending and studying a textbook chapter:

Curiously enough though, no

significant gains on standardized re)ading test

scores have been found. This.has raised.important

questions about the content validity of reading

4
tests .and also about the transTer of learning.

Due to the demand from other

districts in the_state, teams of teachers now

.are.going,to cross tlietate and -actually teach

othgr teachers how toAltili-ze these teChniques.

They've also been asked to apply-to the National

Dif.fusion Network.

At this ppint, I want to high-

,

light seven characteristics of these reading
41P

comprehension based programs which differentiate

them from the olden programs.

FirSt, a dynamic leader who takes

responsibility fot problem.solving-and
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_._troubleshooting is essential for the program.

The difference is, in these programs, the

leaders are conversant with the current theory .

'and reSearch- on reading comprehension and on

writing.

Second, the instructional focus

of all three programs is on reading comprehension,

writin and discussion, and for older students

additionally orystudy strategies. Through p-

cussion and writing, students learn to analyze,

synthesize, evaluate, and substantiate' their

interpretations with evidence from the.text or

their experiences. What is important hare- is

that these activities'develop higher level think-

ing skiils.

Third, a framework of current

research underlies all t.hese programs. Once

again, I T,Nron't be ab4Pe to go into.all the aspects

of this research, but I'd like to emphasize two

points. The first is our view of the learner

from this research has changed significantly.

Learner's are viewed ..a'sa-ctive participants that

apitually construct meaning from print in order

to comprehend. This has serious implications

for the rele of the teacherS and the kinds of
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activities in the classrooM It also points to

the importance of the second point of this
0 4K.

research, that is, the importance of background

knowledge in terms' of reading comprehension and

learning. We must build on what.sttidents bring

to classrooms, their culture, their knowledge,

and their languAge.

The fourth .characteristic is that

there.is a new role for teachers. The new role

is that of-facilitator. Teachers,need to get

offstage some of the time. They need to learn
0

teaching and management techniques that include

tunning small-discussion groups, fostet4ng-,

disclission among children in the.classrooms,

modeling literacy strategies and Study strate-
. _

gies for students, and gradually transferring

these strategies over to the students. In other

words, they haVe to transfer 'the responsibility

for learning to the studeats ultimately. Because

teachers are unfamiliar with these less direct

techniques, teacher training becomes an absolutely

essential characteristic of t'hese new programs.

That leads me to the fifth

characteristic of all these three programs:

intensiye teacher training, which is conducted
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in the scliools, and is quitb recursive in nature.
I

I think the m'ost important aspect of this teacher

trai'ning that we've found is the modeling.and

actual involvement cif,the teahers in the process

of these indirect teaching techniques. The

reason why this is important is that it helps

to build in experiential base for the teachers,

who as students themSelves, haAre never experi-

enced this type of teaching during their school-

ing. It's important to create a model, and a

.base from which they can work.

The sixth Characteristic which

is extremely important is ongoing support for

teaCher change. This consists of regular obser-

vation and feedback'in clasqeS, and in informal

groups where teachers get together and actually

probLeM 'solve share and talk about their problems.

The seventh characteristic is

that in these programs*there is ongoing basic

and applied, school-based research, cooperatively

de ri ed from the school context by the school

pers nnel and researChers. The research

questidns are more,relevant and germane to the

improvement of learning and literacy 'in their'

schools.
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I'd like to close with four

recommendations. First, the success of new

programs like KEEP, STAR and Kalispell is really

exciting. We need to continue to fund. the

development and continuation of this new type

of program which focuseS on reading comprehen-

sion, writing, and study strategies, or potential

.gains that we Can make in litera-cy,Will be lost.

Second, we need more finely

tuned programatic, school-based research on

literacy and learning itioN interdisciplinary teams

of school personnel, teacher educators, and

researchers. And I would like to emphasize the

collaborative nature of this kind of research.

We need to go beyond global instruCtional

variables such as time on task and practice and°

begin to examine More specifically which types

of learning tasks, teaching techniques and class-

room organizations promote cognitively active

learnjrng and literacy. What do students think

and'do,as they learn? 'What strategies do they

use to construct meaning and carry out their

learning?. To have a significant iMpact on over-

all school achievement, we need to know more

about hoW reading, writing, discussion, and
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stUdy strategies can be used in an integrated

way to develop thinking skills,' subject matter

epertise and literacy in all classes through

active participation.

Third, we need to support thq

development of new alternate ways of assessing

higher level reading skills on tests. Like it

.or not, tests influence instruction. As long

as reading'tests fail to measure higher level.

skills, progress in teaching and learriing these

skills will be pain.fully slow.

And, fourth,.the KEP program

Oemonstrates the importance of Understanding

.commUnicative styles and the sociocultural

patterns of minbrities and culturally Aifferent

students. Funding for researh on cultural

patterns, attitudes, and va/Ues towards school-
°

ing and literacy and (Dn./Communicative styles in

homes and communities is needed. It is only

with this type of research base that-we can

6

develop programs like KEEP which bui d on

childrens' experiences and language in order to

expand their repertoires of oral and written

langudge.

Literacy inthe United States
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must -go beyond the basis. We cannot assumesthat

teaching.lower level reading and writi,ng will

,npcessarily lead to development of higher level

skills. Tt is through programs like KEEP, STAR,

and Kalispell and through ongoing research that

we will provide the base for integrated reading,

writing, and study strategie.s into content area

teaching. .Then students of all ages will begin

to:master literacy, ]nowledge, and higher order

thinking, a critical part of being l_itgrate in

today's world and the future*.#

Thank yoU.

(The audience responded

with applause.)

JAY SOMMER: ,Thank.you very much..

We will now have a chance to spend

ten minutes on questioning by Members of the.

Commission, but we'd like' to give the presenters

an opportunity as well to participate in our

questioning. I think that would be very helpful

to us, so let's get started on that.

After ten minutes we are going

23
to have a fifteen-minute break.

24

25

ThiS should

give the opportunity tg some of our presenters.

And then in the afternoon session werre going



1

2

7

8

13

14

15

16

17

18

20

21

22

23

24

25

75

.tcl have the opportunity to hear from the publfc

on a variety of problems that they think ought

toube heard by the Commission; and for that pur-
.

pose during thebreak you will be able to

register. .y u will have the oppartunity.to

speak for five minUtes in that particular'seg-

ment.

Ladies and gentlemen, we are ready.

YVONNE LARSEN: D . Smith-Burke,

I am delighted and pleased that you presented

us with some optimistid and hopeful programs

'that indicate.that there are some.superb things

that are going on in our country; but I. also am

concerned that, along with this, A couple'of

comments that you hoped that the funding will -

,continue so the special prajeCts can be con-
-

, tinud.

My concern is that we infuse these

proqrams into the poor curriculum ,and then it

-doesn't have to be a Special program for the

studentS'to participate in this type of learning

,experience. How can we infuse that quickly and

'have it as part of our traditiona..l curriculum?

MARGARET SMITH-BURKE: I think

the example of STAR in yourbity is a perfect
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one. Chanve first occurred in the Title I pro,- .

gram itself. But now within the District 4, the

techniques are being disseminated into bilingual

classrooms, regular Classes, as well as the

4.

promotional ga_tes'ciasses. The first step to

support literacy pi.ograms is to develop them

wherever there is interest. Ultimately, with

success, techniques that will be moved into

regular classrooms. ,I do,agree with you that

:there is a need or reading and yriting across

the curriculum, a long-range goal for educators.

FRANCISCO SANCHEZ:- Is it

Dr. Burke-Smith or Smith-Burke?'

JA/Y SOMMER: Smith-Burke.

FRANCISCO SANCHEZ: And I'm also

-going to include at the same time a reference

made by Dr., Anderson. Both in the material

selection and the reading programs, one of the

characteristics of the three programs describes

intense teacher training. My question is where

P.

our education on teacher training? It

appears that you have alluded to it, that in

these three programs and other good programs,

you always have to 'come back and retrain or tell

the teachers they have to have something to

I C



4

6 1

7

8

9

11

12

13

14

15

16

17

18

19

20

21

22

23

24

.77

begin with. My question is what.is the place

of higher education in teacher training for

successful reading programs for our students?

MARGARET SMITH-BURKE: I have to

emphasize once again how important teacher

training is. I think that, for example, at NYU

where I work, wt have an excellent teacher

ttaining program which incorporates many of

"these ideas. But in refrence to what Dr. Anderson

said, I do agree tnat until a iteacher gets nto

a classroom'and actUally has that in-class:

experience, can go back and think about what ,

they've learned and try -to modify their actual

teacning, training really wjll not be effective.

I think that probably the answer to your question

is that we need more cooperation between school

districts and schools of education to try tO

really hammer out the relationship of te'acher '

training to the schools.

FRANCISCO SAgCHEZ Just one more N

comment, please. TnIt's th6 point I was getting

at. You also emphasized the need, for cooperation

between the school distriCts and-researchers and

universal things in erms of resarch and in

translating that research into meaningful

I.
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outoomes, for instance.

Thank you.

MARGARET SMITH-BURKE: flolI have

JAY SOMMER: Yes.

MARGARET SMITH-BURKE: I'd like

to,make one more comment about the model for

teacher training.., I think that one of the

things thaf very often happens, having been a

teacher myself, is that often other supervisors

or universify consultants mandate what teachers

should do. This is not characteristic of these

three programs. Ideas are shared, the teachers

go out and try them, come back and say, "Gee,

that didn t work, how can it be modified?" We

talk about how the technique can be modifiL:d,

they go out and test it again. That's what I

1.8
mean by recursive,, it goes back and forth. It's

through the respect, interaction and that'ongoing

20 process that teachers really cam-change. They

21 also need support from the administrators to be

n
able to do that.

23
JAY SOMMER: M . Crosby?

EMERAL A. CROSBY: . In regards tO

25 the deafing with in-sei'vice teacher education,
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yesterday I think I heard some reference -- and

I don't know whetheT it was through our super- .

intendent -- here ip terms of looicing at teacher

training and in-service training, and I'm hoping

that somehow we would look at that as well.

I am concerned about one other

thing. And that is, I believe somewhere in

the past you were talking about, I believe

you made reference to the amount of knowledge

that was brought to the reading experience,

and it 'seems to me as though we started talk-

-ing earlier about the disadvantaged, or what-:

ever label you may place upon it -- we were

saying one of the effective programs that we

had waS Head Start, because it did do some-

thing. I have not heard this from either one
7

of you at this point. Did you make any reference

to whether or not Head Start can play a role

in terms of the kinds of reading programs that

we need?

MARGARET SMITH-BURKE: The main

site that I know the most about is in East Harlem

in New York City. In that site it'S very hard

to tell how many of the STAR students actually

were in Head Start. There was another program
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which was instituted in the primary grades in

this district, in which the "riches" of New Ydrk

Oity were brought to the children. 'It was very

similar to a Head Start experience. The

District 4 staff believes-thatthis program in

the earlier grades may have contributed signifi-

oantly to the achievements along with the STAR

progrard.

There is often a misunderstanding

about.-minority kids, namely that they don't have,

any knowledge. We have learned how false this

statement is. One of the things that is exciting

about these three new programs is that thr6ugh

that discussion before reading, the techer's

job is to elidit the knowledge the students do

have and_build on it. We have fOund that e)ich

student'knows a little-bit abowt each topic.

The kids really do have a lot to bring, particu--
larly to the reading of narrative stories, and

I think it's very important to stress this aspect

of the instruction.

EMERAL A. CROSBY: May I just ask

one more question, because you made reference-

-several times to writing as being a part of the

movement into reading and moving into a higher
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level -- and I know that we're going to get

something later, because this is going to tie

.into -- I will hold off, but how soon do we

start this writthg program to improve his read-

ing, a higher level of comprehension?

'MARGARET SMUH-BIJRKE: I don't

want to steal Don Graves's thundqr

DONALD GRAVES: Do it again!'

(The audience responded

with laughter.)

MARGARET SMITH-BURKE: As early

. . as possible.

Reading and writing are the flip

:sides of the same coin, and as students becorde

writers and authors in their-own right, they

underStand what it means to read'or have other

people read their writing. I think that this

has been one o the tragic things abaut the

older back-to-basics program that separated

reading and writing. We need to bring writing

back into reading programs. Writing particularly

fosters higher level thinking skills.. When

students read, write about their reading,

emphasizing and evaluating what they read, they

are forced to 4evelop higher level thinking
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skills. We're fortunate in some ways that the

National Assessment of Educational Project

Progress actually used written essays to test

reading comprehension. These tests showed how

poor the higher level reading and thinking

scores of students really were.

that this ties,into my suggestion about trying

And'I think

to foster the development of new ways of

assessing these higher level skills in reading

Comprehension and w'riting.

JAY SOMMER: , We can take one MOre

minute, if there is someone who'wantsyto comment,.

-

If there is no one -- Yes, sir? vi

BILLY R. REAGKN: Very quickly.

We .spent untold amounts of resources, meney,

materials, on pullout programs. Am ILinterpret-
,

ing.dorrectly what you're saying, that _the
-

delivery system.of these three programs is serf-

contained classroom based, and they''re not

oriented toward pullout programs?
y*

MARGARET SMITa-BURKE: Yes-

BILLY R. REAGAN Wh&t'is your
4

opinion on pullout programs -- second part of the

question -- at the secondary level? ,.And I'm

interpreting your statements that there is a
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need for teadhers of reading, but as I under-
.

stand what P believe you said is all eachers

have a similar role in reading.

MARGARET SMITH-BURKE: Definitely,
"

in terms of the secondary level, the Kali'spell

program was designed to train classroom teachers

,

'and to help them see, in faot,-\that they can.

actually impi*ove the learning of the subject

,matter through reading, writing, discusgion, and

study techniques. It's a very haired thing tO

change, namely, the attitude that those skill

,""'

lessons may take up "valuable time" from teach-
tl

ing content. The learning daes proceed more

slowly in the beginning, but in the end the

students learn more.because they are aptively

engaged iA learning the loject matter Mate'rial

through reading, writing4 and study projects.

dAY SOMMER: Thank you.

EMERAL A. CROSBY: I hate to take

a minute off, and I don't know-whether I heard

the same,thing or not, but listening to what our

superintendent has said, it looks to me as though

we're going to have to either quit.teaching or

quit preparing socia-1 study teach,ers or history

teachers or whatever and start teaching or
_
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training people that they dre teaching reading,

riting by using this as a means of teaching,

so that there is whatever happens to the end.

I'm hoping that -- I saw some beautiful programs

yesterday that hav,e been incorporate" here

within the district, but I think we're going to

have to get,away from the social studies and

teach reading,; because if you can't read you're-

not going to learn that anyway, and I'm hoping

that somehow we will ddress ourselves to ehat.

Thank o

JAY.S0 MER: Thank you very much.

We will resume our hearing at a

quarter to eleven.

(g'brief recess was

taken.)

JAY SOMMER: Margaret, we want

to thank you very much for such an inspiring

presentatiorr."

We still will be taking registra-

tion until 11:30 for the last session of-the
,

day, for the five-minute presentations. At

23 11:30 we will close.that registration part.

21 Our next speaker' is Mr. Donal_d

25 Gravds, Director.of Writing Pr6cess Laboratory,
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,
Schooa of,Education, University of New Hampshire,

Durham.
0

Mr. Sammer.

Mr.Graves.

DONALD GRAVES: Thank you,

I appreciate the early remarks

of Superintendent Mr. Reaga , because I found

out that the qualification for admission into

.
this room was no hair. I find tha .t. a number of.

other distinguished persons in this audience --

our Chair; myself, Mr. Goldberg, persons from

Washington, and so on -- so that it's nice to

feel at home, when hair has -been duly recognized.

.(The audience responded

with laughter.)

Seriously, these presti,gious

.heatings, truly, and I'm very grateful to be

here with this Commission to speak about what

it is that children can do when they write.

-We've already heard about the

'importance of reading,and writing, they relate

together. We've heard some marvelous examples

of schools and how, through teamwork between

universities ,and schOols in different.locaelons,

where it can be done, where excellence can be
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perceived, both in testing and in gathering of

data systematically ahd research.

We have some marvelous'examples

on the table today, but what I would like, to

share, this morning, is another case, another'

story. A story of research conducted coopera-

tively with teachers in the state of New Hampshire

in a very small community, Atkinson, .New Hampshire.

In particular, I want to show what

it is tliat children can do when they write if we

let them:,

Child:ren Want to write. They want

to write the first day they come to school. If

you've ever had children at home it shouldn't

surprise you. They write on the walls, they

take their fingers and mark on moist window

panes, they write on sidewalks, tthey write

everywhere.- Their, marks Say "I am."

Mark has just finished'a draft

about some chickens,he haS been raising. gis''

teacher, Mary Ellen, told me she asked him what

he will do ne'xt with his pieces.

"Possibly get.it published,"

Mark said. "I might sit down and work"-on it a

bit, turn it over and erase the things on the
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back and write some new stuf.f. Write new stuff
,

about chicks. I might take this l'iece and just

look through.to see if it's chicks r dUcks,

becauSe I had to take some of John's ducks, too.

It even took more than an.hour. I might change

some of it to ducks."

Mark is six years'old and is

learning,to write: He j.2also learning to

think. He take,s a subject, examines the facts,

suspends the.judgment, and keeps on writing

until he is satisfied. He has that sense of

confidence.about writing, becauSe in the first

week o .f school, his teacher let him write ana .

kept on asking questions about his information
7.°

and what he was doing from September right on

through May, when we recorded what it was tfrat

he said right here.

Befote the year was out, 'the

children in Mark's first grade classroom composed

1300 five- to six-page booklets, with 450 of

these being published in hard cover for the

other children in the room and the school.

Half revised their work; a fifth

of the children used quo,tation marks accurately

in the first grade. That's because they ciot
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them when they, needed them- Most of the time,

we're'scratching kids where tl}ey don't itch.

Or, here again, we have a whole series of

.
quotation mark exercises, and they keelp filling

them in and filling:them in; and then when they

write they don't use them, do they? Small

wonder. They didn't need them.

Now, this inform-ation that I'm

sharing :is a byproduct of our study up in New

-Hampshire, the study funded by the National

Institute bf Education, who made it possible

fox three researchers, myself included, to take

two years to x.-ecord the details of what children

do when they write.

This was'not an experimental

study. Rather, it was a detailed.study of how

writers develop. As fast as we gathered the

information, we shared it with the teachers, and

theteachers used what made sense to them.

Because thb teac-her used this new

information to help the children as writers, we

found out more of what children did when they
:

wrote.

Children improve so rapidly that;

before the study was completed, more than 2,000
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visitors observed the teachers and children at
4

work. I don't recOmmend that again. The demand

for the story of these children and teachers

didn't stop. Twenty-five articles in profes-
,

sional journals and three books; covers on Time,

Eszaholoa/ Today, Better Homes and'Gardens, and

Family Circle; as:well as eighty-four workshops

in schools from the. Bronx to Vermont, thirty-

. seven universities in the U.S. and abroad give

some respect to the travels of our data froth

this 400-pupil elementary building, built in

1789 in Atkinson, Newtqlampshire.

What did we find? What did we

edo? Three researchers looked in five classrooms

:for two years, following ddta, following- sixteen

children and their classmates for that length of

.time. The research task was to be present 'when

the children wrote and to recoiid and describe

and identify what it was that they did when they

wrote.

We gathered the facts about what'

children did by hand-recorded observations,

extensive video recordings,. interviews, 'and

analyses of everything that was Xercixed that

they wrote for two years.
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Well, why did we do it? Why would

anybody want to apend that amount of time? I'm

still asking that,guestion about it. We have'

"wall-to-wall data. It would only be mixed emo-

tions if the_place were to burn, were all .the

-data removed,: It would exase twenty years of

guilt frdM-myback for all the data that are yet

unamalyzed._

We did the stUdy simply becaae

children havenot,been observed while. they were

_writing. There's all kinds of speculation that

have gone on about what they.actually do when
/

,

they write. You see, most research is retro-

. spective.. You 'take,the tape;. you look at it and

say', "Gee, I wondr,what he wasdoing *len he

was mriting."
,

No, we needed to be present to

0

record in .detail prec,isely what was going on so

that..we_Might:find p,u t. what kinds'of decisions.'

ehildren made when theY wrote:

But, you know, teaching patterns

have\'followed researcli 'patterns.
\

23 Most of\he research on children has also been

That's right.

24
retrospective as well as teaching- Most teach

25 in4 of writin is the red-lined firat draft.

,
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You-pass it back and was it any wonder as to.

what would help thant way. Most of us have been

through, if you will, the red-line first draft
V

befo,re we even know what our subject was,

bgfore we even knew what the .right information

was on the piece.

No, we need' to teach in draft",

in the midst of the jungle, if you will: From

the'time -the perspn begins to choose the.topic,

through that early draft, asking tough querions

-about the -imfor'mation that needs to be read to

into the draft, and then asking further

questions until- the: person moves into the,par-

ticulars of language and'sentence ponstrlaction

he needs in a final .draft.

We need research that shows just
,

how writers can be helped during the process,

no-t when finished:

This is whiHgewent Amta those

Doms and spent as much'ime as we/did. We

wanted to p t some labels .o thattangled

.
junglev we wanted to make sense of/cthat jAingle

by showing what the process is, and why the cliMb
, .

of these remarks beyond'and the music.playing.

The childreri be.proud that tlieir remarks

42.
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are so reflective.

;

But, more impartantly-, we wanted

to aid teachers, to give more tiMely help in all

stages of the writing process. And the Atkinson

teachers where we were ga,thered today

just that:

We hoped that our mapping

'expedition weuld a lSo help the whble area of
. .

publication. Just as this w.as mentioned earlier,.

,

the tremendous need in the area of.publication
.

.

. i'. ., .

of textbooks ih theAarea of reading, we heve
.

. .

the same need in ,wr4ing:

In our analyses. two years ago of

writing textbooks, one percent of langoage arts

in textbod.ks deals with the'teaching Of writing

in draft. Now", that'S the teacher remarks. The

actual mate'i-ials /of the students don't provide ,

' for' it at all. So we have mostly, if. you will,

a two-day assignment. When an assignment is

it'.s taken home, bv)ught l'ack the next

day', it.'s corredted, teacher passes it 'back the

ne)c-t, day, the children take out all of the red
,

Markg and'fix it up and,shortly leave on-the.

course, and badk it comes. That'.s all. They

.just changed what was pointed out as wrong. End
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of writing. They don't learn to use infonmation

'and peel -away the layers, finding out- what it

means to .know, in,short, to think.

Professor Smith-Bu'rke was mention-'

ing the results of th6 National EdUcational*

. ,

AsSessment from that veri, important.aocument
Inv

that all of us should read,.Reading, Thinking

and.Writing, and* what's the main problem that-
-

we have in-education?'.Thi-nking. We know -that.

beyond-third grade, that scofe' is dropped, the,

area of reading; but they'dowritin4 as well,

because t'he.thinking has been removed from the

process.

And drafting gets back intm, think-

iny and teachers challengingkids in relation to

4L
what.it is that they're.put:Eing down om paper.

Wouldn"t it be fize if we found that 'six-year-
.

olds-can choose topics en -their own,,rehearse/
I

information, rewr.ite, Téad what they've written

and remarks., they can read workon several pieces

simultaneously. .the yriting process'invol'ves.

writing; it involves a high level, of critical.
.6

reading feom six on; it invol.Ves accesSing

information, spell.ing, handwriting, the whole

series of processeS.

.15 .11
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One of the things that was very
I

0.

helpful in this, study.was to find out just,what,

'goes What are all the subproceeds involved
\.

in writirrg? And On'e of t.he thing s. that we were
.

looking for was'to g t in a Sense of some of the

order of development that,writerS gp throUgh'

-

from first giade'.all the way up thraugh the

'fourth. Remember, now, we're fooking to get a

map of sAx, seven, eight and nine-year-olds, in

a sense 'whensthese .Sequences are developed.

And'we did find them, We 'saw how chil,dren léarh

to use a page, and then -- think of this --

temporarily abandon conventions, the conventions
-

f
4 neatne-s5 and spelling, because wheit you'have

to revise you have to mark up the paper. 4an a

parent revising if we ipsist on ne.atness

in revision-

a

,

As -the kids say in the stateof

. Maine: You can',t fret the're.from here. You can't

do it., And it's z bigger barrier. than We

to change-that.

We observed writers make signifi-

cant changes in this way. Hiia many of you,,When

you w'rite, can sit doWn, think:.This.i's going

to be 'the.draft, first a-rid final,'no changes
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necessary? We. pray 'for that, don cc we.
- .

Wellf, when kids start.to write,

they think the same thing.! This is goirig to he
.v

,e
.'

it. We see them take out their pencil, and rub
n

out.' -This fis going to be the draft., It's

crossing the Continental Divide', when we see

writers start to line out. This say's t/iis draf:t'

is tempOr,ary, and, in fact, this is a Very

,
important area o deVelopment. Now,,for? kids,

0

when they see wq_eing as clay,.whenthey.sde the.
\.

draft iS temporary,'when they'see the\-need for

more reading in order tO dear with the inforina-
D

,

tion that's'in their text, wp, fand very important

changes going on that, in fact, will have major

Import in the area'of reading.

When w.riters reviSen, they' re into

some of the hi4hest 'forms of reading that we

know. There's a_lot of reading in writing,, if

kids have a chance to draft. If kids have a

chance to dfaft.

1\low, f.eache-r-st-o-ok bur information

.

,about.th& Children and- used it to confer with

them at all.stages,of the Wting process. We

heard before about the,three important examples.'

-

of good cooperation between schools, universities,
-

a.
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and work -- wIich were just mentioned 1:). -

. °Professor Smi(h-Burke -7 we ..heard :about reaqing,
,- 0 7 t. , . '',' ...-

speaking, listening, and writIngosimultarieously.
.

-. .

.

w
0 . .

.

This 'is precisely what klas occurreein 6lese

96
.

children io help them to.draft.. You 'CoUldn't

-Cell-where reading, speaking, listening, and

Writing began OD ended: In fadt, somet'imes

conferring with th.e.writing pi-ecevVas moré'

reading than writing or more, speakihg.
. .

Inq faet.,

the greatest progress occurred with the writing

Whem.,,the children SpOke more thah the teacher
A

Why Becausp the,teacher set up thV-draft

4'
in such'eway that it mas the writer's responsi-..4

.

birity to teach the tea-cher about whtat the,-

wkiter knew.: 2' -.
e7

s Xrchibald MacLeish says A,

elegantly in his writirig, It's yery different

than in My teachfbg of literature. Teachin

. .Y
literature I know, my .subject. Itkhow;the

4

'Averican publidand -I expect my students to know

certain things about that poem, 'But.when one

does a writing 'course, it's up to them.e7O teach,.

he about what they know, arid it's up to me to

help them to do fl.Cthat's what Writing is, Butl,

if it's lor you to.guess What-i

ul

then I will.

..

1.

4
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hold you responsible for. it.

Things don't hlappen. gath'er

-,data n sequertces, you know. We fo)4nd all about'

stages from speech, writing; we found 6ut
1

diffareht hierarchies for xeading Aills were.

involved. We found oUt.how kids learned t

.. .

the pd.ge, and we found (At how tfiey learned to -

use the process

-

For example, a first grader
.

starting- to write will write.in this way, and,

using the' proces8, comes in'to the robm and says'
4

AP
-1'

4.. t

"What do-.1 Write today? ,What do I mrite.teiday?

I write about" a wedding.". The chdld si.ts. down',

draws a womarvin.a gown.; and within three

minutes hels Written atext, and therpiece is
,

done. -.e.ac-E, as tfle, child is composing the

last twd w9rds,.the child is already thinking

of the .next thing the 'chilo is going' td do.

.Two ye,ars Later.. .Two years ^later,

7th2sartte:Writex' will aiscover a topiic bn a wek-

end, .13,erld Monday tb:rbugh Wednesda talking a..lut

'it/ discussing it, reading aboutit, and-fOr the
J

next three weeks, on a self-directed basis, will

sustain the piece through eight'arafts, becaute t
s

_the writer has learne'd how to use the proqgss.,
, .
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and questrons have been asked of.that write'r that,

will.,help him throUgh that;

This shoul,d not surprise us. This

is what, kids can do if they're challenged in

,relation to what tfiel; ki-C.614". It's terribly

important, ahd it's up.to'the teacher'to help ,

'
that child.. Well we know, and it can be done.

Yes, we found sequences. But you
.\

know.;4-r and please bear with me"on this 7-,as
. .

time went, on, ,as time'Weht on,. the SeqUences .,

started to break. That's right. The sequAces

started .to.'bre`ak." In 4,a'ct,* we round thait. the

ON

differences in.the children outWeiglied the

sitilarities. .3

And' at f,its't this- was very. up-
ft ,

setting until we realfzed 'that th,is was exactly

ipp.owhat researcher's oug14.k to be.doing',' When I'm.-

teaching a youngste and read.where research..
1' .

.

"sar I ought tb do this, this.,and .this, and the.

you-4ster seated there "Mai7.not fit that pattern,
4:q

Tay be_at the other end of the tail soMewhere:
j4

may bring ,something entirely different to the

YeS,-the research 'that we were doing
1

,helped'teacbers to.)tethe.differenees 'a'nd the
-

-

,rightness, and that is precisely wlia-the teachers
,

T
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1

wer6 doin T'at the 'research site're we were.

Well, what does, this. me,an? ''What
,

i

is needed? You know, the Nuatidhal Institute of,
ft. .

-Education has b een fuNding this type, f research
A

since 1977. We're just beginning to f,ind out
,

4

'wh 'at. children can do-with the'righ,t process.

G

Based on-these earlier findings, we have some
. o

inkling of how,to help-them% B t on this-
,.

..liewis-and-Clark expedition, Wo're now "barely

fifty miles west' of'St.,LOuiS; we'r lust "getting

started_ We're just beginn'ing to fdnd out what

. Well wht then;bis needed?

.

writers can do.

.,/
need more research.,4athered in schoOls So there

if " .

;
4

i.s a Sufficient perlod of time to rePort what

children:s patterns of development really are.

And'although/no
\

every study can have immeda\ate

effect on student ch,more of oUr researCh-

needs te be done in school sites, ahd we need\

-to leave school sii.es.bdtter than We found thd,m.

0
.

And it can be done.

Translation of research Into

actual place in_p.i.actice has tak n much.too long-
.

in the past. Tha't's )oecause of the way.in. which

weogathe-red the infor'mation and tiae,arcZne

9
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resear.
. , ,

ch, is wri-tten not to be read.
'1

.,

°
.-

,

.

- Now we meed'to discover What, in
.

.

st. factt-cesearch can do in a school setting,

Basic researchers need to knoW more about, teach-

and teachers need to know.more about basic

research. The future lunding ought to,,C?onsider.,,

means by which the research will relate to the.

research site much more clearly than in past

o

I have 'a few recommendations that
,

I'd like to mention herd as to what I feel is ,

,
. . 01

neoded futurewise. ;Th are the work site,

writing, research; and,language.

.--
,First, we need to conduct more

H
research in schools oVer .a, sufficient length of

..

time fon more, .detailed wo-rk in how Writers make

decisionsin the-midst of writing.. ConSider.the
--..

, . , .

pser'Of satellite classrooMs wAere preliminary
,..

i
.

.

. , .

findings can be quickly replicated and triedout.'
, .

.

-:,
S6condly; ponduct more basic.

classroom research recommended by

PrOfessor_Smith-Burke in writing in urbansites

with diferent langUage and ethnic backgrounds.

Thir study the changing conference
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patterns, the ways in.whichteachers ±elate to
'

. %-

the Yecord, to know specifically what kinds of

'conferences have.effects on helping writers to

Sustain drafts and do thinking in drafts 6over

-

time. 'We need to conduet much more research

than we have On the 'relationship of readillg' and

7 -41 e ,

mriting, much more,' We are Just beginnihg to

get started on that.front. Language and think-
:

-

ing. bases underlying the processes of each need

to be studied. The teachers may see how the two

can be used together

We,need to encourage mpre c011ab-

orative reseach between teachers-and writers.

'We need to conduct more fesearCh on-the actual.

and writing of teachers. We're just

/

beginning to help teachers with their Own

writing. This makes a difference.

The teachers in this study were

writing theMselves and sharing their writing

'with each other, and they wrote with the children.,

It makesa difference.

is. up.

JAY SOMMER: Mz, Graves, ou'r time

DONALD GRAVES: The last one here*,

just looking on it. In the past,,we focused on

1 6
- t

.
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1 02 /

gteatly underestimated children's ;abilitY to

wrirCe aadtt .think. They'have perspectives.

about what they're-doing that'we miss froill da'y

to'day because we don't let
4

them speak. '

Listen to dn eight-year-old's

t
percept.i:on:of'iv.ritinT. "The more-you do wtite,'

the harsiler'it is,to write, bedau.se you're grow-.

A

ing.olde and doing harder -Chings. And when you.

',do harder things, the writihg gets.hard,"

+ hildron Want rt.do;harder things.
'

.

They want to ,be, Challenged: Theylwant,to think.
4

4

Our jpbinvolvesglesaarc,h and teactring to, make
.

poSsible the excellence they may want even more

than we

1.

have to be a bit morecognizant of the, -Lme

Thank you.7

(The audience responded

with applause.)

JAY SOMMER: Thank yoll very mudh.

Members of the comtittee, we'will

element, because -- please, we are ready_ fot

..questions now.

YVONNE LARSEN: D , Graves', your

re'search seems to delve into the elementary ,

o?

at
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level. Ha/e..you-dbne anything in' the

-level?

. .10.3 r
1..

1..-

seconda:ry"..

'DONALD dRAVES:' Not systeMatiF

SI

research, but T do a ldt of work in sectarian_.,

sehoals and chtIrch subsidiaries alSo.

YVONlit ARSEN:. Wejl,

schedul

our class

has chariged c.onside ably. .It used to-

be five ubjectS and three tAdy halls' and what-

ever, and noW we have the long r class peiods

and not t e controrled type'ofstudy halls.
4 6

,

wonder ifithere's any resbarch that shows that
, \ I t
. ,

that reayay Was a cons.tructive pa'rt of our .

,

. \education, in iwhch students were, in a controlled
..,

. .

,

V

setting and not home earlier to see Generaf

Hospital axid- things like that.

DONZ-D-GRAVE.S: I wish'I could'-

cite'.resea-r-dh from that front.

. _I--6annot.I honestly don't know

I'm sorry, but':

the answer'

- that queStion, from,a research standpoint.

YVONNE LARSEN: it. would 'be

,
interestingto know.

DONALD GRAVES: *Yes i.t..-vi.od1.c1:2-

.

One.of the things that'I aid have time' to get,

into is.time studies: preCisel}ilhow time is used
7 A

in the area of writing, and how, in faCt
: 5.

4,
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, althousgh my remarAs would be for e eleilentary

level ---- we do' need to look much more in-terms

104 ,

4ii.L

(2;f hoi;7 time is used, li,ke.he.Jergen study that.

waS cited earl-ier.
ar

YVONNE LARSEN: If you look at

the format om how a test is given, insomuch as
A

. how many are multiple c4oice rather than

DONALD GRAVES: Yes, f have.

aid a-study for the Ford Foundation and found

out that most stuff is lined up"to circle, line,

underline, draw a J.Ine to, without g.ny writing.;

and ,sas Dick was showing his data, that a8
4

publisher-s---stated on the background this was

in '79, we lose our sh if you quit writing

that because,it.takes more work- respond: We
r

can't get them ir That's one of the place_s

where it was mentioned earlier. We need.to

demand more_opportUnity for our kids to write

and to db graceful writing and thinking in

relation to actual reading of text and,on

projects.

EMERAL A. CROSBY: Quick one.

't know wheAet the first one is a question

4far 'not, but it looks as-though we're still talk-

ing a lot More about teacher_eiduca'tioh and

tki

-
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teacher training.

r DONALD GRAVES:. Yes, we are.

EMERAL A. .CROSBY: And I%rn

wondering if, .as the first part, we're talking

about now a,new grade-of teacffer, that we're

taIkinlg 'about now retraining our teachers

teach reading-and Writing and everything right

initially.

DONALD GRAVES: Yes, we are talk-

ing about more work fot teachers'. Although.,

when we went to the re-search site, we did not

work and do in-service work with those teachers.

We do this extensively, and it begins, if you

will,with the teachers' own writing; that is,

taking a person through the process, working.

'with the process over time., and also getting

into the teaching of writing.,4- do\ intensive:

two-week work in school systems at the uniyersity

and, above all, as part of this, we show what we

mean with kids. We need far more demonstration

V with 'this of what we Mean and less talk about

what it is that we're doing.- We need to go into

the amphitheater and show what we'mean about this

surgery instead of talking, talk,ing, talking like

I'm doing right now. I wish I coUld show Khat I

1 i
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BY: I guess I have

bne other 0:ne, because a three of you and I

don't know whether:_tye other,three ae going to
a

vy
merition you keep talking about taking thing's

into the school, doing research in the school.

And, I'm wondering, Rre we -saying that the

school should be more involved in this research

or whether the univecsities and college's are
r".

. going to come in and do the research ,,Jith the

schools? ./

DONALD GRAVES%- It's acooperative

venture. If we come in vlith this idea that we!re

going to show you the glories'and wonders of

things that you don't know,,we'should lae ridden

out of town. In fact, the teacher, at the end

Of tfiis study is going:to.be a'sqc.ing far moi'e'

rese rch-sophisticated questienA and their.kids,

and te could formulate an:advanded, stUay.

Teachers know.things that'reSearch,ers and

_university prdfessors .need to kpw; and if we
.

live long enough, maybe a -1.i'ttle sense will get

through to us.

But the problem is that we're cut

af a different cloth'from'sch.00ls.and need to

-;
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sapend nuch more,time there then we have-.But

there is help needed from both university,and,

to encourage such.practice, schools of educatldn.

The rewa'rds.for most persons in the edducationalt.

department' are not tor being smart in school,

but rather'for staying on campus. 'Something

needs tip be done about that.

(The audience responded

witI applausej14

JAY'StOMMER: Thank you very much.

Mr. Graye,when I so'rudely interrupted you,

yOu may have. "wanted to make ohe more point* --

and we are_stealing a little time from the,pane

that is crucial perhaps you can do it now.-
'4

OONALD GRAVES::
All right. Severel

ot the reCommenatiorts that I.had were for .the,

area'of loaking at.micrq,computers. "we need to -

do . f'ar:more'work than we have in Studying, on
: . .

an ethnographic.literacy basis', on the e'ffect

of microcomputers 'on the school and,on their

work. RightsnOw we're in truly a revolutionary

age, nothing like, the first introduction of the.

alphabet or the introduction of the Guttererg
x2

press, butthiS thing is coming in Willy-nilly;
c-

everybody's buyihg computers an .just letting
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ripi and you' know, we've data allxlver.the place.
,

And then We find.out-leter what the effects are.

We need help in doing systematic research on the

ef.fec't of microcomputers. I have no doubt but .

-

what it can de an awful 1_(:). for .the ltearner and

it's so'easy to revise. yecan fin2a out, for

example, reco'rdings of what kinds osf decisions

the writer makes in the mdst of doing, the writing

with `,.t.he computer. We have.-a... redord, then that
6

we couldn't get any other, way. 0,..But wL'd better

get ento it or a lot:Of -.things are going to hap-
,

.Pen that aren'-t gOing t help Writers, and. peeple-

are goinglte say-what did we svend pIl that money

fpr.

JAY SOMMER: Mr. Reagan'touched

on that substant.ially yesterday in our briefing.

Thank you very much

DONALD GRAVES: 'Thank you.

JAY S.OMME'R: ()Ur next speaker will
-

be Eileen-Lundy, AssOciate Prdfessor,and Director,
4

Composition, Division cp,f English, Classics and

Philosophy; Faculty Coordimator, -Gifted and,

Talented P.rogram for High School
?7Students,*\

4

4Jniversi.ty. of Texas, San Antonie.

"
EILEEN LuNDY: Thank youif
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Mr. SI)*eaker: Vm,l-ippy to be here. My heart

0
is pounding, not .from stage fri4ht nearly as

much as frdiM the excitement --of what is going on
Q.

here tqday: 1 hope that what I say will appear

to you as cfearly as it does to me, to be:,in

complete Concordance with what.has b en,:going

on already and the-talks of oUr_three eakers

. and in the -question5 and answers that have fol-
,

lowed..
,

I'-d- like offer from My own

Ixperience's ome -ideas and obsdrvations, some

reCognitions., perhaes, tiat have come from two

'hats that '1 wear, from twO offices that 1 h61d,
4n. q.,

from two roles that I play.

One of positions is director

of the -compositlion program at the Univers.ity of

SanAntonio. The'second is a member

of the advisory committee on writing for the

Texas AsseSsment of Basic Skills.that is,quite
4

Amiliar to *all of yqu,.in the audience and to

a number of us here in the semi-circle and the .

,floo-r of the*room.'

First of all, at UTS.P.in J979

there was.a Policy Teversal in the University

of Texas System. up untif that time, no 'state:

114 .
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money'swere'to.go to wh'at is called remedial

cOurses at the university and college

levels. Ili.19.79, thanks to the wOrk'of

.

Dr. James Kinneavy and' a couple of other col-
.

leaguea in the state 'pbinted.out to the coprdi-
.

0 .

nating board and the regents that.there was an

ambiguity in the state.that could be interpreted
'

,

different1y. It was kterpreted ditfereh.tlY;

moneysitame our way. I waa asked tocOme over

t ..English; Claasics and Philosophy and begin
4

t o.design what had already been termed a basic

.Engligti'N.cours'e with .the university, to take over

'the writing in laboratories just larger than the
-
closets in,the building; and to-begin to revise

. 4 '

the freshman and sophomOre 1-ig1i'ah clasaes. 'What
. )

o
a task! LuCkily, I haVe_lots and lots of wander-

ful help.orr our ataff, faculn ty, and e're in

close contact with Dr.. Kinneavy and some of the

!

other people in the University at Austin.

So here's what we did-' We tbok

.
first of afl, the basic Engl'ish course and-we

-

said thfs is to be a writing course, reading'

-
.and wri!tidg course.- We*will have it a wting

.

.course that has-no text "except text i, the writ-

....L.IoLg of the students.. At this moment, you have
-
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heard seveal times. that What is moredmportant

then the printed page iwhat the student brings

Lto that paige!.. qn writi.ng that is eglially import r

tant, as,important as any of the structures of

the language...' The stud'ent is using the exper-
*

;

ien.ces with wh.ch to build a lansua-g-e----diid to !

communicate.

.So that wh'at we did waS to begin 6

with 'personal narrative writing with o
a great

'deal.of discussion, with,an emphasis on.the

writing rdcess, working as Dr. Gbeves,has sug

geSted, in draft after draft after draft wiLk

-students, ,so.that we were working w.ith them.in.

a basic English .cottrse process.

Our very, first fal1,3 e h.ad

eighteen sections of basic.English; we're now

dowli'to about eight. We're not sure what's
,

1
causing that, but it'may trave some relationship

to the effects of the TABS test in the sahobls

of Texas. And I'll come to'that later.

Incorporated into the rest of

our Engiish program --.I'm hurrying, sp that I

Ca'n get this all in so I hope that I don't sicap

something su that'it's.unfair to you,'and if I
,

4

do, please aSk me in the later discussion.

116
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the fr'shthan,and.sophOmore

, 1
glish couirses we have a ,fairry,

rogram, which ig fre'sAman compositon, then
*,

t we have arp two .hdrrIni,ti.es.courses which

we ve tio the pophomox-.e.survey

of 4terature-
\

Our humanities courses,'however,,

were taught in auditoiumS somewhat'like'this
L.

ta 1.0',-.somek,students. "so'gues what"k,ind of,

'tests were given toothese humani,ties
.

To the humanities studenbs, znultiple choic'e:
.

.t
tests, fill in thd blanks; short, short, silort

7

little anSwe.r*toAat'out students*. wOuld'-a7c-ce0

,

,the freShman compositidn-the'tt'atlitiorral
_. .16

sludents?

Rrogram, an I. wonder hoW like'otherprograms
°

;)that may WritAg ktepped until they m y be .

conftbnted with somesort of &ssay, test when'
-

they're in their m jor area. Bec'ause in
A

,

Introductidn to6cipiogy,Introductonto

Psychology, Politica Science ahd History, 150,

200, .300 student's are ±n an auditorium.

,
So oUr.fi,rst. task Ai.a.s to get-

,

class si,z&down. so .that.writing cduldreenter
r.

the academie visibility.. And we are now down
0

to'twenty in our basid.ENglish course, twentyfivd

440
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6

in our freshmA.composition course,.that'S as

far4as"we've'been able to pull it back. A.q

from 150 to thiily is bne we felt was a bit of

0
an accomplishment ,. so we're down to at least the

'possibility of working with students in writ.ing

and it demands the reductioh'of c]Iss
-1

Wil'AL else are we g? Where

are we:'now? We're in a trahsitioh petiod.
e

. have been w.orl;ing with the instructors and.said,

. *ay: qkriv f us.who take ourselves too
.

, .

K

seriausly,, we may 'get involv4od teo

1 1

s16ep1essnights oveor this. Zust tht.nk of what
4 ,

Adam Said toEve as they left the Garden: 'DOn't

cry, dear, this is a ti-,Ansition. period.'"

(The audience responded

with laughter%)

And so this is indeed wh"at 4e're

.in_now,is a-transition period,

All right. From a coAcer,itration
, .

Ainaer the direction of errers at. the Surface

level, we are moving in our cellege claSsts

Let me backtrack.

.1

,

errors at the surfacy level, represeped in'
.. 0 `f

(

. ,

'heavily.marked Rapers, assignment Pa50rgrade,
.. .

From 'a concentratdon àf directional,
4

11

I \
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progression, the'two-day asignrnent series that

Donald Graves spoke f is indeed very m,uch
\

ipart Of the co11ege4,91assrobm.
,

Moving from hat at the cOliege

\

.leve1:.to.an eMphasis.on the iriting process,
A

working with 'students to perc ive topics'they

care about, working with them \irl the -course of

free writing -- prolific writing, as it has been

called --.to.disdover topicN workin,g with

jOurnan and summaries of journ1 entries over-

a period 'of time to diScover the\topics:-This"
A

is what we're calqing bringin9 their experiences

into play in the 'classroom, turnidg 'the tradi-
.,

tional research paper tacked onto ie. end of a
4

cQurse and being mainly the momentary learning

of formaes of*pibliography, footnotes, and
. a ..-. 4.

,
Don't yolf have to.look up,'have to do

..' '

th'at when you have to do something? Well!,

transitioning *from that.into a true,spifit of
a

iriquiry, to using why, to inquire, to.find out

2
where tke students could find out what they.--,

.1

22

23

24

25

think, find out, what they.care abOut, find out

what'they..care'erio-ugh about to spend the-energy

to pursue the research topic.

So for reading, discussion,
4

.
."
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responding, wri-ting, revising, AtaceiVing response,
.

revising and publishing. In .most,of our claSses,,

. we suggest 7-.it's not done in alX yet that

the writing of the students be published for bne

another, for other classes- Letters to the

editor of varioujournars-and publi,catiohs,

. that.the writing move at some point in-the pub-

lgcation. We find that the easieSt reason to

give for teaching editing prOcedures'is that

pill go out eo-a publisher'ad,therefore,

courtesy to the reader, clarification of mean-

'
ing, and the caring of meaning are the real

reasons for.editing,.

Sec-ondly, we're moving from a

view of'"error is bad" to a'view of "error as

clue," to a linguistic logic that in some oases-

needs to be replaced with a: different linguistic

logic, in some. cases needs to be understood by
-

the -Eeacher so that that teacher can werk then

with the student in a more realistic way, remov-

ing froth the "teacher dnly as audience" to a

variety of real audiences with classmates being

the prime\area audience and the writinT workshop

in the college level.

This leads into the workshop



1

2

3

5

6

8

9-

10

12

13

14

15

16

17

18

19

20

21

22

23

24

25

116

atmosphe're of the wrj.ting classroorri into a con-
.

centration-on the clarifying purpose in writing, .

and-the understanding of the.needs,of audiences.

We're moving from a one-way-t

Write orientation the fiVe-paragraph theme,

the research paper 'technique -- to writing to

the deMands of various'academic disciplines-for

various real world situations. We are moving

to help students to write from their own

expexienceS, bring their own experiences to play,.

It's amazAhg 1-1"bw much interactien there is nour'

in reader reSponse criticismi and the movement

is.there in literature with using those students'

responses to'li,teratUre much the same way as

we were advocating using,their responses in

wxiting.

Now, where do we go from, here?

-What do we need at the college level? We need.

the same-things we've been hearihg that are

rveeded by the elementary teachers.: We need the,

retraining '6f teachers; we need the continuing,

recursive in-service.programs.,

iJustthe.other day, we were doing

a revision of the syllabus that was very quickly

put togethet'and!the revising of our.freshman

1 2
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and sophomore Engl-ish classes. And to do So,

I didn't do it, I asked the teachers themselves

working. in 'these various cour'Ses,to take the

syllabus to revise and to'' Suggest thin§s that

are very ,ienerally stated descriptions of the

4intent.of the course.

And what happened was .we didn't.
.

. do too badly on tiTe--b.asic English. We didn't

do too badly on 'the freshman composition,'but

when we came to our other two courses, which'are

no aonger called humanities, but called Critical

Reading and Writing I and II, when we go to

those, wen., we opened. a Pandora's "box. Because

what it revealed to us was something fundament-a-.1:_

to a number of things that have been sad.BP.here
4r

this morning.

I hesitate to use-the word

"philoSophy," but'I can't think of a better one.

What came to 'rise in the ,course of our discus-

-sions were generally two major philosophical
-

bases for what people think we.'re.doing when we

teach aild lgarn about language, teach and learn

hOw to read.and Write.

One is that what we know and what

we come to know through reading And writing is
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out,.there, and-it'sobjectivend we strain, to

get to it, and-we-either get cloSer to it or we

remain farth'er from it.

Another one is that writing is a

process of making meaning, not of approaching

the, meaping thatls out tiaere. Now, I know that

that seems terriblY abstract, 61.1 in the dis-

cussion of oqr instruetors.just this past week,

these two ideas.began.to rise and the' implica-
"

'tions are those that have been stated abobt the

ehanges_in,pxa,ctrce!

When we see writ4:ng as,just

'way to report about soMething out there outside

us, then, of course all we have to do iS mimic

"rules, mimic already set forms,.learn how to,

-for a=teaeher to say, "Now here is what a

, persuasive paper looks4like You do one."

The student hanas it in .and 'all markings say,

in etfdct, " es, that's'it;'no, that's not it.

-

Try again. Or maybe ju4,t, "You just flopped."

On this one you don't.have a

chance to write algain: The process now is that
,

I learn how to learn and that 'my writin-T-kelps

me not to just report N;7hat I think, -but to find

out what I think. And in thAt.way, it is
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essential that' we work with the ,process of

writing'continuousl\y because'we ard helping

students by asking 1:\hem questions primdrily
,,,,,,

, \ ,

about%what they mean Are you satisfied 'with '

this? How do you feel about what,you just
4

wrote? And often the students will come back --

and Donald Murray's work tells us so beautifully

telling,themselves and us far better than we

'could even tell them the problems in communica-
,

tion on the pape'rs. So we ate moving in that

directiOn.

We.have those two viewpoints abOut

knowing operating among us, and what I'm -7.in,

offering an ongoing, rather infotmal kind Of

in-service with the teachers, what I'm finding

is it would be wonderful if we cpuld have a kind

of immersion for abOut six weeks'in the sumMer-

time, .1-1(1 I know that the Bay Area projectsfor

College teachers have done .thatiLnot only.with

od.r English teachers, but now with- those members

of the other disciplines who,,are becoming

interesteclin what we are doing and are b ginning
,

to sit. in on our worok --'particularly philosophers
.),;

are fascinated with the cognitive,Tsychology with

what is gping on and involving them along with

12,1
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our history teachers.,

And wht 'dcies, it 'mean? Not merely

to report about'hi...stOrical facts, but to ..Uake on

- a way.of thinkingl-astoricatly, to take on a way, 4
,

of thinking scientificaLlf,,to take-on a way .of

thinking politically, Which mearTg. Making mean-
,

4
that'Way CO writing.

Th.rs is a new way of approaching.

, the teaching of-wxitini; one of the.reasons why

it 'mus t. be don'acros's-th

I want to Sk,ip.now over -td the

second experience,that I've had which I vaLue

.so highly; and.that is the two ears.that I

spent, the first.'two years.in answer to S'enate,

.Bill 350 hbr.e in the state of Texas, lAthich

plunged through us, Circled us into a testing
.

--...
*

. .
,.

. ...-

program ,for i4hich there,was not precedent in the-
, 4. ,

=.

history of letters, and that was Senate Etill 350, .

quote

Cor/ect , Kir'b2, if I

t,his wrong, becase I am &x.aphrasing-
.

In. our Senate Bill 350 we were

told that beginning., I believe it was, in the
. 0

.

spring of 1980, tfiat every tuderpt in grades

three, five,rand nine'in the statle of Texas

would be. tested yearly, somewhere in February/Mairch

0
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in.-- shall- we say this,in unison? -- in reading,

4 math, and writing. Right now tests have been

going on, albeit not necessarily the besCtests'
,

that wecould have or even the ones that_were

making imopact in the classrooms that we would,

all,over the country in reading and math.

BUt there wasno ,precedent for testing 750,,000

sctudents pe-r S7e-ar in writing. So that -- under .

the direction of Don Townsend, with the able

help of Carol Greenhalgh of the'Texa's Education,

Ageqcy -- an advisory committee was assembled

'and it began.'As I look back now, I see.that

philesophical split that occurred on the

'comMittee.

Thetie vas the gropp that said,-

"Well, we have been 'd63.-n-g-----s-lac_h_and such in

.1Al .

teSting grammar, -punctuation!! wh'atever they

meant, by grammar, punctuation, capitalization,

:Spelling V-7- and "Here are the results from our

ddj'strict and th"ey're very good. You can show
f

that our students can progress." And you kept

saying, "T.hat is not composing; yes, but that

is not writing; yeS, but that is 'Yet thinking

through'a topic for a specific purpose."
.

So we-pressed and we pressed,:aritd
,
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we pressed at a great expense and trial and'
,

error with many mistakes,' some yet to 'be worked

opt. And I affi'mot ',necessarily ,advocating,-say,

te'stin!g..,, please don't misunderstand me. 'What I

4
-

say ise we,re thrown into this by he state law.
4

.
And now what we h.ave is that Texas s,Sessment of

.4
BasPc Skills' and Writing, in which a writing

sample is taken and,scored with What has been

developed as ,focused holistic development wi,th

at least two readers, Possibly three per paper.-
,

oW those are drafts.; they are read as first-

class drafts. That ffie'ans'that they are noto read

with any view to spelLing and punctuation except

when they are such pr'ofoundprobleilts as to pre-

vent Communicatjon.

I ant tc? Speak to why I brought .

this up dn the begihning in 'a'hurry, arid that

.is the effects ill the schools. The effects in.

'the schools the effects of the tests of writing
r

in'the-Schools whiCh'is almOst worth, which

is definitellY worth all the energy, time, and

money that was put into it, beCause it contain's

a writing sample,-7 has caused writing to be

/
catapulted into the scAools in about God knows

how much less time that 4 yould hive taken for
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Influence school boards and adminiStrators

-ansIteachers all bvethis very latge state t

get it done.

- .

Nbw the problems you'see that

result from'this are the problems that

Dr. 'Smith-Burke .ind Dr., Graves have already out-
,

liAed,

Now we are faced With the teeduca-..

tiOn of teacherS. We, have, you 'see, 'eVery year

:a marvelous,,marvelous, rich ,wealth of material

on how. the children o.A.Texas are writing. It

,.,takes some careful looking at that.
.

The Texas

Education Agency has published a beief publica- .

tion for,grades three, ,five, and nine showing

the.saeple ',writing assignment and samples of

student writing, how they have 'been eValuated.

Thos.e are better courses in the 'teaching and the

understanding of the writing process.

Inmost textbooks'I've seen on,

teaching writing in .the elementary school is-an

abbreviated-scoring guidea d speaks to.why

. R

Spelling n t nis ot reated i any .vay in t he writing

sample.: This is the fitst draft; speaks to
,.

_
.

,

.ivha,t is being looked:.at, What has been learned.

about the-writing assignment alone, and .th-e

12

a
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effects of the'wr-iting assignmen7t.onthe kind
.

of writinqilt. elicited fi'omTstudenta.have yet.

to be fully e'xplored in any kind Of_systematic

research.. But we.have such a deManding, iMmense

-body of matedal.her6, waiting. .fo.r the time,.the

.00

mOney, the,erIergy, .and definiitely the interest
. vr,

is here'. Many of us ate hungry to get at.fti"

on analyzing the effects of not pnly sudh kindS

.
sof testing- beoause there are bugs-in. it --

Alt also .the writing assignment 'itself and,kinds

of writing students.respond, With.,

I wish I. .could go on:. ,There'.s
..

se, mudh more 0 say, At.I know every speaker
-

has felt the dame thing. I,think that what'I

would have to saY -in closing is that what.you

have heard this morning so far -- and I suspect
.

'will be continued as.we finish. is that we'
1.

are, might be called the ''age in process."

John Dewey'told us earlier that .WPe learn bY

,
doing- -Frank Smith and celleaguestell us we

learn 4o read by'reading, D'Iturry and.other.s

Might be paraphrased as we learn to write by

writing. AWarjorde Smelter points out'that, eVen

: today, autObio9raphy takes on a story, in process,

as.in Lillian Hellman'semento, where in her.
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multi-volume of'autobiography she sees things

in her-life in: different mays aS she looks back

again and again, just as-in an-gil painting.

The painter paints first, then changes, paints N16

over, butethen later'the earlier shows through'

so that we See-and we resee and we resee the

experiences of. our lives.

We need to give students that'

opportunity in yxi.t.ing and learning,,, the
.

Pentimento opPortUnity, the opportunity to see,

and resee and resee and reinterpret and make
'-

meaning of.the experiences.of thei,r lives.

,(F110 audience kespohded

with applause.)

JAY SOMMER:-!. 'Thank you'.very much.

In dur introductions earlker, vihe

failed to. mention a gentleman by the name df

Ramsay Selden wh-o is. the Assistant Director with-
.9*

,theNational /nstitute of EduCation and Jae

assists.us. with the literacy in language

problems. And, as you can see frdm this morn-

ing s hearing, they really made some fantastic.

preparation.

Nr. Selden, would.you stand please?

a

(Ramsay Selden.st.00d and

. 13u
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.the audie'llete responded

with applause.)

0We are ready for our ten-minute

YVONNE LARSEN: ' She left-us'

6

- JAY SOMMER; You left us speeGh-.

less we were told by7Yvonne/Larsen.
7 :Al

BILL KIRBY: -I Idould direct this

tO tHe w,hole panel, I. guess, i'riste'ad of just to

Eileen, but one of the thiriqs I got from listen-

ing and it, seems that we haNie the uhanimous4..

'

.opininns.coming outsof here, which'fis highly

unheard of -- I am gratified by hearing that --

but L. want to be sure of what Ifm'hearing or

, 4

what I'm underSending iS wattheyYre Saying,

and so I'd li1Ce to ask.

It's been'said that we go in

cycles ih education, and I can remember back in.

the early days of the Great."Society we were go-
,

ing to have spme experimental programs at the

'secondary level in'order to 'develop some approaChes

to teaching these children that had aome s ecifie

leaing problems. Now, .we went 'to the literature
,

,and we found that back 'in thp. thirties or
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something there was talk about,utilizing the

total.experience.approach to learning.to read;

and we found about,thirt'y years later that

ROach Van Allen Picked up on some of the things

.,,

that she said, and'here again we.'re.talking'

-about-the- language experiende of teadifig, 'nd.
... .

', , ...
.

.

now it's almost '--. and hete_we're thinking again
,,, .

that we're going to pickup on the to-(af coril-
. 4 . .

munfcation and that we't6 not to teaoll ,communi-
.

. .1

. ,

cation, skills in itsolation from one another,

IEr in isolation ftom experiences df the child,

that all conceptsoof/the children bring languatle

skdlls to and. then from:those languag& experiences -

take meanIng from that.

I think what Billy Reagan,was a
e

- ?

talking about earliere,was about the billions of

dollaq that we.:s'pend on pullout pragrams,

especially oc the programs that we set up,

Ilasicalrlyremedial reacling programs, whore the ,

C'
children would be:there for an hour and -they

would drill and ptactice strictly on word %

a

tecognition:

And then, if I'm.understa7nding
,

s. .'Cour' penel of experts' they're saying, it's 'lot

th.e_beSt way to insu e, the be:Si. way_toode.

13
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teaching or the bests way to insure reading. Bo

I-would just lik to see if that's accurate and

if that's what I'm hearing. I'm 'gratified

because that's the 4irection at the staG agency

,
we are trying to.move tbward.

EILEEN LUNDY: I, dould just say,

"Yes,%.that is what you're.hearing from. me. And

'. 4.
,, .

,

sIt've just heard Donald Graves say, "Yes," to-

. .1-1.at and I suspect that is. what you're hAting

fromilgach af us. It is not that certain skill's

in Communication will not'be taught, but that

they will be taught in and out of the,'context

and not separated from context, just as in.

re'ading., the isolated word in a word lis t. is no
0

word at all. The,Me&ning can change depending
t.

th ii
on its use.

17

foi

DONALD GRAVES: One of the reasons

that e ve been pnto teacher-in-service retrain-

ing or Whatever.so much is thatall of u's in one

20, way have storess'ed teaChing-in pfocess inAthe.
0

- 21 midst:of things, not' in i'solation. ' For' someone

22
to teach'in process,- you need to,know your

23
language, you need' to know what you'see in Order'

24 to help and to,be 'timely with that help. But

.25 when'it's in isolation, it looks, if you will,
t

:13(3
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elmost too simple, too,easy to do. "Here, take

pages three through t.en and, fill those. in."

That isn't thinking; nor is it teaching, but we

all need help and
A

order to ret,hink'the way time

'is used.

In short,.one way I classify

this: we need to slow down, up the demands so

that kids can hurry up. 'But we've had the

coverage syndrome for Gso long, if you

"Sit and get an education; if you.juSt sit there

you'll get it, you know, one, 'two, three." And.

teachers.are teaching today: "It is 9:07,

phonics', 9:07 to 9:10; 9:10 through 9:14,
-

.,'
.

.
.

handwri'ting." We have a cha-cha-cha curricTh.0 um
,

where people race.through the day, teaching a

little here,a little there, and the kid gets
,t

'just-like he gets a Ty commercial, three...,:,

minutes on, fqur minutes 'off, three hinutes on,

fOur minutes off; and the kids don't really do
o,

the thiziking that they need to dajn order to

learn hoW to use 'time. They think 1hat someone

else knows.,
The teacher's' job is start it

p,-stop it, start.it up, stop it, justc'as we

reenact the TV hour. So me'.re looking for real

opportunities for kids to think in process.'
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RICHARD C. ANDERSON: I'd' lthe to'

comment on another aspect, mainly the tendency

for pendulum swings of opinion in fashion in'

education.. I feel-that in the long run this

stabilizin4 force.is going to be'a solid founda-

tion of educational research so Lhat we are not

geduced by one appealing message and then another

appealing message; where we have a foundation of

.
facts about what works in the school's so we can

maintain some stabonity and keep.:.on. the right

JAY SOMMER: Thank you very much.

comment?

Do you want to make one more

EILEEN LUNDY:
-

Just one more. I

know this is an old story that falls into thq.

category of cliche, but it fits. It's the axiom

,about the hungry tan: Better to, teach him hoW to

fish than to giVe him a fish.. It's precigely

what we are indeed'trying to CT() with this pro-

'

-21.
ces' .i7ou know, 'help the students to, absorb, to

\
n, come'to teach themselves a process by which they,

23
can then deal with all of the variots ways of .

!

24

'25

Acommunicating and cOme up with it.

Other pendulums are swinging.-
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qqiere's a very solid, perceptual base that we

"learn by doing" that has.been with us for a

very long, long time.
0

, JAY S_OMMER.. Thank you very milch.

(The audience responded.

with.applause.)
C

4

Our next speaker will be

Ray Clifford. He iS Dean of Academics, Defense

Language Institute, Presidio of Monterey,
.410

CalifOriia.

RAY CLIFFORD:' I'd like to start
_

out by Saying,.,!irst of all, that reading

everything that's been said here about first
. t

G

lariguage, that the position applies,t0 what I'm

going to say in second language, which should

me feel.very much at home. Stili, I feel

a bit,out of place in this forum, especially

,

since'the Iitle oforthe wholce hearing'is "Excel-

lence in Educa:tionr"

- I think I have to start out by

saying, franklY, that in secoad language teach-

ing, sbcond instruction, We have yet to,each.

mediocrity. .0f course, lest ,someone be offended,

I'm,speaking of the prOfesion in general, not

individual programs, but it's still true.

136
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Thereupon, I'd like to change the title

my speech from 'Excellence in Second Language Teaching"

"The Time for'Excellence-.P And as I go along, you

will see the:implications of what that means.

The Second language teaChing profession

in the United States, over the past few decades, has

been continuously tossed to and frd by every wind of

doctrine. The pendulum swings.

, And.Vve aSked myself often, why? Let me

sep if I can explain soMe of,the reasons at this time
. .

A lot hits been,written, by the way,

about foreign languages in the United States, and rather,

.than cover all of the old groUnd, I'd just iike to,

mention the fact that it's there and invite people

tb-reialuch things as The NatiOnal Interest in

Foreign Languages% :I have here the third edition

which was,published.in 1961: .It asks the very

questions we need to ask ourselves today.

In 1975, a very .important study was
,

dond on the teaching of French as a foreign language

as in foreign countries. It compares it with what's

done in seven other countries.

In 1979, a publication was published,

.Strengthoê Wisdom, a Ciitique of U. S. Capability,

a report-to-the Pteiident from the President's Commission
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on Foreign Language'and International Studles.

too

Worthwhile reading.Q

And in 1980 a publication came out from

the Agerican Council on Teaching of Foreie Languages

entitled Proceedings of the National'

a

li27A
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Conference of Professional Priorities..

These.publicationS addressed a
,e

t of things. They talk about the problems-

that we have in curriculum design, in teacher

training, in teching methodolog,ies. aut the'Y
4{.

seeliLto have bypassed one major point that is

evident in the first publication I mentioned:

,

that the critical elemen in learning.a second

language is%time.

.0ne Of the statements in this
-

initial report is in answer to the question: How

Long should an American study a second language

'in'arder'to make its acquisition a meaningful

factor in his personal life? The answer,

little rater on'dciwn the page: Four or five

years of sound study in a modern language should

-

enable a-studen+ to read, not speak. Nothing

else, ju.st read. And,as' you read on, there's

'some question about syhat they mean. by "read.,"

They're not talking abodt,excellence.

We have jumpeod, however--

ignoring this factor of time from one band-

wagon to anOtier, logking for solutions in,other

areas where probably it exists, In this midst.

of,flurried activity and frantic Searching for
-

e I
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quick-fix solutions, I think.we.need to look

again at what we do know about-foreign language

teaching.

I've mentioned The Taaching of

Foreign Langu'ages.-- as French is a foreign

language in all bf these countrieS.-- published

by John B. Carrà11.Its an.IEA study and they

came up with three major conclusions none of
.

them iS anY surprise.

One: The most important factor

is, indeed, time on task. The results of the

--
designation8 confirm t!hat six'to seven years o

instruction are necessary to devel6p what thdy

call a useful confidence, in French as a foiNt7ign

..language.

D. Smith-Burke spOke of what we

needto gd i;e'yond the global_ variables such as

----time on ta'sk, and yet to get there.\

The next most important variable.

in .the creation of success in second aanguage

learnig was the variable of teaching conl-idence

,
in the language being.taught. The more the

.teachers knew, the mote the teachers learned.

I ,think.that we've heard evidence that supports

that area as well.
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That raises the issue of how good

are our teachers in the United States. A study
'

don& in 1967,'sponsored by the Office of -Educa-

tion, fouhd some fai.rly discburaging reSults.

,To understand those results I think'we need to, .

spend fUst a secand talking about the proficiency

test in the langua.ge prcficiency eesting system,

which is used in the.U.S. Government.

,The U.S. Government dOeS'ha've

standards far. rating language- proficiency in

listening, speaking, -ahd reading and writing

Those skills are graded op essentially a'five-

point Scale with7plus points possible for most"

of the levels, except for.the top one which is
, .

an eleven7paint,scale. The scale itsel,f is

based on a functional 'hierarChy of communica-

-tional,-tasks, context'and accuracy, all three

-woven into he cale.. Higher.order skills come

into that hierarchy, ih my:opinion, ..at level

three. Below that; wé're :talking about.meChan-

ical things.

The test, 1967,, the research was

talking 4bout testing graduating.language majors

frdm. American universities. The median and mean

performance levels for those language rdajors, in
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. ..,...

.
. ,', . . .

. foreign languages was the two range pn th:e. "five-
,.

- -

point ,sdale.. The minimum scale Of acceptability

.for most U.S. Government jobs level three;.in

fadt,-it is called the minimum professional--

level. Alan Weinstein, who works'at the.Forei4n.

'Service :In.stitute, published an article in 1975

called "Foreign. Language Majors: The Washington

.Perspee:t.ive.' In sum, what.he said was that
,

.univ-ersities m.ight as well be nQt- teaching
,

foreign language, .because.the productS are of

np.use.to the goernment.

The problem is real. I myself

.have worked inyteacher certification, particu:.

larly in -elle state of Minnesota, and found it,

to be, indeed,

problem.

problem. And it is a difficult

'How do yOu set the minimum carti-fica-
,

tion level if, in your opinion, no one'is
,

qualified? How do we tell somedne who'S invested

/four years of a college education, at least, in\'

learning2a language, that that person is now not

.qUalified to pUrsue,the dareer of ytheir

There are some difficult adminis-

trative decisions there. We have, however,

.

brought-the problem on ourselves.. It is also

not getting better.
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I mentioned the 1975 article by

Weingtein, the 1967 research'tosshow people to

be'Inthe two range 'of profi:ciency.. My expTotiQnCe

over several years in Washington was that those

skill.levels are dec1ining of late, just judging

by;the skills of peOple applying 'to work 4th

the U.S. ,Govern'ment.
4;

z

The third.area that the study

found to give importance in the acquisition of

the second.language is teaching methodology.' I .

can sum up the fihdihgs in One sentence
-

gettin4 to be _my most,favol.ite sentenae: tudents
.

le'arn .tp do-what ..they practice dding. Same-thing.

4 0'
we've hearo over and over again today.

,How .did the United-States fare

in comparison to the other countries in
I

the

study? Seven Of the eight countries were tegted

using a recorded speaking test, where the

sudents hadto talk about picture's. The United
.

,States tudents ranked sixth out of seven

countries who participated in t'hat part of the

test. The onlY country that was worse was Chile.

But it's not,really as bad, as
;

one might suppoSe. There was 4 tight grouping

in the middle'of those rankings. We were almost



7

'10

.12

13

14

15

16.

17

18

19

20

21

22
,

23

24.

25

.138

,.

as good asca,fairly large number of countries:

-
There:w s a cuuntry that was,that did much

better t other courftrfes, and'tbat was

RumaniA. And th&re were some interesting
4. IA

.pl

differences between Rumania and the'other

'countries. The stUdents did more hemewdrk,

Stuknts watched less television, some

interesting 'things that '1I'be .inveStigating.

4N
,The.important tliing, Ithink,

though, for us to consider here is that this
,

istudy, looked at the lang\ uage proficiency of

students after four years of study. Now, in
-4

the United States, they'had difficulty-findingg.

people that qua lified to'be tested; beeabse oOr
4
.programs.traaitionally. hLtpbeen two-year

programs. 'After, four"years' of study; compared

to people in'other Oountries with.fo.pr year of

study, we came out six of srven. The f,act of

--

the matter is that.f,or our:students that was
.

the,end. For the,kother countries, they,siil

. .

had one, two, tirea, oudr. Or more years of study

ahead of them in those langua'ges%
0

This raised the question, is it

;
even possible to achieve exeellente in second

language learning? ,And the answer is yes:

J 4 Li
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,

I

, ; 0 '5).

teac:hers with near native language confidence

.and appropriate teaching techniques, the DefenSe
,

. . P -t
Language Institute develops, in a single cdurse

. . .

, .

' Of instruction, language proficiency in students
.

,

equivalent to that which language majors achieve
°.?

during a whole course of study at universities.
,

ThiS doesn't, mean that university

programs are.bad; it doeSn't mean that the DLI
to,

itt 'program is better. The difference primarily is

one' of-time on task. .Forty-seen vheek.,s of
.m

d

language instruction, which is what we offer

for our Russian course, for example,.with thirty

classroom hours a week, equals the same number
*

of instructional holits as One might find in'

eight years of cqdlege, usiniio a contact hodr

day over 175.days a year. Even our shor-4st

coui-ses, which are twehty-2four weeks ldng,-would

be thp equivalent of four years of secondary

college teaching.

Time is an important factor. :You .

might infer from those factors in another way.:

that is, there'is a.language difficulty in

hierarc'hy for Americans learning second lAnguages.

7 a
."The State.Department reqognizes hisand has

4

1
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'grouped foreign-languages into f6ur categories

'according to-relative difficulty. AderiCans haVe

in learning thoselanguages.

Korean, for instance, th

aVerage learner,WouId not 15e expdcted to'.develop

meaningjul miinkmal,'professional'speaking pro-

ficicy, .,that is that level three., '. the mid-scale
I.

until he had completed nearly two years of

-intensive study. Transiate,hat, and thaet eqUals
Q:

-'six,teen years\at an hour a day.

r
Why spend so much tiMe? I.think

1 .
P

the answer to ,hat question should be obvious,
(a 1

Your well-being, my well-being, odr very safety

.in,this world depenes:upon it.? There is a vast

difference between someone saying, "Jiad there

been, tanks at tht.iSorder, they Would have

attaCked," and somepody,saying, "There had bgeen

tanks at the border-and'they've attacked." And
,

t

yee that requiresia 1iel language competence

that is beyond most'of our cellege gradu.ates in

termstof listening comprehensipn.

As I mentIoned, the need is there.

brie evidence for that is the fact that between

1979 and 1983 the number of, students attending-

classes at the Defense Language Institute will

b
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neatly doublec'. "Next year were projecting an
,

enrollment af nearry 6,0,00 stUdents. 'what your

tax dollars are not stionorting in pvblib educa-

'tion, theylte making .up foT.with the Department
,

Of Defense.
rn

I don'.t knoW if I should have

saia ,that, b t that's true.

,

4°
4

This. provides a' striking contrast,

thinkil to the trend*of deálining foreign

language entollment in public schools 'and
. i

.univeTsit:ies. 'Why dreeenrollments declining?,

*, There are jobs out there Government

can,not'find,sUalfied people to firl ttre. jobs

that WQ have that require language competence.

,

Why are enrellments°aeolining? I think onb of
40

the explanations that .t hAVe found is When,I ask ,
.c,

a

counselors, when I ask principalsy-wbeir I ask.

Othe'people who are in charge of making program

decisions about language programs, why is

foreign language a lower priority than whatever.?

tlae answet I most, commonly hear is, "I studie

language, for two years ana I'can't remember a

word of studied a,language and it was

-r
'terrilple, I. never used,

40

And they're:probably right. It .
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is impossible,to produce usable skills within

:the .ime frame we.'ve been allotting.ourselves

unless we set very limited specific objec-eives,

such as, "I will teach yc5u enough about language

X thftt you will be able.to'surVive as a tourist

in that country, .realizi,ng tylat you would make

a fool of yourself 4t-times.".

The problem then becpme,s one Of

'

how can \;ie Communicate to the public.at large

that there is indeed a problem there? *. I*think

the o1ution 1is,in the.'recomMendation that'

the President's commission made-tliat we identify
\

some goals-and object.tves and. institute a

. national assessment possibility for fo feign

languages. Until/we do, I think the langUage
.

.professi.on its,elE will mot,. fully realize the

systemic defici ncies that we're facing. a The

existence of national.proficiency,standards

woUld have far reaching implidations in/that
_

,--

- . v. .c.k

profession. Forthe first time in
i

.for ign
,

languages we can talk about horizontaliand

vertical articul4tion between languagelprO.grams.

.''.The professiort would'be able to communthate to
1

, students and proSpective employers the Skills
. .

which can be obtained at each level of an
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I.

At the school and classroom level,

program bjectives would exist, and local pro-

grams coald dyelop contributing objectives and'

-desig- curticula. The American Council on

Teaching Foreign Langdages is now leading the

way in follOwing up 'On this present condition,

and they_art de'Veloping national proficiency

standards'and tests based bn an e)4Danded version,

'of the governmtnt grading scalps.

In concldsion, excellence implies

high-standard8, standards above minimal pro-

ficiency levels. Proficiency standards are

essential to keep us from being diverted from

our goals. The profession needs to face up to

the fact that high standards are difficult to

obtain. The attainment of excellence is not

otten ,easy, ft is seadop chleap, and it is defi-'

nitely not quick. The time for excellence in

foreign language teaching will not come until

we provide :the time to achieve it.

Thank you.

(The audience responded

with applause.)

YVONNE LARSEN: Mr. Cliffor'd,
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urban sCool districts have the challenge of

.
offering a secans1 language, and they also have

the challenge of responding to the needs of

lot of students for a'variety of different

languages, such as San Diego Unified. We have

si-xty-four different lang,ages and dialogues

that we're asked to respond to in some manner,

shape, or form. We also have the second largest

refugee pbpulation outside of it all.

needs, and it'

Therefore, we have some crit.ical

hard to know in the'area of

limited funds also and declining staff wheve

you'go. What is your adviC6, tor urban school

districts in particulad, for focusing direCtion

for specific languages?`- Are there some that we

should aeek as the elective ones that the

government is 'looking for rather than these more

complex ones that we can't find the staff for.

- anyway? 'It is a tremendous challenge. What

hope have we for this?

RAY CLIFFORD: That's an excel-
\ N

lent question, and it's one that we've been

asking ourselves in the profession since at
-

least 1954, with the first edi.tiOn of this st4dy.

First of all, the leakning of anr
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second language better 'than having learned

2 no second languagR.

3

5,

,

7

10
1

(The audience responded

with applause.).
-

Thank you!,

In a study_I did once, lookin4 at

what contributed to success in learning in

foreigil language,'having been successful. at

*Leaming foreign language was the best pre-

diCtor of learning andther one. WeJaarned

something about language, in-that,process.

. As far-as specifically --since

1

14

15

17

18

19

20

'21

23.

.24

25

we have made decisions as tojanich languages_

should be offered,.there are some good indica-
.

just-foOking. t government publication.s

and Cioctiments,.the-Defense Language right now
0

is teachIng,thirty-nine different languages.

Now, we have recognized needs in

the Department of Defense for fifty-seven

languages, so we also have to make some dedisions

out of those fifty-seven languages which ones.ean

we support and which ones we have to go to

'intermittent programs for'..

It's also true,t1rat ninety percent .

of the training that We do is in the top ten

1
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2

languages in terms of volume. And those would

be Russian, Chinese, Korean, German, Arabic --

We have
.
one that is very important tight now.

4 to leave some oUt as we go along here -- how,

far have,I gotten? Chinese, Spanish, French,

6- and I believe I menti_oned Garman. I've lost

7

9

10

11

12

13

14

15

16

- 17

track.

A VOICE: Italign?

RAY CLIFFORD:'- Italian,

YVONNE LARSEN:' How do we get the

staff to teach these?

. RAY CLIFFORD: That is the'raal

problem. "If our educational system is not pro-

clueing qualified teachers, where are we going

to find them? 'The 4overnment in general has
0
addressed that problem by hiriilg native speakers

of the languages that are being,taught., That

18 solves the immediate problem and creates othet,

problems.

20 his name escapes me -- frorrL

Connecticut, a German pxofesSor -- as he put it,

22 "As soon as wa put a native spbakr in the class-
,

23 room, we're communicating to all the students

7 24 that it is impossible ,to learn that language or

we would have an American there .teaching it."
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YVONNE LARSEN: 'Do vu ljave

staltistics for, like, Northern Europe, or the

, I

Orient, how many years they take with'their

.sttJadnts fortheM to either be medigcre or

e)tce11ent in thO'language?

RAY CLIFFORD: There is some

discussion of...that in-this work'. The gendl-ai.

4

experience is six to-seven years,of "14tguage

training.

EMERAL A. CROSBY: Yes, I 4ave a.

comment, morethan it is a question% If we're

having that kind of a problem in terms of the

languaqe, I'm just wondering if we need, end I

think if I'm quoting you incorrectly, wouj:d

you let me know, Superintendent? ,The te,rms of -7

I think Houston has gone on record in terms of

whether we have criticad areas of, you 'know,

using- extra funds and monetary rewards to try

to bring those people into the system. I know

\\J
that enerally when we're talking colbout teacher

organizations and so forth, we' believe in 4n

equal pay all the way across the board..: Do you

have,any support in terms of an additional

ingentive to bririg i,ip.this)_anguage progrdt?

And T guess again I have to ask what other
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recommendation you have in terms of strengthen-

ing,our foreign or bilinguaL program?

RAY CLIFFORD: Well, one sugges-

tion,that we would haVe is,that'we Measure the

langUage proficiency of the people that-,we hire .

for the position. I just read a study that-says
0

that e now have eight cities-in the United States

that do in fact test language praficiency as part

of-their teather certification'for foreign-
. r

language teachers.

That's an improvement... I,n19 76,

777, when I last looked at it, it was only.feui-

or five States' that liad tha± kind ofrequirement.

JAY SOMMER: Thank' you very much.

our time is up for this particular

.segment.

Our next speaker will be

Lily Wong-Ffllmoe,Assoeiate Professor, School

of Eduqatioh, University of California.'at

Berkeley.

LILY WONG-FILLMORE: Members of,:

"the Commission and members of.the Texas educay-

"Eion.community; the testimony'I present tbday

concerns the. deelbpment of skills in language

and literacy1 gn the part of students whose.

I.
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proficiency in English i limied.

There are ptesently some three

and a half million chi4ren attending American

schools,ho fit this description Some,Of theth

are the children of recent immigrants. Others
e

.are the children ofnatives or long-term tesi-

.dents of this country. Meeting their special

linguistic and acaderni-cIneeds has been apmajor

concern of American educators for the past

decade and a half, particularly since 1974 with

the Lau v. Nichols case in which the Supreme

"Court ruled that school districts must prOvide

special educational assistanod for students who

41.

do not know English.well enough to profit-from.

instruction given in that language.

Since the time of this landmark

debision, a great deal of attention has, been'

given to questions concerning what kind of help

these.students need most, aud how best to provide

that help

There is genetal agreement that

all studenEs in American.schools must eventully

learn Enelish if they are to'have access to the

topportunities that are available te the members'
.

.

of this society and that, -therefore, training in

.15o



2

10

1 1

13

14

15

16

17

18

19

20

21

22,

23

24

25

150

English. is of unquestionable importance. At the

same.time, it is generally recognized.that non-
.

English speakers need to'learn everything else

that is taught in.school if they are to survive

°educationallyand, later on, economically in our

society.

But, while everyone is agreed on

the ultimate desired outcome, there little

agreement on how' it can be,achieved. At the

4

core of this disagreement is the question of the

relative importance to be given to Pui.ely

linguistic, as opposed,to generai .a.cademic,

development.

Some educators believe that the

first responsibility to non-English speakers in

their school is to'provide for their academic

developMent. Students' academic potentiale it

held, can be developed mostreadily4when

instruction is proVided in a language they know. .

The best approach, according to this view, is

to teach limited English speakers bilingually.

If they receive academic training in .both English

and-their home language they can developtheir
A

- general acadeMic skill's along the same schedule

as their English speaking peers,, ,'.and they can,
4.4r

_1 56
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at the saMe time, acquire English as tIleir se.cond

language.

Oth r'educators believe the first

priority, should be given to the job of teaChing

these,s,tudents English, thus providing them with

the linguistic tools heeded for dealing with the

ordinary kind of instruCtion offered 'n American

-scholp,1 Their view 4s that students givethis

training Will learn English much more quic*ly, . .

and efficiently if they are,instructed in their,

own language: According to theSe educators

whatever help limtted English speakers meed for

surviving in. American schools can be provided in,

the form of special tlasses in ESL, formal

instruction in English as a second language'.

Central to the whole disagreement
4

is a claSh in attitudes toward%the issue of

whether'public schools in the United States

ought toqbe.using language other than English

for teaching subject matterk the debate is one

in which genuine pedagogical concerns sometimes

play a. minor role, and 'passions win Out'.

I don't intend to address the

philosophical issues in this* deba.te, but what

'I have to say is, and.ought ta be seen as,

15
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directly relevant to its'resolution. My remarks

are focused on question-S relative tothe devel-

opment of English-speaking lang,uage and literacy .

Ehglish speakers, and, my hope

is that we wi11be able to,keep the p_edagogical

side of the debate continuoUsly in mind.
4.

My remarks address three main

questions. What kind of language skills are

necessary for acquiring literacy in English?
0

Secondly, what is known'empirically about the

precess throu(jh which young learners acquirea

second language,and ab6ut the kinds. of JAlstitu-

tional help that could contribute to the speed .

and success f this process? And.finally,'by .

-

what means can the special skills associated

with literacy be most .succesfully ithparted?

What I will say comes largely .

from my own research, whith I did by following

.children in eight classrooms,over two years

learning Englih'as a s'econd language. The

qUestion concerning the kinds of langUage. skills

needed for literacy development is a crucial one.

A school needg to be able to

identify those students who,need linguistic

help, and it needs to make available_to those
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students the'kind of instructional help they need.

Many educators are not aware thate.
'

linguistic. competence for the ]terate person.is
.--

:made up of different kinds and 3layers of skills.

It is too often assiamed that language ability is

a single all.;.purpos skill,'and that students

Whb know a language well enough tb function

reasonably well in everyday social'situations

also'know it well enOugh to necessarily 'f,unction

competently in a classroom. It is only recently

.that.We have begun to recognize the,multi-

15

16

17

18

19,

20

21

22

23

.24

25

dimensional nature of linguistic competence.
.0

The language skills needed'fot

g.

complex, cognitive activities, such as those

j_nvollred in literacy, ,are importantly different'

'from those skills that enable idividuals to

participate in informal Social interactions.
A

The kind of language used in ordinary social

discOurse has'been described as "situated," or

"context embpdded'." The Situation in which the
s.

speech is produced and in which the partiApants

are themselves engaged,provides a Variety of

cues to support the interpretation of the

linguistic part of the activity. One does not

have to rely fully on one's familiarity with the
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language, since accompanying gestures and

activities, along with intonation, pacing,

total tone and uses of the face, all help to

provide the basis for interpretation.

This is in,sharp contrast to the

language.of,textbooks or the 'instructional.

-language that goes along witth the use of text-

boon' materials. ,Such language has been described

ap "decontextualized" and Richard Anderson has

shown us just how difncut decontextualizimg

is. It is i-anguage w.hich iS not zituated'in'the

social. context or definite speech setting',

which can be under.stood with reference -to

but'

linguistic,conventions andcontextual information.

Comprehension of the language,,
using textbooks frbquently calls for a high

'degree of familiarity wi9th 'words, grammatical
0

patterns,. and style ofpresentation dnd argu-
,

ments.that are wholly alien to ordinary informal

talks.

Information that must be brought

'to the text to comp]Ate this intetpretatiOn must..

come from t.he reader's experience, knowledge of

the subject matter.and assUmptions of the

author's purpose. One exaMple of the grammatical

04

u
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pattern which appeans to be liMited toi cbntexts

of instruCtion and testing.is th& form:.'A is

B as C is. to D," usually presented in

question form, as in "Blood,is to red as snow

is to white." Non-instruction ettidgs seldom

provide reasons°for expressing analogies or

proportionalities of this kind. Mere knowledge

'ofthe meaning7of tne words l!is," "to," and "as"

is not sufficient foT knowing how to construct,

use, or interpret evidence of this' type: Yet

everybody who'has had the experience -oworking

through drills and workbook exercises of the

kind used in American _schobls 'has Cle-arly

it up.. Children learn the expression preSumably

by testing the rela.tdon Illustrated by -the

exam . But that, of, course, depends on already,

having secure knowledge of tha_meanings- of the

words that make up the proportion..
,

Other expressions used in instruc-

tional settings may,not. be as desc-riptive as this

one, but they can also be shown to be :as uncommon

in ordinary spoken language. 'Now,thd kind of

English language skills that students have ,to

acquire before they can participate fully in an.

'English classrooms and proiit from the,

1 6
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instructional programs offered.there, is the

logical and
-

stract la-nguage used in Al.extbooks

r.
and in the,kin.1 of discourse whose purpose is

to present; re iew, and drill and test

5 decontextuanzed Information.

a

7

9

10

11

12

13

14

15

16

17

8

19

20
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Let us no'v,/ consider what is known

abott the-,,process of acquiring those second

,
language skins that are needbd .for school and

what is known about the effective ways of help-

ing--stingents obtain thdse skills.

The process of learning a new

language is,extremely complex, the more so when

the Objective,is to acquire'a level Of pro-

ficiency Sufficient for learning: from teachers

and:textbooks.

Using.exampleS of'langu'age in use

I

provided by teacher's and classmates, the learners:

must figure'out for themsnves. Nobodyi.can teach

language. 'The learner basically has to figure

out for himself how-the Janguage is structured;

how meanings g t expressed in it, ,how it can be

ased in a variety of sodial and academic,settings.

Using those marvelously efficient, but poprly

undeesood, language-specific or ,general-purpose

cognit;ve abilities that young humans bring with
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them,-thelearners are somelow ableto see cQn-

\\nectidps between the'language they hear around

them,and certain features of the contexts in

qhich it'is heard, and out of that, discover' dr

construct for themselves the intricate system

of rul--e-s and principles that make up theamtar

. of the language.

The site of the language learning

process is, in the last analysis, in the heads-
, , _

of the individual le_ax.fters. But the learrjing

cannot take place without the participation of

. people who speak the language around- thdt and

who are willing to use it in ways,that offe

learners relevant and appropriate-data:
-

Ideally; the language which most
0

facilitates-learning iS Carefully taiiored to

the learner's ability, modified and adjusted

where necessary in .both context and structural ;

complexity, physically contextualized in the'

earlier stages and- cOntinuous ly responsive to

.feedbdck from the learner.

Second-language learning in a

school context thus requires an active partici-,

pat'ion of both the learners and those who provide,

them with appropriate input. Learners have 'to
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work actively on this input, gueSsing at what,

is being talked about and continually try.ing

sort odt relationships between obServed speech

.
-and experiences. Unless the speakers use the

language in ways that permit learners to figurr&

out what is being. talked about, the learpers-
,,'

,will not be able to perform the necessary
..

'analyses on the language. Unless the learnars

try to'sort things out and provide feedback to
,

the speakerS to aid them in makin4 the necesary

adjustments, learning will not occur.

Now, T 'want' to say a few -- give,,

,you-d few observations abOut'the process'es which

think are important, and the first,is indi-

vidual 'variation. in learning arid how long it

takes to learn th,e language needed to learn for

school.

LearndTs vary .enermously in the

ease and success wi'th whi:ch -they-handle .the-task
-

.of learning a new language. These differences

come from indiVidual differences in their social

and cognitive make-u ; general intelligence and

willingness to learn play a part, but not an

important one.
-

Some,children can become taXitIy

proficient, at least.in the social uses of the '""..

f 6 q
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language, in one'or two years. Others With ,the

same amoUnt-of exposure t'o the language and'the

same need and.deStre to learn are barely ableto

sspeak it-or und.erstand it at'all. Such learners

: might take .as much as four or five years before,

-,they even have anoug'h control, over.tIle language

be abie'td handle iI an soclal situations.:

4For these students','the inability

to speak and 1.nderstand.EngLig'h becbmes- a Major
6

educational barrier. 'Average learners can gan-

erally acquire basi'c communication skills in the,

new language, those'Skills needed for easy-,

13, everyday social interaction', fairly,quickly.

14 II
But it -takes much'longer to obtain the level of

profLciency require'd for understanding the15

16

17

19

20

21

22

23

24

2

:language and its instrutional: usqs. Some people

think it takes from five to eight,yea'rs. My own

.research.indicates that typical learners take as

many as four to six years to acquire the language
-

skills peeded to learn for school.

NoW, the Second observation relates

to,age .dif.ferences in learning. Age differences

in acquisition are important to keep in mind

,since children with non-English linguistic back-
,

. grounds are entering. Ameri'can schools at all ages,
4
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Order students appear to need more formal assist-

ance to lltarn a language than younger students.

The reason ii-S" that older students
r

find it more difficult than younger. ones-to find

or create opportu.nities,for interacting with.
speakers of the language beping learned:

Another reason -is that, while

young learners can get 8y for a while with quite

LiMited control overdthe hew language, just

becauSe nobody'expects them'tto have very sophis_ti-

cated or-compicated things to say, older learners

are expected to be able tocommuni.cate on a.level

which is moreqappropriate to their age and

'experience rather than at their linguistic leve

My third obSeryation has to do

with instrudtional'language and linguistic input.

Ordinarily, students .get linguiSti.c input, needed
*

for language learning from English spea,king

classmates apd te'achers. However, where non-
,

English speakers gr'eatly outnumber the English

speakers, the language used by, teachers becomes

.the major source of help. Teachers provide.

Students with two kinds of instructional help

for-learnimg English.

One is explicit instruction in

1 6 b
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English as a second language_ The second is

English used in teachiqiq the school subjects.

Like everything else in this world, it is very

easy to do ESL instructdon poorly. Wherever it

is felt that some point of Language needs to*be

imparted for its own sake, teachers are most

likply to make use of drills, and exercises in

which this point'is emphasized and repeated.

The 1,anguage used in such drills is stripped of

meaning, made the object rof. instruction, and

talked about rather than used. .When this hap-.

pens, the language on which the students are

basing their learning of English iA"' separated

from its potential functions, namely thO'se from

which the language learner ndeds,;to r4a.ke the

appropriate connec.tions between foi'm and mean-
.'

ing. Where:ESL has done well, it takes the form

of lessons in which the language is.Simultaneously
,

1
Ian object of knstruction and a medium of com-_

munication.

Such practices shade away, from

teaching the language towards presenting the

language in 'ways the children will fi.nd most

ruseful for their own langlage learning efforts-
4

We turn, finally, tothe, question
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of 'how -to impart literacy skills in a second

language. One thingrseems 'certain. Until

students have achieved a certain level of

mastery over a language, they- will not be able

to profit much from reading it.

The/development of literacy skills

in students depends on the fact that we show them
4

.the^language skills that speakers of the language

of theix age ahd their educational background are

expected'to hAve., Students who have not learned

,

td read in their primary language canndt be
444.

eXpected tá read a\new language if the'y don't

-havb a good command oNier the spoken form.

Students who have,already-learDed to nead in one

language, even if the writing system is. qUite

'different from the new one, can expect soMe

facilitation in learning to read in the new

language, depending bn how we,11 they learned to

read in a primary language and how wetl they-

know the new language.

I'm going to skip over how you

go about doing this and get into the summary.

I.have tried in my remarks to

point out some of the Sources of problems con--

fronting-limited English spekers.. Acquiring

.1 6
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language and li:teracy ki11s in English, the

language skills they haVe to acquire -in order

to support literacy developments in English,are

quite considerable ahd it takes time-to acquire

them. Individuals vary greatly in respect to

the amount of time and the ambunt of -- the kind

pf help they need for learning a new language,

especially mhen the goal is that pf attaining

a level required for true literacy.

Ldarning to'read and write in a

language one does not understand is extremely

difficult if not impossible.

Finally, if school.subjects are

.taught only in English; limited.English speaking

learners will not easily keep up wfth English

spaking students Of the same grade-lev.el,,

wEether ESL instruction is provided to help them

.profit from regular.instruction or whether the

subject matter instructton is proVided for them

which is geared to their needs and abilities..

So, with these observations in

mind, r have the folloWing recommendations. Ari'd

the first is that students have got.to be pro-

vided with help in learning English and; two,,

becapse literacy development depends on a very

.16;
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high level of hastery over the language in which'

it is being developed, students should be given

time to develop those skills before reading

instruction is beguri, And, third, wherever

feasible, some form of subject matter instruction

should be provided to limited English speakers

-in their priMary language.

It takes a very long time to

learn a language, except for a:gifted minority.

And, therefore, I think there is need for some

instruction, particularly for those of us who

are ordinary.

,

(The audience responded

,with applause.)

JAY SOMMER: Thank you very much.

I.think t failed to thank Ray Cliffprd for his

wonderful presentatibn. And thank you very

much, Li1y.

Now, we have apProximately eight

minutes to pose some questions to our speaker.

(Brief pause.)

I suppose that the report was -so

ooncise, despite the raee of time,*that there

are no questions.

Mr. Sco;tt Tuxhorn is here, a,nd I
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was wondering whether he would like to take two

minutes to make'somo comments on our proceed-

ings. Just bear in mind, sir, that you are

speaking tO hungry-people.

(The audience reSponded

with 14ughter.)...

SCOTT TUXHORN1., Thank you.

won't take but a minute. It certainly is a

privilegb to have you here in our region --this

is 'Region 6 and' it's a pleasure to have you

here in Trxas.

I think you could not have come
A

'at a more approl5riate time, and the subject

matter could not be any more important to the

situation that we find ourselves in, in TexaS,
S.

. in New Mexico, .and Louisiana.- We have many

problems with boys and girls and how to move them

from where they are to.a higher state 'of ,capa-

bility to live in this rapidly changing World.

The report that you have.has already been sug-

gested that some elements are:taking place-that

are as important as the printing press.

Ladies ahd gentlemen, I think

those of us that are working da,y to day.dlink

that the processes and the organization in thip

1 7 1
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1

ra'pidly changing, world is -much more-impart:ant

to be 1,00ked at and considered, and we're just

very happy?t6 have you here. And I. am very

pleased on behalf of D . Boll to welcome you to

our region.

Thankyou.

(The audience responded

With applause.)

JAY SOMMER# Thank you, sir.

We still have four spots for this.

afternoon'S session for the five-minute presen-

tatien.

- Mr. Sommer.

Yvonne:4

YVONNE LASEN:- Thank you,

May I, on behalf of the Commission,

thahk the presenters for:a marvelous program

this morning; you've been most informative and

enlightening and certainly challenging. We

thank y

'-bus sc

ou fbr, taking the time from yo'ur-very

hedules to come and.share your thoughts

and-coneerns with us. You will be having lunch

.with the members of the Commission ih a closed

luncheon hour.

e would like to invite the
\

176
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members pf the audienCe -Co take a lunch break

at this tiMe, and we understand that there ig

a district cafeteria,here and the staff thas been

alerted that you-might wish to'dine there, so

believe you will ' -at this hour find additional

This afternoon, after our luneh

recess, we will hear from individualt*who will

ell us about programs, problems, and solutions

In language and literacy, education. The names

-of these individuals will Oe announced when we

reconvene, but if you have ah agenda, they are

on the agenda and they will be called on in that

ordqr.

During the latter part)of the

afternoon, as Mr. Sommer mentioned, there.will

be time for the members of.the audience to

present five-minute testimony on a specific

example of educational excellence. These state-

Jmen,ts may address today's topics or other topics

related to the pursuit of educational quality.

And so, if you're interested in testifying,

please sign Up immediately so that we can prepare

the balance of this afternoon's agenda, and we

will be accepting written testimony for this

1 70
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presentation until May 16th. . WO do have a .1.111.

agenda; we: have accepted Mr% Reagan's challenge ...

4 ,

to b'se a c4ta1ytic agent, but we need a little

revitalization at this point in time, po we will

stand adjourned for one:hour and reconvene

promptly at the hour of 1:30.

Mr-. Sommer?

JAY SOMMER: Yes/ I just wanted

to say to,the audience that ybu were really

wonderful, very pa,tient,'but we stilfneed you

for this afternoon because you are the seed that

me hope to plant Very firmly. Mr. iteagan'has

one. short announcement to make.

BILLY R. REAGAN: The cafeteria

is located iltmediately out this door; it i'a

Class A lunch,

If all-of the 'anel and all, those.,t

that are dining with themrin closed dining would

please'go through either of these doors.

EMERAL A. CROSBY: like to

announce the order of the speakers this after-

noon:.June Dempsey; Jane Porter; Kay Bell, number

threel Judy Walker deFeliX, number four;

Barbara slave, number five; number sa, Dora Scott;.

1

and number seven, Georgette Sullins; 4nd number
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eight, Renate DonOVan -- and I'm sure your name.

NTas pronounced this way for the,first time in

your life.

(The audience respOnded

wi,th laughter.)

EMERAL A. CROSBY:- Thank you very.

much. We'll stand adjourned.

(Whereupon, the hearing

was recessed for lunch.).

,AF TERN,0 ON SESSION
1:30 p.m.

es.

JAY SOMMER: .Ladies and gentlemen,

we are.ready to starvt our afternoon hearing,.

There will be.'nine ptesenters and the length of

their presentation will be ten to twelve 'Minutes.

At the end of ten minutes it will 'be wa'rned:

there will be a lite annoying beep. And then

thp/oMmission will have a chance to spend :three

minutes questioning,. each presenter immediately

after their pres ion.,

'first Presenter will be
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Victori-a Assabiate ,Commissianer for
,

General Edu,cation,'Texas Education Agency,

Austin.

'Miss Bergin.

.VICTORIA BERO-W: Thank you:

\Members of the Commission and

distinguished,guests, it is a pleasure for me

to speak to you about three content areas,

langUage, literacy, and foreign language that

have actually taken up the bulk of my.profes-

Sional- experience for the past ten years, and

particUlarly to.be addressing them from the point'

of view of the Commission on ExCellence.

If we believe that the- ptblic

6choO1s present for young people a mirrbr of
i

what soCiety van expect of them, then we have- ,

be4eve that if we have little expectations-

of our students, if we make things easy, if we

rt them get by with excuses and uncompleted

--tasks, they, in fact, will think that this is

what society expects and will respond acCordingly.

But if.we expect much from our

students, if we demand excellence, if we demand

rigor and discipline, then hopefully they, in

turn, will respond ana expect more of themselves.
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With that in mind, what I mould

.

like to prlesent to you are a few recom. mendations
. ,

that have' kto do with What can be done on a ttate-

wide basis at the state level, and SOme things

that are already'Underway to,insure and t6

ancourIge educators tp take concerted steps te

provi4 an environment fOr students that

encoukages rigor, that encourages discipline,
1

that/encourages great eXpectation,,not only for

our /students but afso for our educators.

Firs-t of all, I would like to

ad ress the area of accountability. In spite.

all the detraCt'ors of Texas' programs and i.n

I
,

spite of all we kno about weaknesses'. that are
,12

.11hereht in every test, we must have, we must

encourage, we must implement a single, rigorous,

17
/comprehensive and long-term. syStem of student

/ assessment. There is no other way that we will
18

/ know On a statewide, on a district and on a

campus basis what the Weaknesses of our students
20

21

22

23

24

25

1

are, what the weaknesseS of our students may be

projected to be, what the weaknesse's of our

institutional programs are.

The Texas Assessment of Basic

.called-TABS in Texas, has been
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administered for ,three. years in a row. , It has

many weaknesses and certainly, from a local

point of view, the school level, we approached.

the coming tests with great apprehension 'because

all of us know.that no test is perfect,and that

no test'measures everything that we want it to
A .

_measure.

Still, after three years we have
0

found out certain things al;out our instructional

programs that on.a Statewide basis we would

never have been able to find out, had it not
.r

been for the consistent three-year effort to

measure the'same thing.

An example: In the area of

language, we found out that, in fact, we were

probably doing a fairly good job of teaching

-

about language.. However, we were doing a poor

job of teaching'actual writing and Composition.

We were doing a lot of instruction on circling

the sUbject and underlining the verb, but we

weren't doing much work on actually making

students go through the rigor of writing(

'writing, writ'Ing,-and that.'is the only way that

any of ,us mere taught to write.

We wopld never have discoverecU

I 7 6
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'this, at least not on a massive basis, had it
A

not beeri for this compr-ehensive kind of testing

program.

In the area of literacy, we found

,otit that while we were putting much effort and

many,respurces into :teaching basic skills,

focusing on ouf.low-leve'rbasic skills, such as

decoding slcills or word analysis skills, we were

ignorning wha,t was happening to the'higher level

reading skills. What happened to*those students

once they.werereading on grade level? We were

not focusing on refinement of literacy skills
4

for purposes of.application, synthesis-, anr

enjoyMent.

Only a consistent, comprehensive
32

testing program provides the kind of articula-

tion between state level-, district level, and

a loCal level"that provides a common language

for discussing what children 'are'learning and,

'making intelligent instructional and budgetary

,

decisions.,

The second area that I'd iike to

.talk to,you at)out..h.as to do-with discipline and

I'mnot talking about student discipline;

I'mftalking abdut academic discipline, and not
6 -
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only of students, but of teachers also.

1Over the past ten years we have

added so many things to our curriculum. We have,

had so many new things demanded of our cIa.ssrocim

teachers, but nothing has ever been taken away.

There have been constant add-ons to the curricu-

lum. We have seen the proliferation of additional

programs, supplemental programs, .new guidelines,

and in all of this it has become very easy for

teachers and for students to offer an easy way'

out.

We'd like to taak aboutlocal

control. We don't like to talk about "do

'own thing," but local control becomes "do your

own thing" when a teacher wial accept, on an

equal basis, a matchstick pyratid, as opposed

,to a well-researched term paper on Egypt. And

additionally, the matchstick pyramid i.s easier

to grade.

House Bill 246, which was passed

by -91e 67th Legislature is a first step at
14

addressing this issue. Are there certain things

that are more important instructionally than

other ;things? Are tilere some things that must

be taught, whether you go on a field.trip,

V.
9.

ou
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whether you direct,a.s'ehool play, whether you

are a Title I strident (pi- noi.? PiA-e there some

thing's that,must be taught to all students?

Texas House BiLl 246 has answered In the affirm-

ative by,'first of all, specifying tweive

contept:g'reas that must be "offered 'in every

schodi district in Texas. Secondly, by setting

-

within each of these content areas thcse

essential-elements which must be taught at each

grade level. ,Finally, by stipulating that, in

-0order for School districts to be 'accredited,

th'ose essential elements must be taught.

It is a first step, hesitant, not

yet completed/ towards asserting and mandating

rigor into every class'room in Texas. We're
_-

happy to report' that, as we havetraveled

around therstate seeking input from edueators

as to what those essenrial elements might be,

we are discovering.that there is a strong sup-
,

'port for increasing expectations and demanding

*
..more, not only of the students, but als.o Of the

teachers.

The third area that I would .like

to address has to ao with-collaboraive upgrad-

ing. If across the state we are looking at
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* upgrading instruction in kindergarden, first,

second, third, et.cetera, ultimately 'we make the
b.

progressidn to high sChoo. That leads us to

gradxiation requi:rements.

House Bill 246 has indeed addressed

the isSue of the essential elements that must,be

taught for every course that is offered on a

seconda'ry level, That' alone should help a.void
4

Some of the !'watering down" which has occurred

fn the past

But what about choices? What

.about substitutions? What about electives? We .

1-cave to address that. .If every .student is gi\ien.,

complete freedom between choosing an easy course

Or choosing a more rigorouS academic,course, will\
\

\
most studentsjiot chose the easy courSe? We must \

. look ;very closely at, graduation requirements'and

be sure that we are not giving students the

freedom to fail.

-IV

In the area of language,,,we must

assure *that fluff courses can be in.no way sub-
.

stituted for rigorous language courses. Educa-

tOrs must be responsible for forcing the student

into upgrading,,refining and applying those

esdèntial communication language skills that



2

3

4

5

6

7

8

10

11

12

13

14

15

16

17

18

19

20

21

23

24

25

,are necessary if the student is going to be

suCcessful in society.

In t,erms of literacy, how long

can we afford to-continue giving graduation

credit for rernedial courses?

In the area of-foreign language

P,am sorry to say that even the word "bilingual"

has'become synonymous with remedial students.

If weextend that analogy then surely trilingual

students will have to be institutionalized. We

nu t acknowledge the fact that a foreign langUage

p\rogram cannot be completed, with just -6 dr two
;

course offerings. The Commitment ht goes into

developing fluency in a foreig language takes

place well before the student is in the tenth

grade. In addition, vi/Must assurepfliat some

aggressive counseling' takes place so,that

stUdents understand career implications of pot

being able t :$peak a foreign.language.

Recall that.I said "collaborative

upgl.ading." It will do no good'for secondary

schools to upgrade their requirements if post-

secondary schools do not up'grade their entrance

requirements, Students know *that they don't have

to take particular cburses in order to enter
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colleg,e, and, of cou±se, it will do no.goodfor
./,

univer*sities to upgrade their.,-e-Erance rec4uire7

ments if the result is declining student enroll-

ment. Thus, just'like Mother and Dad have tp

get tOgether to discipline their children, sO

secondary and post-secondary schools must present

a united front in thepush towards upgrading

educational requirements.

The last area I would like to

address has to do with time. I don't know how

much control you have over this. ,Over the past

years, w have seen..pxiorities.shifti g year

after year after year..., One administr tion comes

in and presents a new apProach. Another

administration comes in and suddenly a whole new

approach is in.Vogue.

You seem to re.flect a swell-of

support for the idea of academic excellence,

*upgrading durTiculum and demanding more, not

only of our students but of ourselves as educa-
.

tors. It would-be a pity, if after.all this

work and all of the enthusiasmand support for

this effort we saw a complete shift in afew

years.

It's going to take ten years to
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'impleMent the kind of progra'M Neo are talking

,about. Hopefully through your recommendations

you can insure a continuity.that could be sup-

ported at the state, district; and campus levels

80 that the present momentum is not lost.

Thank you very much.

(The audience responded

with applause.) \.__<

JAY SOMMER: ,Thank you very much,

Victoria. It is as frustrating to us to hear

the bell as it is probab y to you, because you

are a fascinating.presen er and thank you,very

much.
,re

We Wotild lik'e to invite, all the

people.who are presenting to sit in the front'

row if possibl so you can particip,ate with us-

in the.questioning.

We are ready, ladies and gentlemen.
N

FRANCISCO SANCHEZ: Ms. Bergin,

one question. TEA is,usponsible'for adminis-

trating the TABS, TEA is the ultimate 'responsible

agency?

legislation?

g

VICTORIA BERGIN: Yes.

FRANCISCO SANCHEZ: As set by
,

.185
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VICTORIA BERGIN: The- tests are

administered at a local level, but...the coordi-
.

eMphasis, the ultimate scoring does take

place at the agency.

FRANCISCO- SANCHEZ: Do you have

the capabilfty or do you do it as a matter of

course, an item analysis in terms of bringing
..tor

up strengths and weaknesses i!/.1 programs?

VICTORIA BERGIN: Yes.

FRANCISCO SANCHEZ:* One other

question. You indicated it was Senate Bill

some number --

VICTORIA BERGINi-, 246.

FRANCISCO SANCHEZ: I just

wonde.r, is that a legislative respanSibility

in this state, or is it a constitutional

-re-sponsibTlity of the Texas Education Agency?

, gust a political,wadstion, I guess.

'VICTORIA BERGIN: The background

that is over the past,. I'm going tett say tWenty

year,; and I'm sure this is just.not unique

in Texas, this is throughout the country

diferent groups, well-meaning'groups -- parents.,

medical society, pseudo-educators -- have lobBied

the legislature to introduce itemsof inst ction
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and to mandate them as part of the curriculum.

For example, kindness to birds

and animals, intelligent patriotism. My under-.

standing is that only one item has evor been

removed from the Texas curriculUm and that is

carpet raking.

(The audience responded

with,laughter.)

But this is all the qualities'and

traditions that have gone through the legisla-a

ture, not from educatds.

House Bill 2%6 turns -t)-le respensi-
eN .

bility back into the hands of legislatures.and

says, in effect, everything that has gone before

this is wiped off the book; we are starting from

ground zero. Number one, what's the first most

important thing? ' What's the secon6? What's the

third? Et cetera. And the responsibility is

plaCed on the State Beard of Education and
'c's

through the educators,

-JAY SOMMER: Mr. Crosby?

EMERALA, CROSBY: I must remind

--my-colleagues that we-have-for questienimg only

9 three.minUtes on this part of the program.

I'm trying to determine whether
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or not yollr'e advocating a stafewide ox a

2 national...curriculum?

3 'VICTORIA BERGIN': W a/, I think

//
4 HthatrHouse Bill 246i

5 EMERAL A. CROSBX4/ I'm not saying
*

house bill, I'm saying are you ,advocating a

7.

[nati'onal or a statewide curricplum?

8 VICTORIA BaRGIiI: I am advocating

a not national, but I do adv?cate-a sta.tewide

mandate of essential eleryfents.
,

11 JAY SOM/MER: Thank you very 'much.
/ .

/1

12 ANNE'WE KIRK,: 2ssential elements
/

13 is nbt essential c urses; that would be a local

14 selective. /
/

.

15 /VICTORIA BF,RGIN: . That's right.
/ -

e

,

/ $. ..,
-

16 EI4EEN LUNDY: Is it items of

17 knoOledge?
/

/
/ .

18 , VICTORIA BERGIN: Yes. For

// -

,19 .
exampld, the twelve content areas would be like

20 lang age arts, mathematics; science, social

21 st dies, et.c6tera, Within each one, it,would

22 lUst, take for example, third grade:.What.in

23 //matb.ematics is-essential to be taught' in the

24 /
third grade?

25 7-1,/EILEEN LUNDY: In the area of
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writing.I see gfeat danger in that idea. .It

seems to-me thatat this point, 'that having

thought about.it in depth, to be diametrically

opposed -to the idea of.processes coming dut;

such as this morning..

, VICTORIA BERGIN: Do I have time?

JAY SOMMER: I think that this

topic deserves another hearing at'another

We would like to thank you so much for your

presentation..

We'd'like to.go on to our next

speak-er, who is Alan C. Plarves, Director,
0

Curriculum Laboratory, University of Illinois,

Urbana-Champaig..

ALAN PURVES: Thank you, Mr. Sommer.

I'm very grateful to the Commis-

dion and the staff for allowing-me to take'up a

few miputes of your busy day.

I want to spent these "minutes

describing the results pf two studies which

compare'the achievements of American students

to those.stpdents in fourtee.n.other countries,e.

'both developed and developing,.in reading and'

literature, a d also.a third studS, which is now

underway, which we will be comparing the

18J
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achievement of the American students aaad, students

in some eighteen other countries in written

composition.

These are part of a cooperatiVe

effort among countries.undertaken by an organi-
N

zation called the International Association of

the Evaluation of EducationaI.Achievement,

otherwise known as LEA. I. haS been doing

studies in these subjects,as well as the ones

in French which you heard about this morning,

scienc,e, mathematics, English as a foreign

language, early childhood education, and the

like,

'The reading and literature studies

showed'internationally,across all of the coun-

tries studied,-five-major results, based on the

'performance of students age ten, fourteen, and
A

seventeen at the end of the secondary sctiool.

.The first result was a general lack *f impact

of the school,oboth particular things.going on

in the school and particular actions the teacher
A

took ciosing the difference between high

achieving'and low achieving s'tudents. That is,

whether one did well in reading or poorly in

reading, depended pretty much on one's home
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background. But, at the-saMe trMe, nearly every-

one who was tested did learn to read in school.

Second, the study 'showed,. in

neaiqy every country, relatively higher perr

formance of girls than boys in the achievement

test in literature.

Third, the study showed the

general lack OfiimpAct of schools and the

teachers iri affecting-stu.dents' interest in

reading and literature. That is to say that,

students became readers or,nonreaders and the

schools seemed to do.little to affect it, or at

least'little that could be found-from the questions

that we asked.

The fourth finding was that in
1

every nation the're was great uniformity of

reading interests in children'. The fifth was

-that the ageof the student and the culture and

\. school ipf.the.student had a very strong impact

\,
onNthe ways in which t.he-gtudents responded to

the weks that they read, and I'll cdme to some
\ ,

detail or that in a mimite.

\\ Recently, we have reanalyzed the.

results from,two countries, the Vnited States,

"because I happen to live here, and New. Zealand,
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becauSe:the new-Zealand students happened to do-
far better than Students in any other country.

For the United Stateg, we found

that at7the end of high school, the best United

States students performed in reading tests as
0

well as their counterparts in other countries,
,4

but that the oVerall average score'is roWer.

This result is because of the_proportion of the

-'age group in-school, which is higher in the
a

United States than 'in any other country. We

bring more children'farther than any other'

country, or ,a.t. least any other cotntries tested,

and We do t-his without letting the best students
AY

suffer.
P

In other words, being a compre7

hensive schoo l system is not harmful fon our

.
. _

best students. On the other hand, therie is
,

clear evidence that there is a lack oflopportunity ,

.-

. c, I° ' i

for many,students to learn certain essential or
:/

critical'aspects of reading add literlature.

At
i

age fourteen, a grat number
,

-.
I

of. students qn the United States cannot-read a_

non-narrative text, and they cannot read'a

,metaphoric text.',:and they cannot answer 'questions
0

. ,

',that deal with styXe, orlianization, tone, or- .

/
,

..,,, .

7
,

.

i .
'

.-

-
. .

., ;

. f

.1. 94,
.0.

7



;1.

a

0 '

2

3

6

7

8

9

10

11

13

14

15'

16.

17

18

19

20

21

22

23

24

25 .

187

inference, primaraly because they have not been

*exposed to these matters in classrooms..

By,the end s:If high.school, suc-

cessfi.II students have.acquired a pattern in

response to litei*ature'ithat focuses on tlie

inteTpretation of conterit: symbol, theme, ancll,

moral. There is little'attention to other

critica'l skills such as those dealin.g w-ith

lariguage, struct-Tie, and form. 'This stands in
I -

marked cOntrast to.the results in'England.:and.
.

New Zealand.

Fourth;4,by the end of high ,school,

unsUrVessful students have aCquired very few

strategies which they can use to ap.proach, the

,literary text, but they rely on outside informa=

tion such as biographical information or dust

jacket covers.

Fifth, teacers of low-performing

students in reading and literature focus on .

drill and.busy wbrk, as we've heard earlier

-

tOday.. Teachersof high performing students

*focus on discussion and essaymriting. One

might say.-.that the school system,, acCording to

the,se results, would Show ttiAt-we -e.eaqh the<

bright ones to be clevei: and the dumb ones to

c
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be honest.

We-al.so found that there was a

rather aP'pallincrlack of professionalism on the

4 part of most teacheri in the United Stat9s,

5. lack of interest in attending professional
,

6 'meetings, lack o'f interest in.reading profes-

sional journals.

10

11

12

14

16

16

17

18

19

20

21

23

24

,

25

By, contrast, in New Zealand whete.

in' addition to reanalyzing the data I spent three

.monthS visiting the schools.,%in particblar

elementary schools, we find`several things

which seet to signal. success.

One was that reading and writing
*

we,re expected of.everys child by the coNuunity

'dnd by the parents. The second was that, from

the moment the ctild entered school and the

child-entered!school on the day ter the

chiad'z'fifth bdrthday., 'so there. Could be no:

ability grouping andno whole-class instriictio

reading iiiStruction Iliad to be,individual.-There

was equal emphasis 4)n the.child',s Writing,and,-

the child's reading, and .the reading was of*what
b

children h d written, as well, as traCle books and
445

literature.

There wes only one school in
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which I saW failure and thatwas theschool
,

which was .using.an 11merican reading series..

We are two years into a second
r :

s.tudy'in lahguage arts,looking at written com.--

position, and'we-will b0 looking at :the achieve:

ment of students at three grade levels:.the end
,

of the self--cohtained classroom, roughly sixth:

grade;'and .at the end of compUlsory schooling,

roug4ly tenth'grade in this country and the

pre-collegiate year.

This we're:finding a nuph móre'

.difficult'study beFause, as Mr. Graves would

have observed, the field, of writing'is anarea

f reseek<ch in which both theoretie0,1 and
,

emp,irical Work are needecL The domain o,r
)1

writing is .not very well defined. Test con-
e -

struction is in a vety early stage of develop-

ment. There iS .dlearcut agreerrient neither on

the criteria ofigood writing nor on how writing

should be Scored. In fact, there is verY

-

agreement.on how the do,m'ain of,writing, arld

particularly school wr.iting, shouldNbe

oonceptualized. We are finding that writing

seems to be in most countries a somewhat hit ar
. ,

miss aotivity.
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190

such as how variods countries organize the
/

Ctirriculum-in writing in schools in order '.-to
°

. /

. deal with mass eddtation and compreheniiveAli

Schooliing, and because allof'the-c'ountrieS

have substantiall'y'linguistic minOritles, with'

the' educatioh bf linTaistic

. We will be e'ximining Che several

relations that exist between*.the'cUrriculum that
0

is Mandated by a state or a governmkent, 'what the\

feache'ts do, and what students actuaily d

Thir,we will be exami.ning what
. ,

other'factors in socie;Ey affeper'formance.'

toward writing. I can li,st six i itial findings.
14.

First, in general, the curriculum in compOsition

across countries focuses on gênerdl discourse

'rather than specific kinds of cLiiscourse.
q . N-

there is, great diversity in, curricula acrosS

.Second,

countres from no instruction in some .countries,

but much writing, to a great.deal'of instruction

o - 4 -

in this country and veryriftlet-a-riting. 'And ,.

the dmount of dlass time devoted to writing a.

composition varies up to six hours a day,
1

Italy spent on a single wri,ting task. Third.,

here appears to 1?e a okilturdl comiponent
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in composition ins'truction.that sets v4lue on

cettain syles which hag a clear implication for

educating_ iminigrant children. That is to say,
u

g
in some countries,. Metaphoric writing is valued,

othe± countries it is mot. Fourth, there

Appears, to be cultural diversity as to the

aspects of-comp'ositiori that ate considered goo4.

Fifth, there.is diversity betWeefCcoUntrl'es as

to the amount'of stiMulus to be giv en.to.the

writing assigment. And,:sixt the perception
\I

cpf.-,students ag'to what -will secure high grades'

. '

of writin4-,differs very strong ly froM the per-,

,
0.

,..-ception,of teachers and researchers". Students

- in-a preliminary stud .indicate thattlin order

to succeed in writing.three criteria exist: get
7

it in on time, make itneat, and'don'trna'eany

spelling mistakes.

Thank you very Much.=

JAY.SOMMERi. Thank you very .MUch.
,

(The audiencetresponded

with'applause.)

Thank you, sir,

Yes?

n °

YVONE-LARSEN: Mr% Purves,,in

,your'research,'.yqu mentioned

19, ,

New Zealand -

ca'
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had more parental sUpport. Have you'studied the

amount of homewoi.k in variou's distrfcts, caun-

"trj,es, et .era?

ALAN PURVE: Yes,...,thel-e is

0
:

evidende-that amonnt-of-hp imework. affects

...achievement posftively, bUt.that is also intier- '

I
n.

.preted diffel.&ntryaind .1-1 New Zealand this was..

. .

.... . 4.
seen'a,s a problem, too,- Parents Kant.ch'ildren

to.bring home homework, they don't care what it

'contafris W8 1,ong a the'chil.dren ai6 busy. And
fr

so it se'ems clear that if the'homework

ihgful as it seems to-. be in some subjett;' then
,

I think achievement impr oV.es. 13,ut 4 dt.'s,

*

simply copyi.ng out of the encyclope'dia,.I sus-
.

.
pect it's of less great.value,

..

ANNETTE JCIRK: .As,a parent. I think:.
.

. maybe Vm a'. li'tt:le tit 'different, but I resented
,- ,.

.
0 . ,

the fact of the teachers giving,mychildren'hOme:

-work 'when 'it. was 1,1ô :.
meanjngf.ul, and. complanéd.

21

22

23

ft4

.
..-

oh that:scote,,but it'seems as though,'as youl',

..sugg.08.t,.-a lot- f-12arentsdO.like:that.,.perh4s
.

cbuld be because -that.,means.that they're riot

watching television, or oift on' the- stieet or

some th-tng .

25

7-

V p.

/4

;.

ALAN. "PURVES:. We've done-Spmesmall.I.

a 190
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studies ih this country which indicate there
- ,

are.tllo sets.of parents and obviouslp.you're
<.,0"..

the'good There''s one parent that loos

at what:kind ok homeworkcthe child 'is dbinq and'

.take4 sure that tht chid'has time and spade to
P

do'homewbrk: And that does affect the achieve-
.

ment of the children. Qn t'he other hand, there

,

`are those whoi in atsense, leave the children

alope, or insist that they spend a lot moretime
'`

washing dishes cl,e.anin house being house
\

children, I guess and pot- doing .lomework.- .

And,those.Chfldren stifer wrIlf, in .tprms of

tests, they'will nat per.form as well as ti-io'se

Who are aiiowed to learn.

EMERAL A. 'CROSBY.: I haye two

ciplestio,ns. One' is lobking at other countries,
.

What hind of a' schO9.1 week aidwe-esee? --Was it
.

a five-day, fou'r'-da,y, .or --day?

ALAN-PURVES: Very_often it's a

fil:re and a hal:-f-day -week, but in some cases the

school day iis longer, and, of course, many
:

,Europegn countries, aand particularly "i.n.the

'Secon(41arli school.s, the dhivld is taking_eIeven
. 1 . .

subjects, but not Nvery.subject 'an haul- a day,

VJ

five day A week. They might'be. 'taking, fdr
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instance.; at -the sAme tiffe biology, .chemistry,

physfCs, but two hovirs a.'weq'k of.eaqh, SO that

1

' there is many different a_onfrgurations.

EMEOkl. A. 'CROSBY: And a school'

year?

same)

/.

.A.114N PURV-S:.* ,Roughly abaut the*
.

'a little bit longer in certain count'rieS.
. .

.

:ETIEEN LUNDY: ,Just one short
r

k.

..' question, Mr. Ilurves. Were'you able to,find .
... ,

out' anythirig dbout readin'g material in* the hames,

like.im the.New 'Zealanddre?,

ALAN PURVES:. Well, that's really

about the support of the readitng in the home.

New Zealand has the highest newspaper .consump--
t

tion,-magazin, e. cOnsuMption -per capita.of any

country in ehe 'world, and clearly this dOes

a'ffect the/crelative performance of students..

EILEEN 1..UNDY: In relation' to one
ts- ,

/ of the presentations this morning, any 'rela\tions
1,

between, say, any cultural, such as the story-
.

telling in'theJlawaiian families and a carry-over

to 'the manner in which reAding and writing are

done in school?'

ALAN PURVES: There's less clear
0

.evidence on that unfortunate'ly. .1 wish I could
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JAY SOMMER: Thank you very. much,

,Our next speaker is Delia Pompa,:
r-

Exe_c-trt-Ive DiTector of Bilingual Pragrams,

Houston Independent School District,:

Ms. Pompa. 0

DELIA POMPA: HelTo. That was

lovely gen-L.eman pronouncing my name. Thank

you.

I belieVe it's quite fitting,that .

you chose the Houstoh,Independent School District

''as the theme is educaeion and particularly the,
sq

toopic of lkteracy4 We hete in the distfict'have

found man avenues tO excellence. If. you come. '

9

away with one thought after my little speech,

it's that we.all have th.e gaal of excellencecin

mind, but me.have different paths towardsthat

7

achievemoent and different path for each child.

Within the Houston Independent
:

School District and my department., 'we focus, on

fa'Cilitating the excellenCe, the achievements,

of aliMitedEngliph proficient student. Let
g T

me tell you a little bit about the limited

Ehglish proficient student pop.ulation'in he

Houston Independe t .School Distri.ct.
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We serl% 28,0'00 limited pxoficient
a

stutients. Of that laige group, the larget sub-
.

grclup is.the Hispanic group. Coming after° that

in terms 6f number is the.Indo-Chinese group;

inciudes'three langua4e- groups: Vietnamese,

:Cambodian, and Laotian. Then we'have approxi-.

mately seventy'othier language groups which Oe

also serve in ttle district.

What is a limited English.pro-

-ficient student I believe Dr. Fillmore diq an .

excellent job this morning in talking about some

of the serviceS.and some of the kinds of educa-

-tonal factors that characterize limited English

prOficieht students. I.believe we-need to remind
N

6.1.rrselves that the limited English"proficient
. ,

. student groupt is not homogeneous. Within that

group, we are serving children-of various

proficiency level's in English, of various

motivational levels; of varying social-cultural

backgrounds. And.this is something that is

yery important to keep in mind in luilding

prOgrams and servicing-these children.

the district and across the

tinited States, I believ6 yoU will find that
-

Houston is a microcosm of the United States as
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the laYgest 'urban school:distriet. We thave to

develop several prOgrams to serve'.these children.

We.tiave the standard EnglisheApd the gecorid
,ft ,Ar

\

laqguage programs.. We have'dual, la,hguage prb-
4

t
'k _

gramg ahd,bilingual educatiqn to serVe most of
,

our studdnts. 1
.

_

1 , , \ .

\ ,

'

Whatli
.

s bilingual -educat4ori? I
t,

.. .

* . .
believe bi,lingual education of V,nglish as\a

I \
\

second'language iS much misunde'rstood\nd,Much
.1

\

\
maIigfrea. And I'would like to explain t ot;

. \y,. .

What bilingual education is in the contek-t7:\of
,

th,e Houstbn Idnependens"thool District and What
" 1 .

it is in the context oe education in the United
.e)

States.

In the United States and in th'e

Houston Independent School.District,, bilingual.

education is a transitional program, the transi-

re

. tion leading us English. Children at the erid

0( f a successful bile.ingudl edU'cation program will

comaout ePeaking English, functioning in English,

,

...
:reading.li.terature ire-English..- One,of Xhe, .

reasons I believe it has been particularly mis7

uhderstood'is that we tend, as Dr. Bergin said

earlier, tb focus on bilingual 'education and

EngliSh as a sedand language as a compensatory
1
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program. / -

/7
here.to tell you that inthe

Houston fndependent Sqhgol°Distr'icf. we .give

ealcation and Engish as-a second

language as a program that sets.students up for

excellence and aghildvement. It is one of the

Various approaches.we usewithin the distriok..

Jn addition.to these two s tandard

programs we usefor bilingual eduction in the
0

dist'rict, we also have special- programs for our
1

migr'ant population, who for the most part are*

-limited...to ble limited English proficient

-

student. We.h4ve special transirtional'programs

for 'refugee children: ye have programs focusin7
.

i on the transitional reading strategy .t/hat is

necessary, in moving_from Spanish readj.ng to
4

Engli'sh re-lhg. And we have program-S for
f

hanaicapped limited English profidient su.dents.
A

In the last categqry pf programs,

we have one program that has become increas- ,

ingly important in the last few years anewill

become probably moxe important in years to. come.
- .

I woUld lile for us tq keep in mihd that as I

. go thrbugh my notes, that we are.aIl Alming for

excellence, we share the goa,lAfor exedlftence,'and

9

2wf

0
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the routes we tae afe sometimes iffer'ent.

'The curirent trend in the United Statesfs'to
h"
look_at transitional bilingual education and to

an ex'tent, Engaish

'look

'at them in light. f the failures of what

as not haptiened in the.last ten to fifteen.

as a second,language, and

years that we've had these two programs.

I would flke t:o take this oppor.-

tunity to present evidence from both of these

types of-progams for their continuinT support

and. achievement.

I'm going to-cite p.ames of par-

ti&ular sa-ftgerge,l,s, and particular teachers, bedause

they're the ones that do e work.

In the Houston pendent School
,

District we, have a school, Port liouston
2'

Elementary; At Port Houston Elementary we have
,

an--excellent b.ilingual program. Students taught

in bilingual education, a, longitudinal study was -

'done on'their achievement in both English and
. ,

Spanish at the end of a three-year period.'TThose

students'were in bilingual education friom' first

grade,who were taught t4o read in the native

language° which in this case w'as Spanish, learned

to read in that langUage at the Sametime they
4.,

200
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received English as a second language instruc-.

tion. At the ehd of th'e third cgrade they were

on'grade ldvel pr higher-in bOth English and

'Spanish achievement.

This is guile a statement for an.

urban school district.

In another particular situation

there was an emphasis on
Areading transitional

skills where teachers received extensive staff

-development on when the transition should-be. made

in the Spanish to English reading and what was.

important before you-made- that transition.

By the end of the second grade,

tho$d students were on or above grade lvel in

both English and Spanish.

Moving onto another linguistic

and cultural group, we cate across\the situation

last year that we were receiving a large number

of refugee students, Cambodian refugee students.

These students, in many cases; had not been in

school for twO years, were very scared. Their
1

country was in a state of war;. they, had been

hiding out in the jungle, perhaps from a rural

' community where there was no fro= of school.

To meet this need, we developed curriculut in

206
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English as a second languag , which a'very

special curriculum. It's/a curriculum that
.

//
fOcuses ori a.non-iiterate child. We/found these

ti2 _

children had no reading skills; even in their

/ .

own lahguage; theyji d.no'School skill's iu

their own language ---;.and by school skills I

mean the ability to sit at.a desk, hold a pencil,

know-where the water fountain is, those kinds of

thIngs that we all take for granted.

A curriculum was developed .

utilizing and notionlutilizing, but

emPhasizing -- the in-pUt 9f. teachers' as to what°

. was necessary and what very baSic skills were
,

necessary before we got into the teaching

English_as a second langUage, what cross-cultural

components' had to be taken into account. Ey

cross-cultural,-I Mean teachers learning about

the children's Culture and the chtldren learning
-

. about the culture of the school and the new

country in which th'ey had arrived.

A 'curriculum w,4§ developed.

,

One year, We find, going back,:that many of the

: students are achieving what we call oui.

. -

essdntial Outcomes in Engrish.as a second.

.

language and most all the chiLdren e achieving

tf

(
9
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on a level wit'h other children. :This is a huge

feat ,for-children who have 'never been a a school
.

.before.

What I'd like-to-address next is
-

What factors all these programs had in common.

that led-tq exCellence, that led to a.particUlar

level of excellende and surpassed other 'programs.

, First of all, all these 'Programs
'4

were cohesive programs with well-defined goals
-

which were held.bysthe-eachers, the administra-

. tors anethe parents. We cannot over-emphasize
.0

the--importance of involving all three'of these

people, or units, -in the planning of curricplUM.

I've heard refere4ce earlier this.morning, and
,

believesthis afternoon, to'iMposing curricura,

upon teachers, imposing curricula upon parentk,
_ -9

upon'adhinistrators from the national level.-on-

down to the-state level.

We have found th,at when a program

works,is mtherveverybody is invdlved and every-
.

body 'is in'ac,cord that_what's being done.is best

.for the children.

Another factor Which thes .pro-
1;, ,

grams held is the-consistent implementation of

the_program inguestion, and.by-consistent

,

4,"



2

7

8

10.

11

12

13

14

15

4-16

18

.19

, 20

'21

22

23

24

25

I.

203'

implementation I mean that the e-chers knew0

what they were about, they.knew-what :the program

wasc,about, they received excellent support and

staff developittent aS theprogram continued, and ,

. .

they knew what'was expected. The' chaldren knew-.

what Was expected from'them, and they were'

oriented as to what'were -.the end goals of the

program. Again, it was consistent implementa-

tion; it was not "WelL, ,this year we'll d? it, .

next year we won't-"

Andtheractor. these programs had

in common was that we provided a support syStem

for each of these,. And,the support system was

the drill7and-practice type activities and the

;

drill-andpractice type materi'als. 1It1'ie suppdrt

system incltded'a sound basisalid theory on .

training the .teachers reCeived 'during theyear,

It included, and very importantly the aailaT,

bility of gdod materials, and if/the material's

v .

were not there, the_means to develop those

materia.ls. In many,pases,.the supportf.system

also ihcluded cultural support Systems in,wbiCh

the transqator when'haVing English as the'

seCond language.program -7 could include parental

support for these curricula.

0 20Lt
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I've given you a summar ol three

_programs that I believe sh6f excellende in -

achievemerA within 01.11 school .distri,ct .There;

,are many problems we face in edUcating limited

English proticient -students. The$eare ProbleMs

that can besaddressed at gTbat length, but

try to make my'comments brief abcüt them.

Firstof all, this is a problem

that feces all Of eeducatiOn kere in Texas, and

that is sho'rtage of teachers. We have a

ieneral shor-Lage of, teachers.in the state of

-:Texas; we 1-11m.e a.,.part,icular.shortaTe of teachers"

who are prepared to teach limit&d Engli,sh

ficient students. Then another problem we face,

,

isthe integr-a.tionpof second language teaching

skills into 'the content area. We've .spoken

1.1.er ab'out teaching teachers to teath.readin4.:'
.

t ,
in the cOntene 'area. In our situation we.need

.o teach teachers to te4ch some second language

.skills.

My recommendations' that I present

_the COmmission for your -consideration. First

of'all, heed support. We.need support for

bilingual education and Erpglish as a econd

,.language, for jprograms tO teach limited English,

21 u
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profiOient .students iii general.. In these times:
. .

it is fashionable tO deride bilingual e'dudation''

/
and English as a'second language. I ask ypu,

don't ma1.e us change horse'g in mid7stream; we

are getting underway-with some good pragrams

and we need to be able to continlie with our

work, and not-all of a sudden change aria find

a new way to serve tV...ese 'students-

The secondiSsue whlch I ask.you,

tee-consider recommending is the a t for teach-
,

ing as a profesiiori so.that teaching co,ntinues

tp. he the-preStige it-has or Maintain -the-

prestige it.'s had in the past, and perhaps

recap'ture some.of the prestige it.had in the
4

pastso that it's an attractive field for Men

and women 'eo go into..

And, lastly, I ask you ta :suppart

research which tells us more about the language
.N

acquisition of all children, in particular

groficient childrenf.

question

Thank you.

(The audience' respOnded

with applause.>

EMERAL A. CROSBY: Th'is is.not a

but maybe with Dr. Fillmore on. that

21,1:
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:scene, snce D . eli-ffoi.d is gone yov'just .

mentioned in,tefms of* the students,.in what yolv
t'.4'

cali fimited 'Language abil.,ity. You have ond

groilp of l.imited English proficiency that at the

end cp:fthree yearaoth were proficient in:their'

own langqage as well as the _sG-e-md--ra-guage or

vice verSa. Hasanything been done to find.out'

the'students'who have limited 'ability in Engli.sh
,

()lily? Re's had no problem.with a seconcUlanguage

and we.start teaching him a foreign -1..ahguage,

wduld hia readingsco:res go up as w 1?\Has
, , , .

4 'anything- been done in that area, that i ,

terms cp'f.te.a.ching foreign fanguage to an English

-..spelking-person,,.wh'ich is reading comprehenSion,

writing skills

DELIA POMPA: I think the fact
.

that Dr. Clifford mentioned that*I alluded to

..was hat time, allowing the students to have the

to-achieve these skills, and having a con7

. sistent program is the answe;. Many times.in

- the-past a program we'd try d'idn't.work, so we'd

'try another program. T acguire.the 'skills that

ax-e neCes'sary.as Fillmore stated thismorn,-

.ing the learning of.a ranguage, .d.11 particular

.a .second l'anguage, is something that takes a
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. 'LILY WONG=F1DLMORE: Research

-results from Cana.da have shown th"at. English

peaking'childr'en whO -a,i-e.eaucated in FrenCh'

rough immersibn type r4ograms have i.ndeed

deloped'both English and,E'rench readingr, skills

to equally high levels, and they'-ve beien at.or.

above grade level. But these-are middle.prclass

children Prom families where educat'iori is a

tradition. So it' 'a littleb±t hard to
.

genetTarize from that,..bA it-spems as if it

ought:to work here, too, in foreign language:,
,

my ri
.

education':
f. - 0

, .

-MARGARET. .S.MITH-BURKE: I'd like
-. .'

.to'aSk jri\thing about' that study. I .thim.1('Wa
. ,

(t

,

.- . ,---

-importarnt to know tha both langUag.9s,herewerb
, .

consider"ed"respec able languges... Tihey're 'both '

4 4 0

conS±dered equal. .It was a,.parental improvement
,

to learn the-two.lariguages Anothdr thing tihat

is noted in particular set of studies

that the 'children developed sort of a thinking,

'
flexibility thatjs irtow.e sothan, 'children.who

. ,

learn,Only bile Iangtage. ..

YVONNE LARSEN: Also., you're

, dealing with languagesAthat have .sufficient.
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4

qualified teachers o teach the language..

DELIA POMPA: I think the

sociocultural factors-.cannot be overrated.

0 JAY SOMMER: .Thank you Very much.-

Our next:,speaker is. OlIvia MUnot.

She's Director of Foreign Languages, Houstdn
0

I-Aependent..Sch4O1Dstrict.. would .a4.so like

tO thank Olivia tight noW for her ac:cepting.

--speaking engageme'ntat a. very fate tiMe., 'Thank

e'rou vy much, .

randgehtiemen,:I..thlnk by this tim9,the necessity

.OLIVIA .MIJNOZ! -Thank you, jay,

Meml5ers of the Commission, ladies

foOthe Unitea'StaLes to prodUce a more literat6

citizenry, trained and knowledgeable in a iecond

language must be ,common knowledge. One studies

the languages in order.to coMMunV8ate- in that"

to-

Medium.. First'by speaking and then by reading

'and writing. Languageis also studied because
,

it lie/ps to understarid culture, human values,.

.and ethnic differences.

Today we're All Concerned aboll*

relating to other people, communicating properly4.0'

4 .

and Making intelligent decisions. .Only language

-admits direct intercultural education "to

4
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1 speakin,c,L or Writing, Hoveve'K, we've not yet
\

2 ., learned_as g nation that \the study of a language

.,

.3, other tflan Englisji 1 like Oat of most other*
,..,.,.;

\
,.

t-basic disciplines, is both\ progressive

5

10

12

13

14

16

17

,11

20

. 21

22

23"'

experience and a progreasiVe acquisition of

\

Progress in a6y area".would be

relative to the emphasis givn to it on the

instruction#1 program and to Oe interest and

aptitttde of the learner. The ,rincipie.task,on''
_

time, or time on task; Mr. ReaTan, also applie's

\

skill.

to language stu,cly.,

If a Stu ent-pursi.les language
\

study in depth,, he or he should Ipe-able to

*interpret surface ob ervations, that a language

is like .a'shrine th t houses the sour of a

peop:1.e. While.muo has been made- of declining

enrollment and d minishing requirementsein'

'recent years, the secondary schodl population
.

a) .

bf about fifteen percent on a i.ationAl

haa gane forward under study.
",

Today,' inc4-den-
.-

tally, iti Tex'as the'percent ia about 12.8. For

the' more fortunte students,,and we do 'have

those in the school district who bedan their-'

).e P

study of Spanish or French in the early elemetitary

4
-
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,t

level and continued in an intr±upted sequence

through senior high, fluency -- or a hi,gh degree

of it -- is now a reality and cultural'compe-

tence has taken place.

For othera Wh began in grade

seven and followerd a aixt-year program, or

poss'ibly grade nine for a four-year program;

MAstery of the-baai.c.language ski110.has been

accomplished, though the experiente is never
,

complete.

Juat a .few weeks ago the Houston

post did a story on twq of our 'students atthe

Jones Senior High School magnet pro4ram who have-

won first and fi-f.th places,'respectively, out of

,100 students who.were competihg statewide at

the Texas French symposium. The students were
4

tested over a. two-day period in various litera-ry

events,anywhere from grammar 'to speaking. ,One

won an all-èxpense-paid'trip to France and

another a montlCs stay at a college-sponsored

event.

Now in their agphomore and junior

years, the i.ls had been studying French since

they were in.the fourth grade. ItAsurely goes

the students' credit; the ,honor was earned.

. 216
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But.wiehout the opportunity,for them to have

stuaied French in a,long sequence of, study,"there

coUld, have been no Winners

.

The concept of an early st,art and

a aontinual study on an extended language pro-

gram is.not new. In American'education,-it

0 must be reaffirmed and recognized as ciucial to

the developmentf the higher order of

Another .example: In the 'High

School for Performing and.Visual Arts, we teach,

,Italian ,aloncrwith French and Sparlish. The faille

arts,students do disciplinar projects in the

-foreign'language. The research may involve an

artist that is read frdinevarious sources, a

classical composition that is interpreted

artistically,and verbally, .or a.playmright that

is read in depth and produced completely by the

stuaents.

I can also tell yoU about the

oforeign languAge.academy magnet sChool

-

Bellairp, Which offers eight languages. The'

most popular language is naturally a little more

extensive:into their offering. Fifth and .:sixt-h

grade level students can read 'critically and
\

extensively an& wr....te expository essays on social

C.
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and'cuatural topics. In addition to the language

courses there,, we have a comparative cultures

course which coMplements.the classroom experience

by exposing the students to severZ1 clasSes
4

duning the -year. The class is several weeks with

each of nine teachers in the different languages.
.;

Muchtime is spent in 'diScussion of contrast of

,

the notth American patterns and the Culture under

stxtdy. Each student carries out a research

.project which is submitted to the teacher.com-
,I,

mittee that contributeS to both the teaching'and

the evaluation.

I Want to mention very quickly

a!lso-the international baccalaureate program at

Bellaire. This program is important to us sand .

..esertainly very importa'nt to this particular,

grqup,'because at brings a'global perspective

, to this particUlar'student life. Its,seXamina-

kts ctIrricula are prepared by inter-

national educators: The determiriing influence

there for Obtaining a diploma or.certificate is

the exagination which is issued out of the Geneva rtir

office. So the response'is good, the performance

is high, althOugh even the stu'dents at Bellaire

are having to,reach out to compete with students_
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in other countries. The important thing here is ,

that the prOgrams need to begin foreign language

study,early. For example, for a student to be-
-

1

` gin t ideal fareign <language course,. even at

the lowest .level, he gust have successfully

completed at-least a two-year program in language

ill order to be able to pursue,that area. And to

be thorough* secure, e 'needs a longer time.

Through^ the quality in .a.greater school setting,,.

<,

--,of a m4 t school, foreign language has become

available for a diversity of learners.

In the special S'chools, fdr.

.

, instance, the special orientation can be kovided
r

for.at least part of-the cours'e% .Examples. The

High School for P-rofessiops in Law Enforcement.

Language study is indeed basi.c to all- programs,

but
,

ha's taken this orientation in the manner of

the Rogers Elementary School Enrichment enter,

FundaMental Skills and Physical Devel_opment

Academy, Academy of Fine Arts, Bilingual Multi-

cultural Prdgramj International,,Trade Center,

Vanguard Pro4rams for the Gifted and Talented.-

For tha next. school yeara,tin

is oh the draWing board at the eleMentary school
C

level, and it is a part o.f, the magnet c-s,urricula
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fpr grades four and five in designated schools.

That should help to extend the.verbal function-7

ing of the childreA, especiall throUgh vocab
.i.

\ulary wholly based on 1,4atin rOotS, as well as
. ,

developing an appreciation for some aspect8 of

classical-civilization and, of course, 61...,,have

an alternative to a Latin'c6urse at the secondary

sChodl level.

These have developed primarily

with focus on etymology across, the country; that-

should tell us something in terMs of where we're

lacking or where'our people are reach.ing put.

Ours in Houston happens to be called Sasic'

or the Word Power Course, and it has: appeal,'

because youngsters claim that it 'helps them on
0

the SAT.

Inlrecent years, the forelgn

language profession pAces heavy emphasiS on

developing the communicative competence skills,

dting a variety of approaches to arrive at the.

more creative use of language structures and for

genuine real-life communication.

Drill and practice must be part

of,the course. That includes structural or

25
,audio-linguaI.te-chniques that are important .to

2zu
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everi-one does not: a t uritil 'the advanced level

d
to Use languagereatIvely. Even original

writing is possihae At the' elementary school,
- -

level, 5it it has to be relative to the student's
4.,a7

linguistio experieTice and developmefft Under
4

proper learning conditionster'acy'for' most

Houston is an attainable 6I5jective. ',The SEpdy .

of language- can, ptovide a practiCal experience,
,

,

in whatever,lifelong.choices, we make. It has.°
7 t

- the potential of human worth, anak our students.

-are due tha.,t mu'ch.

Now, y recommendations. Every

student should have the oppOrtunity to study.
!,

foreigp,1nguage as part of-his basic education.

Studepts with aQative language baCkground shquad

endourang0 to de--velop 'their home language -as

.- a i-ich personal and nat!.ional resource.'
r

In addition`Io clarrent oferings
A

,

/
A in schoo),s,"whileT hle--focusecI on HIlp, I do

have a braader perspective.. In ad4ition to

current offer±ngS apd until such time a the

prograth beComes full7blown and schools determine
I

. how much ind who should study; there are se'veral

. /
, .

-entry points: At the si'xth grade:level, which.
c ,

.
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continuation through the seventh an'd eighth,

grades; at.the seventh'grade leyel or junior.

high, with provisidn for continuation-through

.the eighth and xiiiith; at the eleMentary school
4

level,

with

begin asearly as possible;,for Pupils

.-nish"speaking hackgroOd not already

° in bilingUal classes; far as many pupils-as

feasible-at the-4<indergarden level.; and for all

oth.ers pei.hapsno later than the'third.gradef

apd, fdr all those students whohaye not yet been

exposed'to a language and currently erirolled in

senior high, a' minimum course semester onthe

essential elements of the-Pani'Sh language; for

the college-bound student, at'least one yea'r,4f

foreign -language. requireasraduation with

certain magnet' schools perh'aps instituting at

leaSt a two-year requirement.

Recommendation three. 'Ways.should
, .

'be-found 'to alleviate the multiple.class prepara-
r

tions reflected in many-teachers' schedules

currently'. The energy expende,d,in doing four,

111,

five, and Six successive lesson-plans and beillg

the keepers in a single school decreaseS the

effectiVeness of 'the teacher tcy-lex students.:



2 '

4

5

6

12.

13

15'

16

17

18

19

20

21

22

23

24

25

217

Perhaps 4 Formula will be deVised that strikes
. .

balance between te maximum number o.f prepara-
,

tions during:a sillgle-year,:release time avail-

ableand other s/ool reSponsibilitie.s such as

crub sponSOrship, stUdent trips agroad coachiTig

for 'literary .evOnts, organization oT school:

assemhlies Or foreign language fairs.. Funds:.

should Ape found for teaching materials lieyond,

the program leVel. Supplementamaterials whiCh '
,

would enhance instuction include .i.ndividual

cultural-activity goals for students, test
,

packages, filmstrips, film, et cetera.

Five.I Foreign language teachers
. . . -

should. be added as prograls-grow, and not

according to Someone's --land not 'according .to

whether- or 'not someone's schedule is filled.
A

Administrators often limitthe foreign language.'

faculty to a single teacher,''or, to their needs

in otheritreas The:arbitrary Seating level'

reduces the student's oppor.tunitli to a'single-

teacher's program.

'And Six. As general ImproVements

of the school are made thisTtoo,.should. .have a

"pdsitive effect on lan4uage programsand then

apply the accountabilit/ standards:
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Ladies and gentlemen, the frame-

work in.the,.programMatic:capability,for language

stUdy i'ssue wj.thlariguage in the

school may mean more now .than the what and the

hbw.. ,

Thank you,
0

(The audience responded

with applduse.) !

YVONNE LARSEN: What-is the

maXimuM number.of years that you ffer, and how

many years is that, 'and what the language?.

program

OLIVIA qurioz.:
A

We have currently::

in both Spanish and French; the

Spanish program is sMaller. The students begin
,

in teat Particular program at the' present time

through magnet school offeringsl but We also

"have an interesting situation that's,been in

existence fdr se'veral years, and that is, in

certain:S.chools the PTA or the pTO,has actually

funded the program. I'm.giving.you an exaMple

in West qniversity EleMentaryv I'msure'they've
,

had that program easily: for ateast eighteen
,

YP-arS", aid so as the yongsters cope throUgh the

,:elementa6, sdhool &lid mov intd junior high.,.they

may contir4le at seventh-and-eighth Trade:and then

.1
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continue on int6-,;--of course, the 'standard offer-7

- ,
.ings:in senior high and budjd on that. So,

the case of the example
se.

of Be1laire-1- you could

certainly have fifth or sixth grade level for_4
. .

some of the youth who understand.'the translatibn
. ,,

would actually do that, .An# yOu Can see why nOw'

.

the program has actuallymoved into the inter

national.loaC:calaureate, because,that Would be

thety&.dfexperience'you would nee-din a pro-
. .

gram-of that type.,

YVONNE LARSEN': Thank you.

EMERAL A.. CROSBY:, .1 notice thae

in your recommendatibns, starting-mith foreign '

. .

language s,. as low as possible -- May 1-gettjuSt

reactio0. .Myself, I can remeMber when

we Used to have.something'like General Languages.
-

or something., -a,hd all kids in the junior high

had to,go through a.little language process to

find of t whether or not they wanted'to take a

foreign languagel., 1'm-wondering :at this,point

if Wer- how would you feel aboul having a

foreign..language persOn available in the ele-
.

_.mentery'AZhoO1,-then having all the.students

-a.t least get a little smell...of a foreign language.

Starting in.kindergarden?
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OLIVIA MUNOZ: We have had

exp'erien ce where the potentia l.is going to be

,with the youngster, so it is very ithPortant for

the youngster to,be'exposed to the.opportunitY

and-, given the right ..cOnditions, a good teacher

and ail those other tactors and v%riables.with'

regard to-whether or not they want:to learn,

there is no reason why they can't' have one.. And,

-incidentally, We do have,a diverse population.

I -may haveyfocused on that ifteeh percent to

which I referred, but if.you'rlacquainted with

".
population in HoliGto-n, that's what makes.Us

strong, diversity.' So when we teach Spanish,

We cah- also'teach Spanish-to the Spanish 's,peak---

ihg; we have youngsters who are Indo;-Chinese;.

you 1-ime it, we hame it.

If.not;

.

(The audienCe respohded

with applause.)

',JAY SOMMER; Any Other questions?

wou .like,to ask one,

ivia, I wonder why people thin

.that langudige is a just added to themi

it's nOt part of the curriculum, ann view 'of

the kac-E that-I-hear so many peoplesay, "You
,

-know, language is very imPottant." And in. the

2 2
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final alialysie people think of it,As sort o.f an
-

.added

0
OLIVIA MUNOZ: I think that's

221

generally'going to .be he tradi,tion, the frills

in American education, and Ws been' tteated'that

way. I think it Says that; in-gerferal,

place that much va.lue on.it, and I think .tht

reSponse to the queStion has been to simply
,

accept' the conditions tilat. are certainly leSs

than what theyrare in the other-disciplines.

6 cannot,

If I:-might also add, it is dis-

criminatory,treatment Of a-major discipline

I'm.--sure'.you're aware it..s the only .one:Where

'youngsters have a choice, and weD wonder in recent

years -- it just'astoundsque that more youngr

sters havenottlected to take fo eign languages:
.

At the same time, we're ,concerned rcause of the

reports. that John,doesn't know,how, to read, so

why shoa uld it puzzle Us that John doe6n't want

to, take,a oreign languag0 So I think it simply

says .that we mist get sericius about this par-'
, I

ticular subject.

..JAY SOMMER: Thank you very much.

(The audience responded

wl-th applaUse.)
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Our next speaker is Zames Kinneavy,

Professor of English, Department of English)/

University of. Texas, Apstin:

JAMES KINNEAVY: I would like'to_

thank membees-of the National CoMmission for the

opportunity to speak today on an issue 'which I

think may be more critibal than any f ps,realize.

I personally believe.that there

really is a literacy crisis. There has been for

the past eighteen, years. It has- not,gone away

. .

1,but is, ,rather, gettincl -worse every year/ .and-it

is threatening vur health.

Let me document these statements:

right away. The scores on ttie Sc'holastic.Apti-

tude TeStshave been declining steadily from,

v

.1964 and sty* no si;ens of wheri they.may leVel

off: But,.the4radUate level Graduate Record

,Examihations report Parallel declines. The'

'Natiodail- Assessment of Edudational.Pv)gress con-
,

ti.rms for wtiting the data'supply ,by 'the S.AT ..and

.,the GfIE for retling.

Many colleges andcuniverSities

can'supply Suppdrting figutes.
. ,

^1 r
7

Of Ire.xas.where I iach as birector of Arts
..t,.

Cdmposition, Where s irr'1967almost fifty perbent

At the University

a
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of the entering freshmen we're exempt in oun first

writing course, today only about twenty percent

4

are, and we are uing,the same test.

The probleM does not stop in the

college years.- Researth this past year.showed

that our law school has major writing problems,

and a surveillance that was made in this past

year in industrial, commercial, and government,al

institutions in Austin,. exas, revealed' the

malady affects the.World of-business and. industry.

There isi therefore, a severe

deeline in the literacy of the poptration.. Is

it affecting our national health as -I maintained?

Let me 1161d off the answer to the question until

7

I have examinecl a tew_of the salient causes of

the disege.-

.The concept of a civilization

declining in literacy is almost unparalleled in

. /

history. What has brioughtabout this, unique '

phenOmenop? I'm going to asspme that,.the cauSes

are manyand complex, abd that you've heard many'

f them.
-

Let me, therefore, 'call attention

two dimensiOns of the problem whic.h from my

,perspective I sde as often neglected and yet of

01,
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considerable importance.

One of the dimensions af the

problem has to do with the teaching of writing,

particularly at he university level. The ,

'teaching of wri't-ing at the present time in our

universities is frequently assigned.to part-time/

non-tenured faculty or graduate students, who' will

later be allowed to teach literature. At my

institution, sixty-thee non-tenured teachers and

eig-hty graduate students teach about five-sixths

of the composition.courses in the program. They

are underpaid and overworked and not deemed

worthy 'of permanent positions in the university;

wpereas their' colleagueS who teach litera'ture are

paId mUch more, have lighter loads, and are given
,

tenure.

At the elementary hkad hig4 school

,-levels, the p4?y is often.worse, ilthobgh ,there

iS.no digcrimination against iariting as such as

-%

there is at the C 21 lege leve . The .generic .

situations in the schaols is much more comprehen-

sive. Salaries fbr'high school är. lementary
,

-

school teachers are so lo w that frequehlly.onlS,
,

person seeking a second salary for-a famila), can

afford to-teach.
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But, in my opinion, the major

cause o'f the reading and writing-crisis is

sociological. Writing as an aetiyity is not-

honored by the American public in the opinion of

the students. They see a. surface picture, domi-

nated by teleVision, film, and radio in which the

acts af.writing and reading are not vieWed as

important or even.9.Ieyant. The cultural heroes
V. -

art athletes,, actresses, aetors, politicians,

and big business tycoons. None seemingly need

,reading or writing to achieve their stature. 1

The script underneath the surfade

glibness, the programmer.who wrote 'what the com-

puter is to respond-to, the novelist who wrote

what the movie was made from, all of-these are

unsung and unseen. More importantly1 faced with
. , .

the prospect of readily; or making dollar signs
4

on a paper or engaging In a more pleasurable
\

alterriative the eulture'offers, the student,

20
.routinely chooses noisy rock or television or a

movie or a spectator sport or a disco.
4

Why does the student make such

choices regularly? One major contributory cause

iaathe fact that he has been immersed since his 0

22

23

24

25
,birth in a wOrld of advertising and media p'rsgrams

-
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that say ultimately very-much the,.same phrase:

"Listen to me and you will:be gratified.".

Thp advertising-and entertaining
0

industries dominate our mass media and the med.i.a.

P --
dominatas usg The notion that. Americans'are

C.

,relentless pleasur,e hunters is a myth which the

c

sponsors of the ads and these progr&mS have
,.

fab4catea. And, despite the contrary evidence

ai'ound them, many Americans believe these 400 ads

,every day thac't the average city dweller is sub-

jected'to. This hedpnistic Mythical America is

,

noisy, gregarious, ii:ulgar,-_and mobile.

riot surpris'ing that th.e acts_of re,;ading and

writing.cannoticompete with this myth,.since

they are its opposite at each of these.'four

,poants.

As the pCiet Yeats said4s "Writing

is a solitary and sedentary act." it is also

quiet and sophisticated.
6

The exercise of the same options .

carry over into political dedisions. Like the
0

stti.aents, the adult voters dhooSe. not to'read.,

but draw their political conclus,ions from the'

'Mindless andendless thirty-second spot reductions

of issue.S which television off,ers. The'reeent
a
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elections,.particularly in Texas, demonstrate this

'more explicitly. Governor'Clements in this state

knows .t.hat whOever'can contrbi teleyision in

lianas and in HoustOn for a month preceding the

'election will control the,state. ,The, voting

booths ar,p the ultimate test'of literacy to a

demoeracy, and it is f1i.1ing the test.
s

,That is why the literacy crisis,

.whiCh is also a.moral crisis, has already becdme

political crisis. -A state. wflich 'Can be bought

.with bread and cqcuses iS a state that suffers.

The literacy crisis is as ueh a problem;of

Making people want to read as learn to read.

Can this administration do anything

-about the problem? I believe so. In a way, this

administration iS uniquely qualified to strike at-
,

the root of the problem, precisely.becaUse this

administration has a credibility with the sponsors

of the advertising and entertainment industry,

.'with advertising America, and is in a position

to t-ell the advertisers: Th'e hedonism which you

hav incorporated into a,mass media may in the

end destroy America. .You may be partly respons-

ible for'?'?lack of motal'fiber. In youro.ads, try

to pre,sent a truer picture of America as
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hardworklng, morally responsibTh and intelleCtu-'

ally adult.

tsze

Some other solutions may follow._

as correlaries. It is true that the,students in

schools and-coileges do not write or read nearly

as much as student7s in ol-ger cultures. British

highschool sthdents, for example, write three

times as much as ourPtmerican counterparts and

French and German studentS also write move,

partly because of the severe%state examinations

facingTthem. ,,Our students have -to write more,

bOth vertical,ly_and horizontally: ,The Hatvard

H-
experience has shown that,instruction in wAting

oannot be si,mply assigned tb the :first year in

college and 'then f:orgotten; it must be sUstained

throughout all fclUt years; Otherwise*the.skill

deteriorates. This is what I call vertical..

writing.

And the rapidly spreading 'success

a of wAting across disciplines is evidence that

writing is best tnight when departments are

responsible for literacy. ThiS is the horizontal

dimension of writing.

I also believe that in the schoOls

and colleges, sdme kind of Competency testing 'is
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13. tisers.of Ame'rica cif the political dangers of

14 . the-myth of hedonism,.this government can also

encourage-the dissemination cp.f what we already

16 know about writing and reading.

4graduate.programs In universities to pursue .

reseaech and techniques'of teaching reading and
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desiTable, but itshould be-%a writing test, not

L
7

just..a test to-check the students' knowledge of

%memorized grammar and an.objective set of answers, ,

There also ought to be competency-teSting for_

- teachers. _They,also ought tobe aiSle'to write .

and to teach youngsters to write.

There's a substantial body of

-

knowfedge4 some classicaL, some contemporary,

-
.about theteaching of writing. We are now trying .

to acquaint future,teachers with these rhetorical

techniques.

In addition t.cp alerting the a'dver-

It can encourage

.19
'writing at all levels.

4,

20
Particurarly critical is-the stUdy_

of research into encouraqing a ,populo'us which gap

22
to want to 'read. Otherwise,_ it is effectively

23
still illiterate.

24
Finally, everyt,hing this govern7

25
ment can do tp.help the financial status of a

23 ,
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teacher, particularly 'in the elementary and high

School levelS., ought _to be-investigated. Possibly

tax breaks o.f different types can'be looked into.
4 ,

We have to-recapture thelpetter minds of our age

nd interest them in 'teaching, both men and women.

And'we have to get the students, in.these classes

to use itheir minds in reading_aad writing.. Other-

'wi.se America will follow,Greece.and. 1,iomin the

list of once-great democracies.

time.

Thank you.

(Th0 audience reslonded
.

with appl,auses.')

I'm sorry I dldn't use up all my

YVONNE.LARSEN: Mr. 1Kinrieavy, would

it be your proPosal-4-that this writing test you

speak of.for schools and colleges be in conjunc-

tion with promotion at the school level and

admiSsions:t the.ccilldge level?

JAMES KINNEAVY: Yes,,I think it

sh-oudb, on..a state basis at least.

test?

YVONNE LARSEN: A state-mandated

,JAMES KINNEAVY:

it's the proper kind of test: .1 know of about

I believe that if,
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thirtyL-five cOMpetency .Xests across 'the Co.Untry

and many of them, I".think, the wrong. kind:

I worked'with a recent test in New York, and'

wo'rked to'some extent:with the TAB:test

-this- state. I think:they're heading'the.right'
a

direction. They have a real Writing test on

different levels.

YVONNE LARSEN: Thank you.

EMERAL A. CROSaY: I Was listeng

to some of the reasons, or some Of the Solutions

that we may have in-7terms of reversing the'trend,

and that is the use of media. Someplace I heard

that the media is probably one:of our ,four

biggest influences you know, that'we've

talked abdut the government so.this may be

the 'ourth government or the fifth governmen-t.

So, if the media is making an.effort to coritrol

our thinking,-then how is it we're going to get

them to reverse 'themselves in'.9rder that we will .

be less manipulatedr'because ds we' are hearing

here,today, the better.we're going to be able

to read'and-to write. , We're going to-become much

more independent in our thinking and our compre-'

hension, 'which means-we're going to be leSs

manipulated' in terms of tiiirty-second slots that
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.with this if theylre going to be that fourth'

power?

JAMES KINNEAVY: Well, I wish I

had the answer to that completelY. I think we

have tO reoognize the fact that the. media'are

going to be'with us; people are going to watch

uldrwatchTV and So on. MaYbe they

.fOtir ho'urs

What I think we coul'd do -- and'I

think the media- themselves .have tO make these

decisionS --. is to tonq' doWn the persistent,

hedonistic message. I d n!'t. think I'm exaggera.-

,ing that; 'maybe I am. If that message continues

to be fed to the publicat all levels, how can

you blame .students of the high Schools a'nd

c011egeS for thinking that -we are a hedonistic

people? I don't think'wete a hedonistic pepple;;

sometimes we'toe 41mos1 -puritanical. But I thiTik

-that a more honest effort tO IDesent 'another
-

side of .the American public by the media wOuld

lead away from its being ffian,ipulative; or, if,

t's going to be manipulative, it should be.

manigulative in areas that will,cross theffiselve's

out. I think that we,should talk to the media;
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I really dd.think.that,this-is a serious crisis.

I ask mysell why, with all the libraries and'the

.technique.s that these People tp.lked about It..hi4;.

morning', w y the scOres for the SATWent down

again this year to 424. It Was 438 Wab)c in 1963,,

# ,

the verbal bote: Every year ft keeps or/going.

,

down.. I think the. reason, is sociological,.and;

I'cflose to'a.ddress the issue because I think it's

a massive cosmic problem, and literacy has to

face up to that major, moral issue in our society.

' JAY $OMMER: Thank you very, much.
4s

,You certainly made listening easiex than it

ordinarily is It was .a beautiful report. Thank

you.

pur next speaker is Betty Von

Maszewski, the Language. Arts Coordinaeor:, Deer

Park Independent School District, Texas.

. ms: Maszewski.

.BETTY.VON MASZEWSKI:- These yellOw

bOoklets which are being passed out contain the

statistics tb which ,T will. refer in...my. report.

When I began.to time it, It was a little long. .

Deer Park Ilidependent School

District is pldped to present a special Project.

.of our junior high school reading, program for

23;_i
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your consideratipn.

' First, let me tell you a.little
6 .

bit. abOut Deer 'Park . .W6. are located twentyf,, miles

soll,thilast of doWitown Houston, in the heart of the'

ship channel iddustry. Our school district. has'

about 8,500 students enrolled in seVen-elemen,

taties, three junior high schOols, and one'
A

comprehensive high school. Me have a very
. .

average stUdent opulation. lie usually have

.several National Merit.Semi.-finalists and one
A- - _ _ -

National Merit Finalist-per yeal.e. Only fifty-

Ihree percent of our students even start to

-college and few of them finish,

Like every,-other school'district.

in TeXas, we are affected by the activitie,of

the Texds'.1egiplature and-the Texas. edu:cation,
.

Agency. Objectives in all the language arts

areas K through.twelve are specified irr'the,

CurriculUm.Framework; developed between 1976 and-

'1978 1;y the Agency in cooperation with etducator's,,

lay,f7profes.5'iohals, -ndaorganizations representing .

a variety'of.local public a'nd priVate schools.

In the spring of 1978, the Texas Assessment

,Project was conducted by the Agency, pa;tterned

after the Nationa,1,Assessment of Educatidonal
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. ,

-Progres's. "It'as a statewide study desi4iled to

test 'student achiev.ement in-reading, mathematics,
6

and c itizenship. Then -i_1-1February, 1980, fifth-
,

and ninth7grade .students throughout t'he state
.

were administeredl.the Texas ,Assessment of *Basic'
.

Skills, a.criterion-referenced 'teSt, addressing

specified objectives. TABS, as it is fondly

known ta all'of uS who have to deal with iti has

.beeome an annual activi;Cy. And many:school
4

diStrictS, including Deer Park, have adopted a
.....

liqoliey to require students.to'maS.terothese basic
,

0

skills.

Naturally, the majority of the

schoel districts la Texas-began to focus-on the-

. *

instructional, needs of the stude.nts <who fa'iled

to master.thesettobjectives. 'Because the primary-
0

c
purpose of -TABS is to insure that'all strudents

hae the opportunity.to acquire basiceduchtion,
*

thisi'focus is appropriate. However, an inherent

problem with this focus is -Cha t. the instructionall.
,

needs of students. who have mastered the basics

.are often overlooked. Also, the scope and

sequence ofthe curricula in reading and langua:ge

arts may be limited at--the state or 16e4 1 level'

by th'is back7 to-basics movement.

24

4,
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_The opportUnities of-all students,..

not just the TABS masters, will be ...limited'

accohdingly.. Based om the assu mption lhat

grade stUdent-s.who have maStered ail eledven
,

grade-level readibg objectiveS.on the fifth-grde

TABS would-. b'enefit'from inStrEictional Strategies
, . .

..

. . . .

c
0 . .

_for-developing higherlevel cogn,it, ive skIlls
.

,

,Don-Vernon, who was -Chen at the

f $

local Region 4 Educational Service Center,

applied for\and was given,-a,Title 4C' develop=

-7
mental grant This Firoject was designed to

a

address he eed established by fhe Texas Assess-
,

ment Prog"ram. The target population for 1980,

for the 1981-82 phase of the project, wes to ,

.find those sixth-grade studen'ts in a medium-sized

school diStric t. vho had achiev'ed mastery on all
4 .

eleven reading objective tested-by the fifth .

grade TABS that preceding year..

initial,status of this target

populaE.ion was 'then defined'by criterion-
,

*referenced read'ing assessment of higher cognitive

sklaIs'.that was administered to those same.

students.about the time..,,they took the TABS.

We tested our fifth graders very

Well that,year because t1-417 als0 give achievement'
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tests in tlfe fifth g rade: The instrument thdt
,

we used ta. establish 'these higfier level thinking

skills...was one that4had been developed in 1978

by a reading specia.list end an instructional

,

Coordinator from the suburban school distrj:cts
%

0

in Region 4.

7 This graph shows the object;ves
4"

8 anA specifies the difficulty of.the test items.

9 The,telst,was then 'generated by MoGraw-Hill from

its-bank, f test it ems, called Orbit. I imagine
,

some OfThlou are familiar with'it., It'hadithe
a,

same kind of strUcture aS he present:Texas -

15

17

^18

19.

20

21

22

23

24

25

Assessment of Erasic Skills. Students' must get

three out of'foUr correct to ge,t it. The

AjectiveS...and the'item Specifictions,are

spelled but Appendix A in my handout:

_
hen I took those sttu-4ents' gradeS

cpri. the otijectives and found the four that those

qeventy:seven little TABS masters had done poorly

on. They were reading to determine,inference or

draw conclusions; reading to determine character

feeling pr mood, reading.to develop character
k ,

,
trait bt attitude, and reading to comparp or.

Contrast characters.

Now, you,.notice 'that all of these

24,
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are things that require thinking skil1s.7 Because .

the project was -originally designed to be a

three-year project, we then are plannincy,to test
,

. ,
,

on an eighth- rad& teSt that tests,those
,

.---".'samf skills. And ,he eighth7gTade,test was

aevelOped by the same group of people who had
, .

I A .

dev-eaPPed the fifthtsrade test. ,,Tbe difference
4

.

,yas*that the-reading level was -m.oved up consid-
.

..erably higher. lrhe cpbjecti,ve's for this test are---:

-

specified in Appendix B.

Then, after we identified the four

dibjectives for this Sixth- ade project, two,

teachers from our target school developed at

least f-ive strategies for pach one 6f,those

objectives. You will find the specCificatiens

for the strategies and sOme samples in Appendix C.

The teacherS who, used them chose

those as their favorite Arategies. We chose the
-

junior high schOol in our adstrict wliic.h. had-the

larg'est percentage 9f TABS magters ent6Iring sixth

grade.

The teachers worked in_the summer

to develop theiriStk-ategies, and.by the time
6

sehool start'ed, theY had chOsen eleven stories

and developed a total of twenty-two strategies.

2 LI
,
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The use of-the str tegies.was then_deterMined to

large extent by -61e organization of our junior

high,Achool reading program. We have a very'

well-eilUipped reading laboratory in each junior

5 high

6

10

During one six weeks period the

students are-in.the labs. While they are in the
,

labs, they are in individualized programs designed

to address individual weakne'sses.,4 In alternate

six-week periods they 4re in the classrooms,

primarily engaged in tea:cher-directed group

12 activities. And at 'one, juniOr high, nbt the

project school, students have access to 'computer

.14 assisted instruction as part of the classroom

15 II
phase.

16

17

18

19

20

21

22

23

24

25

I Would-like to'give you, a brief

glimpse of our reading programs. Our reading

'labs are %oused in quadruple -rooms. At least two

teachers are In the lab each period, available

for making assignments .and giwing individual

help, aS well as for conducting small group

activities. Student assistants check out tapes

and cassettes, grade'objective exercises, and

file student papers.

The students.build their skills

246
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4
a varie-Ey of ways. .Skill builders, teacher-

made materials 7- and you notice how many

teacher-made materials we haVe because we're n t

wdiling to have'junk.like you h d examples .of

444.

. ;this Morning --- workbooks, games, supplementary

,readers, plus small 4roups on filmstrip projector's,

daSsettes, magazines, and paperback novels,

Students work alone and in grOups. -They have

regularly scheduled free reading. It is very

relaxing. I couldn't resist showing you that

N'slide, because that child was so engrOssed that

he nevei- noticed that the photographer was taking

his picture. .You notice he'.s reading about,that

"

cat that junior high sudents are all so crazy

about, Garfield.

Students in all,three schools used,

their libraries as a regular part in both the lab

phase andl-the cla8sroom phase. I'.11/ sorry we had

to use natural lighting so that you can't see the

library as well as I'd really like you to4.

Me have an avera4e of ixteen
1

volumes per student, not counting the paperback

books which enjoy bris'k circulation. 'Stud6nts
-

learn to locateinformation in addition to enjoy-

ing,this leisure reading'.

2 4 6
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This year, another popular addition .

to our.reading program is Ihe computeir assisted

instruction lab at one junior high, operated by

instructional aid. It houses eight .4pple IL

.computers and uses ptograms chosen by members of

the .instructional staff : Students work-individu-
,

ally4far twEnty-minutus twice a week on an

excellent program called Critical Reading. It

has a diagnoStic-prescriptive format which-uses.

the capabilities ofs-the computer to branch and.

recycle. I mention 'that beeause it is something

that you might T;gant to look at if you ate

interested in,computer software. In the class--

room Phase of ou'r program, the emPhasis is bn

teache'r-led activity and 'group participation.

The principl..material:is the basal readarhow-

ever, each sixth-grade teacher ,chooses-one reading

unit which uses multi-level materials, inclbding

supplementary paIerials, the basic reader, and

commercial units.

The teachers who developed the

higher level cognitive strategies planned them

foi thbe classroom phase of the program. Then

they designed thed ..to emphasize 'skills which are

already.in the scope.and sequence, but prima.rily
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in individual aqtivitices.

This two-phase program. has.been in
I*

operation for five years. We tr'y to improve.,the

program'eVery yeark:jWe are pleased that last

year's eighth g.rade students, the first group to

have been in the ptografil for their whole junior'.

high career, performed. better_than several pre-
,

ceding classes on the SRA achievement test.

I've given you this rather exten-
4

'sive presentationon our reading.Trogram because

I hope it explains why the results of our experi,-

ment were different from the ones we anticipated.

'Our,TABS masters did learn a lot, but not nearly,

as much as the non-TABS masters. The TABS non-

masters in our target population did considerably

better than the ones.in the control population.

The statistical tables are in Appendix D, We

feel that this addresses two of the questibns on

the eleve -question sheet prepared by the

Commission.

Yes, we must offer average students,

not just the academically elite, the opportunity

to develop thes.e higher leve.4 think'ing skills.

And, secondly, wefind that-even thougill the text-

books this'year 7- as you may or may not know,
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urEl just went through our basal r&ader adoption --

had made some efforts to provi^de strategies for

fferent learners, they Still didn't haVe quite

ais much as We would like for them to. Our sixth

:grade teachers who did this project are hoping to

develop-Similar strategies for.next.yepr using

the new, readers.

Now,.we think that oUS two-phase

.program works well because,whether they've been

in,the classroom cf the lab, they're arways

ready to change. Our students need to stretch

their minds -- all students, nbt just the

academically able. No student's learning experi-
1 .

ence. should be bounded by the minimum.

(The audiende'responded

with applause.)

YVONNE LARSEN: Would you .give us
4111

a hint as to whichobasic readet you.selected?

BETTY VON MASftWSKI: We selected

The One That We Like.d the Best.

the name?

ANNETTE KIRK: Will you giVe us

BETTY VON MASZEWSKI:' 'That's the'

p(ame of the reading series. And they are better

than those from previous years... There are
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differentiated activities for higher fevel think-

ing skills and things liiko that, but they are

-still pretty much.middle-of-the-road.,

YVONNE LARSEN: You talked about

developing some Of your own materialS. How

extensively do you,deve,lop that?'.Qo you develop

a lot of them, or do you just use supplementary

aids?

1'
BETTY Vali MASZEWSKI: We develep'

.

lot of our own materials. Both of the.reading

speCialists in each of ,those labs have two

periods a day to work on,materials. Now, they

use old.Supplementary readers and old basic

readers for a lot of their projects.

YVONNE,LARSEN: Jlow old are.some

of the basic readerS that iou do use?

.BETTY ON MASZEWSKI:, *Well, our

favorite-justwent'out of adopt.ion, and., lot of

the,projects that the teachers,have developed have
. .

writing 'assignments which gO with them which is

why they want them develeped.

.JAY SOMMER:. Thank you very irp,uch.

(The audience responded

with applause.)

Our next speaker is Clair"Weinstein,

2ou
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Associate Professor, Department of Educational

PsycholOgy, School of Education, University of

Texas, Austin.

CLAIRE WEINSTEIN: First I'd like

to say that I'm deep,ly honored to have.the pploor-.

tunity to address the Commission today.. I thank
,

you very., very muoh for that.
,

There' been aPnumber of' critical

issues raised in the course of things since this

morning. And the particular intereSt that I. have 44'

in the area that's been given as.the domain for

this particular. Commission hearing is individual.

learning skills,.learning to learn. WDat can we.

do-to help ourselves learn better? What can'we

do to teach students waysto help themselves to

learn ffiore.effectively, to manage their own

aearning?

There are'd.number of problems

that were raised this morning by br. Anderson in

his address and he talked about a number of dif-

ferent issues that relate to designing curriculum
0-

materiai8 and what can'be done tO optimdze this
V

process.

Vere are also a number of problems

tH,tt were raised by Professor. Smith-Burke"in her
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presentation where she talked about instructional
A

44

prOcesses, procedures, practices. What can we,do

to.improve these? .

, There ' s `4. thirc1sde to this tri-

angle that Ilid.like to talk about, which is what

can we do to improve the learner? What can we do

to help learner8 optiMize how they can learn from

these better prepared textbOoks, these better

deslgned curricula and these instructional

practices?

okay. ImProving curricultim matel"-

ials and improving instructionai practices -- I

want to.make it clear that I.don't want to talk

against these. I'm just talking about anosther

part of the triangle, the piece of the pie that
4.s.;

we're'interested in.

Okay. What are these effdctive

strategies,that we're talking about? Basically,

they fall into four different domains.

The first is called metacognition,

metamemory. This involves using procedures that

have peen developed that help students monitor

their own learning. It's the old idea'of knowing

hoW you know when you've learned something. Or,

more importantly, how do you know when you don't

25z;
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understand so,that.you can do spmethi,ng,,about it?

don't know about the rest of you, but I:4know'

I've had many eqcations where I've been Teading

.

something and I go along, and I still think I'm

doing great, but suddenly I realize I haven't at

all been paying attention,,7--to.what it is I've been.

reading.

MOsC,people.tend to have this'

experience, mOre or less. .The problem:ds, a

good student will stop.and say, "I don't even

remember what I've been looking at; I've g t to '

go back over this." A poor student may,be able

to recognize that maybe something is wrOng, but,

then will continue on; will not go back. Thei'r
oA

monitoring process is a very inefficient-one.

Even if they a're aware pf some problems.with.what

they're doing, they really dan''t know what to do

abou-Cit, they haven't the strategies to cope

with it.44

Okay. . Second type of strategy

domain is calledfinformation processing pr

_knowledge acquisition. Everybody, tells students

what to learn. Very infrequently, however, do

we ever say.how to learn it.. We sa,."Okay. 'To

r,

learn this knowledge, you hjave to relate it to

250
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what you already knov.", Have ypu ever,Said that

to a poor, student? Wh-at does that .mea7n, what do.

they know y? ,The gripe, they go home, they' saY,

7 'ITo learn my knowledge I have to relate it what

7
I already know. Bow? What do do?" So they

read it over'and,over and.over.

Okay. So thiS is the second

strategy and that We need.to be focusing oh.'
.

The third is one that's not quite
0

'at obvious- in a'learning situation, And this is

self-management-ski'lls, a broad area.' This

relates to thin such as focusing attention,

concentration, areas which we're u.sed to talking

about, but.also to a new Zne: Thi4 one now.deals

With anxiety management. The reason for this is

beCause'.at the second grade level \ni,'e have,found

that anxiety, performance anxiety, is a trajt;

it's something you can use to characterize a

number of different students.' If.we put these

students into certain 'learning situations and ask
0

them to perform, their performance may ver'y well ,

be a function of this debilitating anXiety.

So teaching-students'to deal with

anxiety is not.'something yeu do just in college
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courses for seniOrs, but this is something that's

become very.iMportant at all levels of the edulbia-
,

tional system.

Okay. The fourth broad area of
\

strategy tYpes'is'study skills. Now, here I'd

like.to di.N4erge a bit onlT because my orientation

As mord cognitive, a move active learning orien-
4

07)

tation, but traditionally, studies of study

skills involVe marking text of undeflining

S .

certain types of notations, agafn, placing the

, learrner in a very passive. role. TraditiOnal

study skills are hot active study skills,' th,ei,
0

are passive study skills. They derive.from a

paradigm in psychology that yea call behavioralism,

r
a

15

17

18

19

20

21

22

23

24

25

where it is believed that if you go ahead.and

' modify materials out in the environment you will

automatically produce learning. Tf.you have the
3

right curriculum,: you-will automatically produce

learning for all students.

know that it doesn't hurt

anyone, however, when it comes to te stlady

skills, we still do1i.t as if learning was going

tO automatically occur.

Okay. So those are the four areas.

Apd I would also like to 'point out..that what I'
z
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0 saying.aboutthese things 'isn't conjecture, it

is'n'tsomething I made up-on my wayoVer thinkinv

have somet'hing to say to the'Cemmission.

This is based on Very, very strong and critical
.

data that is based on a lot of-work. we ve done

s well'as other people lodking at-the t.1fference

between,good and poor students, putting them into

-dei.fferent kinds of lea'rning situations'and seeing_

what happens, instead of talking about it, or

guessing', or having'the.students give us,the

informatien..

We've done this, for examplee by

exam-lining learner.protacols, by compa'ring- many

learners whb are bore or.less successful, by

.sitting down anu tra-1 -g-o-i-n-g--h-rough

task's with them/

It's aIso.been done through.assess-2.

0

MI6

0

ment°studils. For example, we're'developing an.

instrument to assess the degreeto which students

do use learning strategies in such a way that yau

can.prescribe remediAtion, in other words, for

diagnosic purposes where remecIkation can be

provided".'

There is-
.

no instrument available

At this point to assess learning.strategies in a

256
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There is -nothing thattteathers can

-useifAlhey.want to find out, "What does my,

student know about this?" ot "What doesnt my

student know about this?",..

Another area that the'evidence

. comes from is empirical, tests of hypotheses that

are derived from the empirical literature, and,

1
finally, evidence' comes from training studies,

studies- where you take some of these findings

-that have wbeen done, here you Tollowgood
.

,
learners daad you .follow learnert vilma,zare

successful, train ,t.hem in these strategies and

see if it has any effect Dn'lear.ning.

t,

Do they learn more when-they read?

Carit hey a:C1apt-- be t-tr- ent 'tYpe o-f

le ning situations?
,

Okay. Thb background I gave you

is to try to make some sense of some of the.

, things that we're doing with this ,--- I hope
.

,

1
,

...

yo'u're running on the same time I am -- .The pro-
.

'ieet that ditect iscalled the Cognitive

Learning Strategies Project. The purpose of the

project is really very, very broad.

Basically, it you're ionterested,

as I said, in learning to learn phenomena, we

2
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work With middle school students,-We wo.rk with

high school students, junior college', four-year

College, university, we do sohe work.with the'

elderly, but I'll resti-iot my' comments o the

junior high through college laVels.

-6 We woPk 'with a variety of popula--
i

7

8

9

10

11

tre 12

13

14.

15

16

17

18

19

20

4 21

22.

23

24

25

tions within-those levels and part of that ia

because' what we've fpund is that implementatioh

of any kind of change, particularly in the junior

high.q. high school setting, requires co-mmitm'ent

from different levels of the system. If yOu

don't lOok at all levels of the achooa aystem,

you're finished before you begin with something-

like this.

What happens is you go in, create

a.terrific demonstration Pro-gram, you have a lot
4

of impact, you'get a terrific general article

out of it. You leave, altld two years later no one

in the school district even remembers the study

,yo.0 came in and coxiducted.'

'So, what we try to do is involve

administrators from the superintendent level down,

to-get a commitment from them for the type of work
. ,

we do. We work with teachers; we talk about

teachera, we t.alk withteachers about the
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strategies we're talking about-, why they are

iMportant; have'demonstrations for teachers to

try.to get them hotivated, that this-is something:_

.
important in improving the school district,

We also teaCh somothing.that's

called the metacurriculum, and this is teaching

learning to-learn while teachlng the- regular con-*

tent-areas. It's a buzz word that we created to

indicate the particular type of teaching in the

content areas that we,'re talking about. 'We Kork

.with parenttc:- As a matter of fact, on the

auspices of NIE, we produced a bookletfor

parents on how they can work with their children,

junior high or high school children, or even,

upper elementary grades, and what_they can do to

help them learn more effectively, to,teach tAem

some of.these skills.

-students:

Okay. We also work directly..With

We ve developed training progTams, we

do workshops, and we'd like .to talk about one of

these just as an_example of the kind of thing

we've been able to accomplish.

Thq University of Texas; like most

universities, has a number of students coming in

now who are euphemistically referred to as.
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,academieally Unprepared. Thds
.

:means everytfririg
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r ,

from "theyshouldn't really be there, but because-
$.0.;

of some ridiculous policy they a.e" to "studerits

who,.-for one reasbn or another, there's,a very

good reason to believe could be a successful

university, student, but be'c'ause of the skill

deficits we do not feel 'really have too gobd a
-

,

chance at making it." We also have students in
) 4 .

this course who have already been put,on §chOlas7
c.

tie probation. We have sOmelo_are recommerided'-

,

by advisors, and we have a Very,odd grouR-Of

.,straight 4 students who take the Course because

they are afraid they may,,have missed something

and, before they go-to graduate.school,,law school,

or medical sChool they want to make sure there's

.nothing'they missed, so they,'re in- there with

these students who are fliarikingtout. I should

point out, we eliminated the high achievefs -froM
1/

the data analysis,I will, be talking about.

When. we first set this course up;

: our purpose Was to.teach learning to learn skills

to' these students. This was,a number of years

ago,tand some of the things'that I talked about

before, particularly' self=monitoring kinds 0:f'

skills, management skills; even some-of the'

2t5u

0.

4 .

if
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iAformation processing 'Skills, we didn't know as

much abou_t them as we do now. We §et the course

up as a traditienal study skills kind of course

with someoth'er thingA IqOinjn. But ha-sically'
I.

a fundamental stUdy skills 'course, the saMc type
.4

of thing yo0 have in learning-assistance centers

from_Harvard to Stanfori,' this ds not unique to

the state of Texas, this problem.

Well we did ail sorts of things;

.z
we were very, very pleased with the °course..

Experts looked at it and said, "Terrificyou
..g.

guys have one heck of,a good.00urse." The .

Students,said, "This is wonderful, even thpugh

there's a lot of liomework." Teachers-in other-

clasSes felt this was terrific. There was one

m.inor problem.

Wh n we evaluated th'e eourse, we-

didn't find that,muchdifference in performance..

EVerybody was very happy, .but few people were

learnSng any better than-hey were before they

. took the cbUrse. So wc.eont'acted a nUmber of. ,

SChool's round the country and said, "Hey,,

'what are 'we doing wrong? It's embarrassing. '1

put together the best course I can; the only
.

thing, it's- a flop. What are yod -doing
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Well, we found out'what they were

doing differently, they ,weren't evaluating their.

program. When you don't.bvaluate the program,

you can,talk about it with a lot more confidence

A

than_I could talk about my program. Well, I

figured that didn't work, so we went back and

f -tried>slomly over several years, really seven

years to be exact,jo see what we could do to

improve the qituatiotn.
1

Cutrentay, the course deemphasizes
47

to a'tremendous ektent what initially was the

.overwhelming majority of the course, and which

unfortunately is.what is found in many'colleges

15 and universities still. The course now totally

161 emphasizes metacomprehension-type of skills,

knowing-what you know, knowing what ybu don't" 17,

18

19

20

21

22

,
24

25

know, Sttategy utilization emphasizing'informa-
.

tion proceSsing, the self-management skills

You'll notice, in spite of the

fact that theSe skills are nOt ones.that people

Often.consider effective relative to .other 'forms

of achievement or other forms of literacy, we

are now 'getting absolutely dtamatic results from

this course.: The students jstill like it,.although

111441
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complain about the amount of homework.

,The faculty still-like it; all the people invol!ved

still.like it. However, now-we have data to show ,

that.we are signif;i.dantly reducing tension; we

have data to s-how.that the student advising

offices are having a much different time dealing

with shadents who are taking our course. -We have

standardized test scores which demonstrate

advances of .thirty, forty,,fifty, percentage

points average for students who are participating.

. .

And I'm not talking.about a few students pulling
4

up the mean, I'm talking about the Modal change

'for students who take the course. We're elaving

differences in grade point 'averages in semesters

-afterwards, we're having differences for students

who are on some, type of scholastic probation or

heading for it after theyve:taken the course.

So there's a ot that can be done.',
,

My belief i 'that the kinds of strategies we're

talking about are very important. I have one

prejudioe, and 'that is although I -thknk that
. . g

improving. curriculum and improving instructional
_ d.

methods are very important, the one thing you

can't lose s4.ght of is that these students are

5 going to graduate some day.

I

We fOse.them at,some

2 6
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,pont. Even graduate students graduate.some day.

They go away rom us; you don't have them forever.,

,Hope ullye When that.ocouns tihey will keep learn-
.,

ing. Now, if that is going to happen,,they've

got to be a7b1 e to learn in something les optimal

than finely designed cuFricula a-nd materials that

are totally gea'red .t9 pitch .to their. ,ptrengths';
4

and ignore their weaknesses. They have got to

be able to take more responsibility for'their '

learning, more responsibility.fdr madaging and .

knowing where t-hey're at and what they can't d
'1k.

as Professor Graves-sai'd%
N

I don't want to sound like the'.

University of Texas is the ohly plabe worrying
P

k

about democracy at 'the moment; but my full belief

is'that aemocracy is founded.upon an inTormed
Po

cit'izenry and an informed citizenry is one that

must possess crit ical learning and tliinking skills.
t,

Thank you very much.

JAY SOMMER: Thank yo1.1 very much.

ANNETTE KIRK: It'seems especially

important in light of the previ,ous paper that we

do have to retain those skillg because of the

immediate influence and so many voters, citizell,s,

being inTldenced by the media. And unle.ss they

2 6 Li
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develop these-higher cognitive learning systems,

it is going to be disastroUs.for h4a country rn

generalk

CLAIRE WEINSTEIN% I.can-3t agree

more. The situttion iS really absolutely fright-

ening when you interview as I do graduating

'seniors in high schools, or students that are

c'oming into a community college or four-year

college or university, and their-inability td be

able tO obtain. inforMation in any kind of criti-

caL way 'or make inferences or to acquire informa-

tion from something new and to analyze it atany

ldvel at all .that you Would conSider reasonable
1

that a person shbuld beable to do. When you

look atAhat and say, "This is 'the cream of,tha%

croP," it's frightening to think...what else is

out there. I don't mean that to be tacky, but

EMERAL A. CROSBY: Allow me to say

two.quick ones. We"ve talked so much about

teacher education, and I want to know if -- are

rt

you. involved -- are-you in a department that's

involved in tea her education at this lower level?:

And the second question is: *I picked up the'term

.someplace "rehearsing" and is that part of what

the metacognition is?-
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CLAIRE WEINSTEIN: The first one

2 ''about teacher education is d little embarrassing'
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to respond to. My belief is that this type of

thing should be an integral part of preservice

teacher.education, before they go irito the

schools. The teachers haven't.been taught this
4

way. They're faScipated. We have no trouble;

and this is the truth, we have no trouble getting
%

teachers to come to our sessionS on their own9time

with no pay to learn this kind of thing so they

will be able to use it in the classroom. And

it's very clear when 4they.get there it's almost

like a self-help session, "Now, nobody ever

taught me like thfs either." .The embarrassing

thing 'is that this cdurs"e, in spite of the fact

that it is 'taught in a college of edudation, it

is not only not required, bUt students are

encouraged not to take it if they are in the

preservice teacher educatiorVprogram. Nobody

irconsiders it important enough to be inclUded in

that. This is soMething on the side that'fs very

embarra§sing and,very true, and true in most

places.

I'll give you another example.

This -.ieg-elSo a little bit embarrassing, but We're
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going to be working on a chapter for the Research

and Teaching on Learning Strategies with'a col-

league in Santa Barbara, and yet therq are many

peoplein'the fiela who do not think it's reason-
,

able, to have something in learning strategies,

but yet thei deal with teaching Strategies and,

they'ye expressed thia to me.

Okay. In terms of the second

queStian, there's two types- of rehgarsal.: One

which .fits within this and one which doesn't.

Unfortunately rehearsal has a meaning to a lot

of people in terms of rote repetition. Rehearsal
A

and rote repetition is the same to them. This
1

is what we call passive rehearsal. It's
unfortunateqy the major strategy used by many.,

students who are less successful in school, we

'call it the brute force method. You know, you

go over and over and over it again. That will

not get you anywhere.

Act'ive rehearsal is where the

rehearsal itself is not the objective, rai.her

the rehearsal is to create further occasions for

learning.to help maintain something, long enough ,

to so,rt chf work its way into your mind'so that

before you forget it, you have a chance to keep

a

26 ,

.1.
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Atrying to actively process this and you won't

lose it, so that active rehearsal definitely

fits in ete. Passive rehearsal does not at all.

JAY SQWMER: Thank you very much.

You have n unfair advantage; you speak .quickly

and cOhsively.

CLAIRE WEINSTEIN: I was born in

Brooklyn and we speak fast in New York.

JAY SOMM'ER-:- Our next'gresenter is

.Patricia Sturdivant, Associate Superintendent,

Technology Department, Houston Independent Schbol

District.

PATRI.CIA STURDIVANT: Good after-i

meMbers,,Cbmmittee, TEA officials,

and invited guests. The d y-has been a.fual one.'

I'm deli_ghted to have-the opportunity to talk to

y9u taiday.

I used to be .a teacher of reading

and laneuage arts before I became ascinated with

the a ility that computers have to service a .com-

munic tions environment. Today I will be talking

to you abbut the computer as a tool for promoting

language and literacy.

A few weeks ago, a major computer

eompany announded that it had sold 30,000 °copies

2 6
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of Pac-Man in three weeks. This popular video

arcade game-has just become available for.the

home computer and kids all over the country are

buying it -- a4ults, too. We know that today's

students are fascinated with computers. Educ-

tors are becoming more aware of the ways in which
_-

-

we should use these tools an4 how they might be

integrated into the curriculum.

But schools are looking, unfOr-

tundtely, at the computer as a subplement-. For
A '

the last eight or te years we've been lookimg

at this technology as something that we add to

.Tahat is already going on. .

I'm suggesting that the tec'hnology

provokes us to reexamine the present.curriculum.

The models for innovation employed in recent

years 'place increa'sed demands on the teacher.

The curriculum has become oversaturated. I think

teachers are ,doing just about as much as they

humanly can do,.and that we've got to start

empliasizing models that improve student.produc-

ti'vity as well as teacher productivity.

Computer technology offers many

,
potentials for improving student productivity.

Computers' provide imeans of increasing time on
I
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their ability to simulate human activity. Students

26.4

4
,

Computers are becoming more capable in

#

mdst lqatn new communications skills in order to

survive An society because it is beqoming more

technologiCally oriented.

s educators, we must become aware

of the hew kinds of competencies that students

must have in'order to suceed in society. Fok

example, the availability of voice-synthesis and

wonprocessing capabilities have imade computers .

important learning tools:,,,The Taucstion is not
,

1,whether computers can be used to-provoke language

and literacy. Rather, the question is how quickly

can educators prepare themselves forNthis new

technology? Can we be responsive enough,to

change?
, v

/ :

/
In my preseXation today', I want
. , .. .,.

to share three sets of,,di'ata with you. Number one,

some reasons for using technology to.promote

literacy. Two, the role of the computer in

promoting high-level thinking. Three, some new

communicat.tons skills-that Students willneed in

listening, speaking, reading, and writing.

As a background, let's review some

of thbways in which technology is impacting
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.language learning. First of all, there is a.

rapid explosion of information, the availability

of the home computer networks,is at our fingertips.

There will be less need for,us to retain'fa'cts,

because we will now have tools to retrieve them.
-

But it's gbing to require a higher level of

cognitive ability to' survey that huge data base
e

affd extract from it what we will need in order to

Make decisions.

Cable television is going to allow

communication between .people Wilk() are sepatated by

distance. The potentials. ,for sharing langgage

and cultural experiences will be maximized

tremeridoUsly.

The potentials of.hardware and ,

software 'are also affecting language learning.

New capabilities of computers such as voice

recognition an'd'synthesiS', as exemplified-in.the

1 Texas fristhiments' Speak and Read, haVe opened'

up a whole range of instructional posSibilit.ies.

Computers can,dow.synthesize

eech which makes them appropriate tools for

foreign l'anguage-, English as a second language,

ins.truction. Comi3uter graphics,'

color, and-animation can now be used to
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. 1 communicate concepts that would have been very

2 difficult to conVey if text alone were,used.

3' Next, very important is our'

4 increased aCCeSs ta word processing. The. avail-

5 ability of te personal computer'will allow

individuals use the computer as a magic pencil.

Writing can,be done on the computer and easily

8 retrieved to accommodate the addition and deletiOn

of 'Concepts. The,computer, in fact, can be used

10 as a tool to help the writer reorganize his

11 thoughts. very frustrating for students to

have ta Work Nkiith paper and pencil and revise and

13 revise. Sitting at.a terminal, they are going to

14 be'able to be in control of a dynamic and inter-

15 ,
active/medium -- one whiCil will facilitate higlier

76
cognitive abilities becave they will be able to

i

17 be ilvolved in that communication process.

18
The capability, promoting language ,

19
development'can be maximized.- Tlhe computer,

20
when YoU think about it, represents the best

21
embodiment of the language exgerience approach to.

instruction. With the computer, students can

23
manipulate'the relatienships between reading,

24
writing, and speaking. The computer actually

25 becomes catalyst'in 'a communications



3

5

6

7

8

9

11

12

13

14

15

16

17

18

19

20

21

22

24

25

26,7

environment. Students can compose communicationg

and then send them to. other persong through

electronic mail.

The next area is very,-important to

those of us w.ho----are language educators because

.all of the_discussion .we've had today has involved

how We communicate With One another. For

thousandS of yearg men have communicated with

one another, and now we are learning to communi-

cate with machine.,: Computers are capable of
.

performing human tasks. In fact, computers.now

have artificial intelligence.

learn how -to cOmmunicate with

Man must not only
--

computers, but he

must teadh them wh t he knows. Computers are

becoming more powerful, which means that many of

the demands now placed on humans will decr'ease.

Students will need to learn computer languages

in order to communicate with cOmputers, and those

languages are going te become very important,as

'we enter into a newera of man/machine inte2fdce.

An essential reality in today's technology,

another important factor is the comprehensive-

assessment of communieation skills. Publishers

are testing materials which contend that com- .

puters mill test capabilities that present measures'
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.cannot accurately assess. AlPhe implications-for

2. measuring language proficiency wili need,to be
- 0.

'carefully, examined inslight of this new t hnolckgy.

7
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As we look at the roles,of the

computer, we must consider three 'major funtionrs.:

the tutor, the,tool, and the-tUtee -The apPlica

tions shown on the transparencie are illustrative

of the kinds of applications- that I'm talking

about.

In.the tutor role, the computer

is used to convey information to the student in

an interactive mode. Computers can te'achrstudents

,important,reading skills' which will be the founda-

tion for teaching crieical analysis-of more

challenging literary discourse. Students cap,

learn, with the availability of voice synthe-

sizers, many.of the decoding skills that are
Q

=!.

conSuming teacher time, freeing- teac4hers to react

more creatively.with their students. *".

Secondly, the computer can be used

as a tool to accomplish a chore for i s.user.

Writing and editing, for example, can be easily

a.ocomplishad by,the,use-of a word processor.
4

Testing gan also be accomplished'1by a computer.

The role of the computer-as a'
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In this mode the .staent..cawteach,the computer.

This teaching will require an unders.tanding of

'logic: 'Logo, a computer language developed- at

the Massachusetts Institute bf 'echnolOgy, does

not reqiiire an understanding of coordinate

geOmetry and mathematical symbols. -You communi-

catewith'the computer using natural language.

Students do not have to know'how to program in,

order -Co learn t.lie concepts:of computing.
,

:New communication skills will

certainly .evolve. Technology is demanding them.

We're, going to have to look at the versatility

-cf.decoding and encoding Strategies. Traditional

notions of what students need to know about

listening, speaking, reading, nd Writing will

certainly be expanded. 'I implore you to expand

yourthinking as you make your reCommendations.

In listening, students will have

to unde,rstand voice,synthesized speech, because

21
.computers are going to be talking to us soon.-

..

22 We're going to have to use context_to clarify

23

24

25

pronunciation. Students4will have to understand

compressed speech. They must learn how to com-

municate with voice recognition units, computer&
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that will open the garage doors, turn'on the

oven, and certainly thosb pirection,s are going

,to.get much more complex. Students will have to.

deyelop a nev vocabulary _for understanding dom-
.

pUter messages. For example, when the computer

tells that you've made a syntax error, it

means that the computer has not been programmed

to understand your input.

Reading skills. Have you ever

stopped -Co think aboUt the fact'that computers

use different characters? Many sudents in our

sc1iools learn how to read characters on a com-
.

puter terminal and are puzzled, becZuse

'characters displayed are different from those

in textbooks. Students must develop skimming

and scanning capabilities if they are to

efficiently read information presented on, a 0

visual display screen. Students must develop

rdference. skills to locate in.f`armation stored in

a computer using a menu to.locate a computer pro-

/

gram on disc. This skill will be as important

as learning how to..use an index, or table of

contents. Students must also learn how to use

location techniques to retrieve inforpation
a

presented on a previous display.
'

,Since only one
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display is presented'at a time, it's not like

looking through a book. We're going to have to

understand the relationship between,contextual'

material and comap.ter graphics. Advertisers

know how important geaphics are in conveying

images. They are sometimes more impor;tant than

the printed message.

And, finally., writing; Touch
4

typing is zoing to become, a critical skill to

computer 'literacy. Students must learn typing

in order to sharpen writing and composition

skills. Manual dexterity, 'speAd, and accu'racy

are\required to input 'data intoytfie computer.

I've talked'about several factors

that are influencing our ability, to speak, read,

and write. In conclusiorf, I think compu,ters,f.
aloe wi-Eh television, video discs and eele-

communications have ti-fe potential to enrich the
. -

communication process in many ways.y Interdctive

.technologies demand that we use the cdmputer as

.a comMunicatkon environment. Computer.based ,

' instruction, word processing, touch typing, and

electronic communicatIon will be new dimensions,

not replacements of the traditional curriculum.

But we must keep our 'strategies

27,
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updated. The application of new technology will,

.probably be the unique challenge of.the next

generation and will' make applicvtion to ch'ange

c-ritical. For the first time .tn,history, students

will deal with'the world as they have made it,

not as they have found i ., Future generations

will have the technological toO1s 10 create

society cfl"anges, providing they have the informa-
-

tion' and value.b'ases to proceed wisely.. Language

eddcator's will help'their students by providing

..them with the kinds of skil/s they need to function
, -

uccessfully in a computer ba'sed society.:

To accomplish, this goal, teachers

rnist become complilter literate. Computers can be,

used to promote.those, spec'ts of learning for
\

which they are best,suited, to free up, teachers

to interact with their studefts in ways'that
,

.. 7' (
computers cannOt.,The potdntial for improving

. .

the qu,p.lity of life ,it grea-t. 'The students a.re

.
. c , .''

'alre.ady. ready, ut the tea.chers are not prepared.

Their ability.td meet thig.challenge70,Lthink,

d.epends td a great extent.on the recommendations

9

that your Commission makes-
.

Thank lieu,

(The, audience responded
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with applause.)

JAY SOMMER. Thank you very much.

ANNhTTE KIRK: 'In this way of the

future, in thiS brave new world that is inevitably

coming, do you see any problem in the -- you men-
.

tioned the word value base -- Now, do you ave

any problems at-all? Everything is sounding

positive in ;your speeCh, and I'm just wondering,

'do you see'any-problem with society or with this

takeover of technology?

PATRICIA STURDIVANT: T think that

has'very tremendous implications ,f6r the

deMocratic principles upon whic our seciety is

based, because we're alread recognizing that

the affluent have increased access.to.the tech-
.

nology. There have/been many federal programs

.designed to equal,ize'educational opportunity in

the laSt fifteen years. The advent of this tech-

-.
nology has, -upset the applecart. Our society may

be diNkided into two camps, those who know about

computers and those who do not.- I think we must

address this equity of access issue before it is

too late.

ANNETTE KIRK: It does seem that

way because of the tremendousway that it's coining
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on without, in a sense, any philosophy'developing

behind its use. 'It'just seems.as if it's an

inevitable kind of thang'that the schools are
p.

adopting it, and I can'understa.nd them wanting

to do it. I'M jut wonder if, at some pa1nt4

philosoph.y of caution should be developed. I'm

thinking in a way, however, that you have Just,

as you have people who have come here .from.other

countries, immigrants who never learn to.(speak

the language, and so consequently they are always

with a problem and then their children ,go

Are we going to have a generation of people who

never will be able to use computers, and then

the next generation, in yl sense, wilIbe trained

in that proo:ess?

PATRICIA STURDIVANT: Many specu-

late that this is a possibility, but I think:

computers have the potential for equalizing

education opportunity if children have access to

.these tools early enou4h. Computers may help

offset some of the environmental deficiencies.

In the.Houston Independent School

Dis,trict we are trying to address that through

several dim'ensions, through a teacher training

program that emphasizes computer literacy,

280
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pointing out not only the potentials of then cem-
.

put , but also their limitations.. We emphasize

a collaborative model involving the use of the.,

computers both at home and at school.

. EMERAL A. CROSBY: A comment. I'm

glad to see that 'you mentioned typing, and T

think that this is not really a question to you;

I just probably want to say something.

We're looking at typing; and' it's

just very recently in terms of drafting that

drafting teachers now have a requirement that

students learn to type, because now they can

reduce drafting by one-tenth of the time by

doing it through the computer; and I'm wondering,

too, whether or not we may have to look at that

method of teaching typing, whether or not we

have to take a whole year at the keyboard?

PATRICIA STURDIVANT: It doesn't

really take.that long. In fact, there are many

computer programs that teach students keyboarding

skills. Efficient typing promotes time'on task.

Students 'Shouldn't have to look around for.the

right keys tp input their data. If they do have

'to look for keys, opportunities for student

interaction are minimized. A student gets more
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.
opportunities to'spend time on task if he knows

*how to type. Typing speeds up your produCt'ivity.

EMERAL A. CROSBY:. Well, what

was going 'to 'make reference.to:-,m0,s that we may

have to look at our whole 15rocess of teaching

typing, because with people learriing to type

without having to come through.an additional

waat that may require a whole year.. :Six- and

seven-year-olds are going in right noW and dolng

it and we want to, ,again, be involved in what is

,happening. We May have to look at our whole

teachi.ng "Process, beCause I. don't think the .com-
,.

puter is-going to wait for awhole year for.a

kid to learn how to punch the dials when he knows

exactly what keys 'he's going to be able to use.1

;TAY SOMMER: I hate to 'ihterrupt

you. I thank you very much.

We are going to stretch our legs,

or stretch whatever you like, but be back in fiye

minutes.

(A brief reces,s was taken.)

JAY SOMMER: We have'eight

presenters who are going to take five minute's

or so. The first person to make the present'ation

is June Dempsey. She's from the,Oniversity of

284:
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' JUNE DEMPSEY: Thank you.

I am speking, on behalf of the
. .

Association of'American Community Colleges and J.
.

,

Junior Co leges. I received a phone can_ last.

[week fret, its president, Dale Parnell, asking if

I knew about the,hearing, which I did not, and

asking me if I would represent the Association

on his.behalf since he cannot be here.. And I

asked him what he woUld like Me to say; and he

said wha tever needs to be said about develoP7

mental education nationally. because I Am

disturbed .-thaL, in Iooking..over the program, it'

.appears 'that developmental education is neglected,

that io my topic: Developmental Education for

ExCellence.

I'm also speaking on behalf pf

the Western College Reading Assdciation of which

I am past pr:esident and have been requested by

their board to represent them in these remarks-
o

In addition, I'm speaking orr

behalf of the National Ass.ociation for 'Remedial

and Developmental StudieS in Post-Secondary

Edudation on whose board I also serove.

First of all, I think maybe
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developpental education programs have sometimes

. .

not been necessary and considered synonymous with
. :. .3

excellence. I-would like to-begin with what

deVelopmental education can do to contribute to

excerlence in education and in and of themselves

can nepresent excellence in their programs and .

the results.
4

What is typically included in

developmental education programs? _Usually

. -

improvement ih study skills; habits, and averages,

reading, math, writing, and .usually these are

presented ift-a variety of.formats. Courses with

or without credit, labs for tutorial assistance

on an indiVidual or small group basis, supple-
,

.thentary learning assistance courses fon students

of law, and, of course, a how-fto-studybiology

cburse. And the supplementary course is taUght

by a tkilled specialist who attends the same

biolOgy class and works with the instructor:in

developing the best study apprOaches to that

-particular 'discipline.

Sometimes there are special

improvement courses workshops with a special

focus such as time managenent, preparation for

graduate school admissionS' exam, such as the

2844 -
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1

graduate exam or the LSAT, research writing

,assistance and often these p'rogram's include

diagnostic-and placeMent testing services,

'cOunse-limg and-aciviSing.

These'proqrams yOu can ee are ylot

necessarily by definition remedial, but they
:

range froth preparatoty programs. whieh by many

may be considered-remedial, to assistance pto-

grams! designed to improve.students' status by

Jlelping themdevelop the.skills, habits, and

attitudes known to be.associated'with suCcessful

/ .

per.formance in college.

Studies have'found that these

,

prosrams, learning assistance or developmental

'education programs, can be found,in seventy-five

percent of the senior colleges in the United
0

States, and the,greatest growth of these programs

is in medical school's, as there is a continuing
/

need for these programs, as.we find colleges

-

across the nation raising admiss-ion standards

an,d high schools instituting college programs, .

as we at.th,e University of Houston aplaud H;gD

for their efforts in this behalf and.the efforts

of tiae,coar idinatng board in considering the

recomMendation Of a statewide college prep model

28
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'SOm6 statisticS I have will con-

vinee you of the need for these programs It

may seem unrelated at firSt, but if you will

follow the sequence, I thirik you can see where

I'm heading.

First of all, there's a decline

in a number of traditional college-age stuaents

attending college. The average 'age at the

Un-iVersity of Houston Central campus is twenty-
.

Seven jears of age. These students, because they ,

have 'been out of school for a long time, lack

some of the basic skills, are missing in time

management skills and have forgotten some things.

Students whose parental income is
4

'less than $4,0-00 have a thirty-one percent

dropout rate, where students whose parental

income is $30,000 or more have a fourteen-parcent

dropout rate.

Third, the 1963 birth rate, a

little over four million. The 1975 birth rate,

a little over three million. Birth lowest among

the middle-class white Americans: in '63,,21.9

percent; in '75, 14.8 percent.

What does this.mean? In terms of

286
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students''success in qollege and the need for

these types of programs? If I could just Close

,by making some, recommendations.; I have lots

more.statistics that lead to the point.

), JAY SOMMER: You can have a 'minute

or so.

JUNE DEMPSEY: Thank you.

aome7axamples of excellence,

Contrary to Dr. Weinstein's findings, I did find

a number of examples of excellence. If I. could
-

tell you in particular about-one of the

University of Houston central campus an minority.

engineering.program. PROM students, which is
0

.the acronym for the-minority'program, are retained'

at the rate of Seventy-five percent in our

college of engineering. The retention rate for

the total population in the college of engineer-

ing, twenty-live percen . Amarillo College found,

that it.s-students who were enrolled in develop-

\mental edUcation pragrams did be'tter in terms of
- .

gradepoint average than thOse whb did not but

should\have enrolled in these programs and better

than thei-,pst of the college population.

Miami-doubled retention in four

years with the addition of A basic skills program.
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si'ritan College' was able to have sixty percentof

the'stUdents who eni.olled in the college needing

developmental
A

education successfully complete

four semesters .at.theie institution. This,

despite a'national dropout rate of fifty percent

1

.: .

in community colleges. Tha University of MisJ'ouri
. ,

, .

at Kansas City, with their supplementary study
.

v,

c
,

skills prograt for biology students, 'found tilat

.

L.
,

.

their students had significantly better grades

than those students who-did not enroll, and they

controlled fors the Motivation.factor bf those

students by only comparing them4to those students

who wanted to enroll'in thee special,assistance

course and were unable .to because of work?

conflicts.

There's lots'of-other research,

coming out of Noltpern Cali"fornia

plaCe's that suppOrts excellence in c4e1opthenta1
.

educat'ion kdd I mould like to urge tisupport,
t

of- this group forithese programs ancii, in addition,

support f6r.' funding for these progriams.

JAY SOMMER: Thank yo,u very.much-.

Any questions?

.YVONNE LARSEN: The record will

stay open for,a mo'nth, and: if there's addition:aI:

k.

286
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documentation., that'you watt,to submit'to the
1

COmmission, Rlease feel free to do so.

JUNE DEMPSEY.: We will. Thank you.

JAY SOMMER: Thank you very much.

(The audience resbpohded

With applause.)

The next' Speaker is Jane Porer,

all the way from Austin.

JANE PORTER:.. Thank you, Mr.

s.Chairman and ladies'a,nd gentle-Men of-the papel..

I don't have a prepared speeoth',.but I have some

concerns which I would -iike to express very

briefT.

One program that is'headed in the

direction-of excellenee and I would like to men-
.

tion. My concerns are that I find nothing in

/ 4.

the'literature about the Commission's study on

training of administrators.t We'Ve talked about

training teachers and we've talked about what we

. do with children and youngsters, but the key.

persorin any school is an administrator'who

says "Yes, we will do" and "No-, we will_not do".

these things. And Im .concerned that you have

not taddressed the problem.

1

In my work, which iS primarily the

2
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secondary schools, administrators, teachers and

.counselors throughout a four-state region, I find

that there is a diminishing number of educational

leaderamong the adMi-nistrators. The rieWer

young Turks coming arbng are-trained in bricks
*

and budgets, and-they'kliow little aBout quality

education. I. don't.know what to recommend in

the way of training for theml I know some of

the educa.tionaI leaddrs who are still hanging on

in the state are doing an excellent job. and have

some intern training programs going on that are

rearly sPlendid: But I'm concerned about the

training.of a2dminis.trators and administration.

Teachers need to be encourraged by theit
.

administrators; the.y peed ta be encouraged to

4-
try-programs of excellence'and to go back for

4

'training and retvaining and c'ontinuous training,

if you will, throughout. their service,as teachers. .

Without administrators'wh6 are knowledgeable;ab4ut

the heeds in "this area, I think we are missing a

bet.

A program that I d like to talk

about whiich has just had'some'real impact in

this region very.recently, I'm sure yo,t4te

finiIiar with the.advanced'placement program,

4.
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it's been a,'program that's been avail6ble

nationally .for more than twenty-five years, but

in. th'e last-,,two years in this, region, a numbers

of differentcollege people have called an&

talked to the c011ege, board ofrepresentatives.

and my'self and my boss -and are asking what can

we do.to perhapS strengthenthe .quality of educa-

tion inpublic schools. We like what we're
4

getting in the 'way of:advanced placement

students. What.can we do to help se'hool's pre-

pare students in thqse areas to get i.nvolved

the program? My boss, Dan Roshara, took.that

ball and ran with it. There now is a consortium

ot seven'-baniversities in this regiorv whose main

. purpose is to.provide summer institutes fcir
N . .

practicing and prospective adyanced placement
r

-

, teachers. 11.1 the institutes -.- there will

six of them thi's limmer, or rather 'six of the
A

universities in trhe consortium -- the purpese is

to help, teaChers focus on those areas in their'V

discipline.in which they, 'have majored, wheU

they've had problems in teachiQg youngsters.

they .can study in depth, find'teaching strategies

that will work and,can gO back to the classrooms

With excellence as their goal.

2 9 I
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We 're. thrilled abOut -this. We're

-

excited about vihat%s happening% Just alis week,

on.Tuesday, the professort are going to -be

/
teaching these bourses, and,there are'ibin4 to

be courses in Eng1is,h, biologyf.mat'hematics.,

. .

American nistbry, chemistry and Spanish. The

professors met- with professdrs from other Raft's

pf the ,country who have had "similar institutes

on their campuses to gp over.the kinds ,of things

.

tha-E they've done'and ta form th-eiYi\strategies

and to Plan n t'he program areas theY'!re going
,

offel- this summer. So there;is wvailale
,

teachers an opportunity to participate.in

institu.tet. They'rellopen'to anyone o wants

%to apply. They may call my office,or calf the

institutions whiclii wilf be a'fferi(ng the'programs

if they' Wish:
q .

Y.VONNE LARSEN:' ,One.of,the arly-..on

conclugions of the Commistion was that the

.princial or the' siteadmknistrator is respotsible
-

.

,. .

A fot the' success and/or fa-i-T.TfeOT' the school, amd
,

we are very mud.h aware Of -that. D There is an

Ongoing neceSsity'far administrative traning; .

and'I think probably one ot our quarterly
.

. .

Commission'meetings witl delve into that particular

C
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'recently the.ACSA Assooiation of' California

School'Administrators had as their.ahhual

0
,

copference.t.itle that 1.eadership i5 the Key of

Excellende. And so this- ,is something We are

aWare of: We're shating.documentation with
. .

various commissioners'and we Will be alert...during

dT.NE PORT.E.R:H.Thahkyou.

id-Zay Bell.

jAY.-SOMMER_t Our next presenter

KAY BELLr. Thank'yb,u for ffae.'

oppOrfunity t 'address you all, I'm K5.7 Bell,

.
.

\ and I'M,president of..the Texas -Classvom Teachers-

Organization,_ I alo came from' AuStin.
,

also.a twenty-year' foreign language teacheri

teach.Spanish'.

Coming out

qe've heard a lot of.great

of the aouston Indeperident

District, ,but.most independent school districts

i.n.TeXas are small school'distriCts, One-high-

school school'districts that .have extr4mely

liMited opportunities.for'their students. 8o

want to talk ahLut.-- in ligh,t of these smaller
. t

schoOl districts, because
-

I ..see.,3.yery. little
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excellence in many of the.places" whete I go to

speak at.loctal asSociation meetings hear

Lot. of worrAed teachers.talking.'-
b

f .I have been a pro.ponent'o

bilingu'al education-since .the days of Dr. George

Sanchez, and that's a.lo.ng time ago. They're

.naming high sehoofS aftet ham noW. But in most

place's it's a farce, it

'they can find in,a,school district who speaks

being taught by. whoeNer.

Spanish( no training Zn the teaching* f bilingual'

4

edudation-; the courses ate taught almost cOm-

pletely in .Spanish and you will hear misponuncia-
'

#
.

' tions of-words. I have'been iri glasses N/q.ith

prospective bilingual teachers and my first-year
A

Spanish studentscan read and write Cpanigh ,

, . ,

- A .

better than they cah. '

..Virt very worried about our children

and the prbfes.Sors teaching these prospeCtive

.bilinTual teachers ai-e extremely worried. The.

I.

t6aCherre*.u.nprepared, there are a lack of .atds

in -the-cIassrooms, and classes of ;thirty. are.'\ii,

common.
. .

ESL.', Well/ irt"the.:eleMentary

school levels it almost.doesn t exist. The

children are jusfarmed out. In the middfe/
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sChools, ,the, state minimum is forty-fiv,e 'minutes,
. .

day% In.the high schools, it's one hour.a day.

And'then 'the studentseare put out anyplace. If

Q
they're Indo-Chinese students iNt is asSumed that

tryey all speak Vrench, and so theY're all put

into French.classes.. If-they're Hispanic

Student4, they're always pu't intO the Spanish

classes; and hopefully there's'also another

'teaher somewhere in tha day who also liaS'a

. . .
.

knowledge of_Spash, and thex're slbted into'..

\
those classes as well. The children' sit. The'

. ,

mosl frpstraetd -teach,trs I.knoT.Zre tho,se teachers

who hava non-English speaking students 00.1'nkeci, -et

down intotheir classes and they .don't know what

to do vith,that child bedause theY've spt twenty-
,

,nine.other kids they've got to teach hiStory or.

Aipk:,..f.math or English to.;'.Foreign langa;ge is a frill,-P'

.the first to go ihe.n proyams are out.' Well',
- . .

a

'

md.,ybe ncitithe.first, choradeopusic is probably

the first; theeand or-'the foothall

always be the'last.

It's dovely to hear foTeign

l_anguage'is taught in. HoUston.K tArougli twelve..

(
OA', what a dream: 114:ut in.most towng "i'n the state, .

. -

elementary school fdreign language went ten yearg
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ag(5. It's, being 'taught not at all. IlMiddle'

school, forty-five minutes, maybe. every other

,

day and the, n it's sugpOsedit -be fun and nobody

kis Supposed tohave to do 1-1y 'Work.and you'r

suppbsed to pass all ofthem,

HighschboI._ 'Well, I have found

.I hear people t,alking abOut,odunselors not

counSeling students into foreign langli'age-
f

.have found ttat hot,necessaridy to be so,much

the probleni as principals hot going to the trouble

to find qualified.teache'rsr, not casring'what'

' language is taught. Latin-is*gone for, all
4

practical purposes:and nobody has bothered to.

do a.ny studying ai/o what has been done in
,4°

Philadelphia ,and ashington,'D.C. with,Latin in'
,

, he elementar schools and how it.can'be related,
. . ,

. .

. ,
.

to:basics end language training.
_

.\

,Language,labg- ha've been 4LDWed

,to deteriorate. In many instances the.equipment.
!

.has been pillled out so4they Can.uSe the claSSroom,
;

for Other classes-

In finishing, the. Texas..ClassrOoin

Teachers ASscoci.aion has promoted teacher QOM-
'

4

petency testing all along. But-we alscrsupport

a one-y.ear internship for prosPective feachers,

296
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.,think it's a necess t.y. The demise of NDEA 1
..

,

signalled the demise of intereSt in foreign,

...J

language'and'the,teaching of foreign languages:
..---

I

,

.--------<
I would like tp se, e the .presidelit'S

. ,,,

:, r

COmmiSsion ori Studying foreigri lAngt,lagea'
. .

,,.'
.

recommendations be looentp viery serfouSly
,

and followed if, at all possible..
I

(The audience responded

with applause.)

JAY SOMMER. .Thank you very Nich.

Are there ahy questions?

Our ne t speaker is Judy, Walker,
.#t/

JUDX W4LicER DeFELIX: As an
-

educator, i'don,'t share your-pessimism in bilingual

;

. education. I think ther&s a lot of-excellent9

things going n and I think we haVe a,lot 6f

literature in the field that point.s out.personAl

effects of an education in two languages; so,

4

entitled my presentation Bilingual Education:
s .

A Tool for, Promoting Educationaj ExCellence

There ate-many reason's that'have

postulated this. Bilinguals 'may be m6re intej.-

1,-

"ligent. We'd like to think.that. Bilingual

edUcation promotes native language confidence,

.
develops cognitive and academic langudge skills

1,0
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Bilingual childreh may have bet-Eer
)

Additionally, many scholars hgve

'pointed out the beneficial effects. of langua'ge
.

by the President's Commission on Foreign,-,Language

and International)Studies. And I would. secOnd

Ms. Bell's comment to look into the recommenda-

ti.ons.

The question remain.S. If scholars

-6

agree that language study is beneficial, why are

lay people, parents, ahd students so reluctant

to.support second language stud .programs?
,

believe there,are.two major
N,

&riswers. The first waS proposed b'y Sampson irf,

'
1977 in her critique of English'as a second

,lan.guage methodology. My experience is.that the

same criticism is obtained for all second language

teaching. As Sampson writes, "Although the .basic

assumpti1ons that underlie the teaching of second

language have beeh"challenged on several fronts

during the past ten years, there have 'been .no

fundamental charige'S in classroom teaching

practices."

In spite of the great deal of
,

29c;t.
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.reSearch insecond langua:ge learning and acguisi-,

tion,

0 (-4

the relationship between thbse findings and

the.teahing
,

,of }being taUght hoW

of languages,is indirect. In'stead

to apply the'se theories, ,

.

student teachers are subjected.t0- things such

as whether manipulative drill's,are b

communicative drills .

etter than

In fact, 'sampson.poins out, "In

no other-subject area, including first 1ani4uage,
4

teathi'ng,-are students initially exposed to
0

- .

irrelevant anq=eaningless c ontent as a'stage on.
,

the way to meaningful work.".
I

r

4

Mbrecommendation-t9 the Commission,-

i.to suggest that thebe..chged wieh trans-

lating, .the IpsychOinduStry.theories to' cl'assrdom

\
practices, Coljeges of edUcation should be 4iveR

to test various approaches in

real classrooz s with students of various ages,

cultural.backgrounds and motivations. 'Schdlars

investigate the aspectS of native language

teaching rdethodology4Which should be,re4sanably

.aPPlied to different classroom languages.

The Commission might recommend

. rewards for scholars involved in classroom

application's.

2,9
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e/
// 'LThe second point will be'll'ar'd9r

for the dommis'sion to resglvet_I think. It ..1.So t

.' a .

.the lack Of.prestige of secorid language dearn- :,1 -,----

ing. To take.a, most extrema example of bilingUal
,

c

éducat±on, Sampsonstates, that the only seqond
.

language'teachers wiib.have consistent success.

-aie bilingual teaciiers.

There are probably numerous Moti:

.

Vational, psychosocial, and methodological
0

reasons for the su-49cess ed4catiOn.-

But in spite of higher achievement in children,

in most-12i1imgual programs, the.presss, the

parents 7-, aid you hear increases on all levels.
..-

YoU tight look at Time magazi'ne. on your news-
y.,

.

standsv-- they all attack bilingual education
t

on unfdunded grounds,
4

I believe these attacks are bas.ed,

on, feardf bilingualism and that this fear

tributes to the lack of prestige- far janguage'

learning at all levels.

Although the Commission calnof:'

expect to impact a.nationwide phobii?..theFe are

.some steps that might possibry contribute to '

lesseni:ng the fever. First, support all-language.

programs as part of the basic iturricuVuh. There
,0

-

t

9
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Class-

'room acutivities, which is-the foun atibn of
Az;
Opilingual education. ,Inaddition,.

awaremess.of.the nat'ive origins of E,nglish coUtd
,

ipe enhanced by promoting bilingual education for

'all childrdn, especially those.in bilingUal or-
.

hultilingual regions. *If language training Were

separated.from two extremes,'deficiency education

on one.hand and expensive frill on another,

bilingual eduLaion could,be seen for the basic

;tool that it is.

,Once this is-achieued the second

step coulTh-agin That would be the support for

. .
turning all second,lang programs IntO

bilingual pLrograms by teaching co ilitive areas
'N.

in the target language. In this way, we CaUld

give all second language 1ea4.ners the advantages

of reaffirmation of language skills that\

bilingual education students have.

There ar,e some other things that

we may possibly do, such as promote languagd

teaching'thr.ough advertising campaigns in con-

junction wi'th some of the pxofessional organiza-
/

7
tions.that are doing that right now. And we might

recommend working with members of Congress to ,

301
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assure that these recommemdations of promising

prograMs are implemented.

There has been' some feeling among

practitioners that the Commisskon 01n Fore,i.gn'

Languages' recommendations-just died, and I

wouldn't want that to happen here.

questions?

JAY SOMMER: Are there any

YVONNE LARSEN: One comment. Y-6,U

mentioned the prestige of -a second language.

don't know if thee audience is aware,or no-t, but

our Chairman, Mr. J y Sommer, is fluentiln_ten

languages andis expecting hiS eleventh, which

:will:be Swedish; so certainly the ComMission is

well-informed in hearing of the foi"eign Language

challenge that we do have in this country.

JAY SOMMER: would\ like to ask

you a question. Could you tell us just a little

bit' about your own background in bilingualism?

JUDY WALKER De FELIX:. I have a,

PhD in Spanish language and literature and I was

teaching here in HoUstonin HI$D-Manty moon$ ago,

and so I saw what was happening to children who

Clidn't speak English and so I went 'on.

JAY SOMMERe May I'ask,. are.you
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of Spanish backgrbund?

A JUDY WALXERADe I took

0

Spanish incellege, 'and'A Vas a language require-
,

ment. You Mightota that inio consiaeration-.
,

JAY SOMMER:. Fascinating.

lutely ,fascinating. Thank you very much.

Abso-

(The audience responded,

with apprause.)

Our next speaker,will be

Barbara Glave.t. That's how I ,read it.

BARBARk'GI;AVE.: That's correct.

JAY SOMMER: Thank you.

BARBARA dLAN,E! Ladies and gentlemen

of the school. board and the Commission, I am here

before you because I am convinced that foreign
,

language-instruction is conducive t6 the natilie

aanguage proficiency in literacy. I represent

several Interests.

First, I am seqond of three

generations of native Houstonians-. I spent all
p

of 'my precollege education
0
in Texas public

.schpols, eleventh and twel-fIh of which yere here

-in the,Houston Independent'TsChool Distr4_ct,

three academic-years instead of four, I took all

'of therequired academiC cotfrses-of E?eiish and
.

3 tit)

e.
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sociaL science,o pure science, and three.years of

French and two years pf. Spanish. By 'the.time

graduated from high school in 1963, by virtue 'of

ordinaily &purse work 1 had reCeived an excellent

public education; I had significant knowledge

-
-in math and science and waS proficient and

.

. .

literate 'in ,three -.languages. My high schrObl

diploma ment'. 'that I possessed,writing skills

and --. eureka -- reaing skills'at the twelfth

grade level,
,

I am also-here before you bebause
.

I have spent the last texk,yeArs teaching Spanish

and English,as a second language at the

University of Houston Downtown College, a loCal
.4 .

ear.open admissions_public institution,

with a diverse student popu:Lation from across .

the country. All of our. students enter- with a'

high schoOl diploma or GED.

.Unfortunately the margin Of

difference between what I learned:twenty-eight
,

years ago aro what my students learn today in,
--

the same school district is appalling. In any'

kti

given semester many of our entering frebg5eln
.

'must enroll in remedial.English, math, and.read-

ing courses because th'eir: high'sbhool diplomas

Q

3og
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unlike-mille, 'do not guarantee cer/tin proficien-

cies at the .twelfth grade level, indee-d, not

even at.the tenth.

For example, thds past fakl, 198.1
. a

P

SOme- 100 students of the 4'30 students gi\-/en t-he

. . .

. .

Nelson=Denny reZ8ing teSt read at or below the
, .,

end of the sixth grade. These arescollege

.students.: And another 150 read at or.below the

'eighth. Likewise in the fall of 1981: Of

app"ro.ximately 1,500 entering fre.shmen, 724' °

:enrolled -in English .11300, Or basic'writing, a
,

A . euphemiSm for remedial English grammar and .

compoSitiOn. None of thoSe:724were,non-Bnglish'
1 1 1

speaker-S. It is noteworthy. hat the majority of
/

the students in our remedial Englishoand reading

classes have- never taken lariguage. Indeed, it ds.

an unfortunate coincidence 'that it -has been the

practice, if.not the policythat sohe schOolS

of this Houston school distrfct. , to discourage

students with less than a B aderage, from taking

foreign'language'in'high .school.
k A

Tt iS my positipri, then, that, the

lack of foreignlangilage instruction relate's to

low writing and..readidg. skills. That is that

foreign language insti.u.ctiOn in&reases natd.ve
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am al.sO hele'before'yeJu

as the preident of HATFL,- Hailston Area Teache'rs.

of Forigm Languages. I aSk you to consider that

'foreiljn.languages. are e.Critidal priority to

basic education dnd an intricate componeri-ii of

literacy. We .believe that foreign langtiage

education has seVeral innebenefits'whicfi are'

,apart from interpersonal communi.c.dtion.

First, the languages offer .

structure,.order, organilation,\ad st-lf-disci-
,

plfne. They help us t 'categorize', .an essential

skill, to departmentalize,to sort ideas accOrd-'
4

ing tb relationships between them. They helpsus.
°

to take a fres,h look at out native langudge and

to Understand and to master it'better. Theywhelp*

us vebalize English and they go farther. still.

These skills spilr.oiier into other disciplines,'
0

word problems, and forpulas, math and .accounting,
,

.
technical terms of engineering and natural.

e

sdience, hundredS of contexts to iaw and medicine.

Implicit, theni in, the cry for .

literacy_is the urgent need tO return to foreign

language.requireMents. For it is no mere .

coincidence that declining enrollMents in foreign.
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1.4

langOage.paralleI declining skills in English,

math and saience.-.

Thank ydu.
5 . ,

(,The audience responded

with applause.).

ANNETTE KIRK: Are',.you suggesting

that perhaps STtudents -with helow B avera"4es

should take foreign languages?
,

.

1

0-
BARBARA GLAVE Absolute'ly.

think especially Latin. It's a suggestion of

0
,

mine tat,J believe, Dr. Walker told us about
s.

- ,

qt.e.-St711..dies. in iaml Beach'where'Atudents.who
- ,

Were doing qüit poorlyrin English,mere put into

'foreign lviguage; T believe it wasLatin.. Theno

they went ipck
4

in their EngliSh'cl,asses and Nhey
.

were improv'ed significantly.

ANNETTE KIRK: I never theard that
'

stat,istid, ,so I was ama'Z'etl.
-0

BARBARA GLAVE: T might remind,you,

as most'Of you know, a nuiVoer of colleges are

reinstating the foreign language requirement.

Of course, the latest of.the major universities

t9-

is Yale, and it is my Understanding thatthe
°

1

schools in
,

Oklahoma, at the University Of

. .

Oklahoma, propoS.e to require a foreign, Language

0.1
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as an entrance requiremeht as we hoPe UT in

*Austin do.es next:

'EMERAL A. CROSBY: 'You mentiorled

and Would imagine that a graduation requirement
r'

from hiqh school: -70

,

,BARBAM GLAVE:Ag We.

-----.,-- .-

.

'

'were required toteke two years of foreign

8 langUage to gb to4,c.ollege; we rrever could say ,

9

11

12

A
13

14

15

16

p.

17

18

.19

20

21'

22

23

24

25

no to that.

EMERAL A! dROSBY: 'Arp_ you requir-
_

ing it sonly in high school, or ould you adVocate

i.t at the lower leVel? BeCause if,..the kid annot

read by the time he gets in-Co tenth of eleventh

grade, I'm not sure how much benefit it would.be,

.although I'm sure there woulfd be s'ome

BARBARA GLAVE:' How did he get tO

tenth grade if he couldn't read? 'You'see, that's

my,question.

EMERAL A. CROSBY: Well, we'have

a whole lo.t of them.

BARBARA GLAVE:' -But if You heard
\

me -- they get a high *school.diploma.and they

can't read.

EM'tRAL. A. CROSBY: But I'm Jasking

where are ybu requiring the language, the foreign
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.BARBARA GLgVE:4 I personally would
1/4

ave foreign language,reguirements-at ',any level..

at all levels. I wotild S't.at with kinder-,

a den.ohirdren i necessVry.

JAY SOMMER: .ThAnk you very muc
-

Are there any_other_queStions?'
%

(No respOne.)

There have been many 6statistics

.this is for the information of my:colleagues,--
tv

that chfldren.learn beSt Na foreign language at
.

early, ages. I Me"an, I'm sure that yoq will know

-..

that) and-I'm wondering whypeople mait untfl
.

they dre in junior high sch.00l a'nd in highsChool.

.wonde.s. I.guess because they want to see how .

badly they will

- 'A VOICE: The nmmissipn might be
o.

interested tO knoi;7 that inpsei1l 246 of the
r"

twelv,e cohtent,Areas that'are.requieed, one of
a

fthose content areas is "Other languages, to the

extent possible." ,The other eleven content areas

do not have _that "to the extent Possible." They.'

are going.around-the'state and'getting input to

.the essential elements. There has ,been just an,
0

0

,overwhelMing response thvt, indeed, foreign and
,

3 Wi
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second languages are necessary andare irdportant
,

and shbuld be offered at all levels. .The.prpblem,

and it seems to be an insurmountable wall, is the
.

_

smalf4school diStrict that people relate to and

the -logistics bf the,nplementation. Now,

very interesting that overwh,elminfly all the
-1 .

educators -- andrthey don't have to be foreigi

language tbaeherse they can be any kind of

teach'er "Yes, this is.important We wbuld

want this for our own students; we would want to

'begin it at .the elementary.schoulS."

how are you going to do it?
4V

And that's the rut and the wall in-the logiStics-
' r =

of implementing zuch a..proaram, Actually, if we

put.dur Tri(nds to it, we should be-able t

JAY SOMMER: I just wonder why,
.4

that doesn't become a probleivi
tr.

I should be.mare.serious and say why doeSn't that-
' .

become a problem in any other subject? Why is

that a "problem specifiCaily in language?

because language is unseen.. It's perceived of

Simply

secondary importance because the same .way ohe

talks about funds. One could spy, "Well, there
4 .

are not. enough funds so we cut the

. Why not cut out algebra?

31y,

language."
.f.;
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XVONNE LARSEN: St.arting at a lower
.\.

-.level, we disc,usSed the rOle of the traditional

elementary type dlasio.that1we have always lived

twith-and it has been thef4t that the sludents
1

didn't hav,e a pullout program where they could

have a Specialized language pportunity as:we

discussed wfth math, science,\and technological

instruction at Stanford. We may have to-recommen&

that the'trtditienal type of elementary schedules

" be altered so that seme of th \t,ther 'areas of'-

,

expertise can be taught at a 1ol4er grade
A

ANNETTE KIRK:; I honestly.think

there are many pardnts in th'Es co\intry, I know

. in my very small rural community, that wouid not

Ldke, or not necessarily like to think...they don't

have time ,for forvign language, because they
.e/

-donit see their 6hildren going mudh beyond our

a'rea. There are kdds in our area who hai'ie not:'

been an houriand a half away to Grand RWpids%
s .sl

Michigan, and that's incrediblein th'is d y and

W.e think of everybody flying around theage .

.count:ry, but t'here's a lot of backwoods people in

, .thig country, too.; and they Are also taxpayers and

-voters and influencers alnd so there is, there

:

seems an economY, just ag there are people w,no
%

311.
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are extremely pro-bilingual eduation, there are.

those who are completely aga.inst'.. You have'your

legislature practically doWn the.Middle on that

_question and unconvincable. s so, too, y6u

have .people?who are just- so p -foreign language

study, and OtherslEaho see absoauteIY no use in it
.

at all. I don't know if the twain wilI-eve;. meet.

JAY SOMMER:. THank you very much'.

BARBARA GLAVE: 'May I respond to

what she just said?

No one asked me .ifj wanted to,

take chemistry; I was told to, affd I. never

reallY used it, but it wa.s'ju,st &nother require-

ment that made me>..a better person. 'And* I think

the same case is to be said- for.a lot of couysesi

'including foreign languages,

JAY, SOMMER:.Thank you.. aur next

presenter is Dora Scott.

DORA SCOTT: Thank you very much,

Mr. Chairman, and, members of ,the Commission I

am welcoming you to HoUston.

I te.ach in the .Flouston Independent

School Distri6t and I have completed thirty years

of teaching this last January.

I'm also here on behalf of the
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National Education Assp,piation. I am an incoming

.boar-d Member Of that',grOup'and anj.mMediate paSt

president of,the Texas State.Teachers Association,

I'm here on their behalf today -and we will be.

subMtting extensiVe written testimony to you,

I am here today primarily to
ti

,highlight our -concerh for your Commission and

we:are vitally interested in the whole job.

We're interested in the education that they will-

t'receive.

.

°I'm presently serving as an.

advisory ommittee member to -this Commission

and, as Mr. Eurke has mentioned several times,

'I was here when we had eur girst hearing con--

cerning'language arts and So forth.

tip

So we have a great deal of concern.

Our Association belie-ves that education is the

fundamenLal right of our children, and we are

vitally interested that they receive'the best

education possible. I personally, along with my

colleagues, feea that, our be.st.national defense

will be:a best-educated Child who will become the

leaders of our country.

We have a great deal of con-tern

with our cutbackS particularly in education,:

310
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becaus many of the-programs that are helping our,

children are some of those programs, and I hope

that.your Commission will continue in support of

what you are doingj,and you will hear from our

associations in detail.

,Suilins,

Thank you very much.

JAY SOMMER: Thank you,.

.(The audience responded

withappl-aqs-e.)

Our next presenter is Georgette

GEORGETTE SULLINS: Good afternoon.'

I'm Georgette Sullins an'd I'd like to speak to

'you as a classroom teacher and an acbalt educa-

'tion:tea,cher' and also as a very active irber Of'

.
my:professianal organization, the AATSP, the,

American AssociatiOn of Teachers of Spanish and

Portugese.

* My main concern is the prevailing
. ,

-lack of,interest among parents and students_to
_

_
, .

, find a need for foreign language.

In view of ati international crisis':,

involving two nations that do_n t speaK the same

language -- and I'm speaking about the British

problem -- it .seems to me that it is up to the



0

0

Ordina"ry peopre of this world to open the eyes of
^

these two giants. It's an uphill battle, but

optimistically, I'm having a better year convinc-

ing pa'rents and,students that they should 'enroll

in a foreign language:

-The constant question I hear' is,

"Do ..we need to have it to get into college?"

Tirelessly Dive explained you don't need'it for

college, but you need it,to get out of college.

So I feel the question has been postponed

that has been overlooked so many times,

and

All of us sharein that task of
,

cOnvincing the student of all-of the benefits
,

-they can derive froM taking a,foreign language.

. 4.1

0.

0
0

wo Can't selve al.1 these problems but we can'

.make 4 stab at it. ' And the place to begin our,

effort-is at home.

We all have ideas'and, we are making

progress. And the 'following aresa few observa-

tion that I've made in re_alizing sOme ofTthese,

so, with my eight years 'Of teacbing'in the high
-

school level, my one year of teaching- as TA'at

the university of Houston, I have some 6B-soirva-.

tions to
,

make, but I'm alseerribIY optimistic

and maybe I'll give you a prog'ress report which

315
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will reflect some of our sucCesses, too.

As a high school teacher of .four

le'l.fels of Spanish Od as the department chairman

of our foreign langu ge departmelit, I see.that

-at my particular high school, that While the

general enrollment4Cas declined, the enrollment

'for foreign language has.increased. And,waS

that-ever a surprise when I heard\that.., because

have really worked this year.

At any rate, our program has

increased by two Spanish classes, one German,

one French, and one Latin, and I'attribute that

.to.a very cooperative new adminiStrator;-I think'

.thatwas,a* great deal of our backing.

qecondly, I'd line to make an

observation aboUt a community college'where

teach, and that is the adult educatiop. Spanish

courses Iave beenthe single course.that main-

tains the highe.st number of course sedtions.

c n also broaden to the other, foreign:

languages, as the conversational classes haye

been,doing'Well. This is a sEuburban area, too,

which will probably celor wjlat I'm saying.

I've also observed, as president

or'the AATSP, that our membership among

316
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professionals has.growne -Specifically, fifty-
.

eight members last y r'and sevnty this year:
0

So I feel we are Moving along there.
%

Why:do we have this degfee .of

success in spite ofthe ket that we find &Ur-
N

Selves in the,midst of-a deep.re.q.pssion and

probably\orie of'the firet ptograms to.go is
00

4

foreign. language?- I really-tAel people are pay-
-

ing their taxes, ,or fees, or Organizational dues

.

because they'rd finding'that'making'the extra

eifort to study another cli,Lturetand Ats.language

Tays.

Agai-n,,,some very,optimistic

reports, at the high s.chOol.level. At the-'hi7gh

school .level,,pyoucan fimd student showcases i

foreign affairs, something. e'didn't havetto the,

,

"",

degree that Wd.'do, now, just- six- yea'rsago.- 'With

dramati-c readingt poetxy preSentations, music

presentations,,and creative drt eXhi-bits', there

they..alsd display their- skills ivigrammar! Voc-ab-

alb .tl

ulary, and cultural :knowledge.. More and more,

.St'udents are recognizing that.they can combine

their interests',and ta1entp with a foreign

languag,e. ,

I think-teachers are-keeping.up,

-
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with this pace. I think that we have a lot to

offer, but I think'me-have to constantly remind

parents and students that foreign, language does

_have something to offer and I certainly hope that

the Commission can make recoMmendations to

. influential members along the way on, that,

because.I keep saying-, you know, univerities

are starting bat. They're going to recommend
0.

that we'have 'a foreigt,language to get into

college,.bu,t-I don't see where it'sa definite
-,

recLuirement and I hope for college preparatory

t iS a requilrement. soon.

Vlank you very much;

It's an hon0r to Speak-in the

presence of Mr. SoignMerj.I've repd'tuch about,you,

UAiS-OMME-R---Thank you very mdch.

(The audienCe..responded

with 'applause.),

EMERAL A. tROSBY: I have got one

qUeStion befOrt you leavq. "You mftentioned'that

there was an increase in the school in languages,

'Is that n increase

are?

n- beginning whatever 'they

GEORGETTE SULLINS: Like first-

and'sedOnd-year level?
1
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EMEAAL A. CROSBY: Right.

GEORGETTE SULLINS: yes. Kell,

and that also' stimulates, you know,' the enroll-
--

ment *n the third- and fourth-year level. For
4'

exampt, we.ve h d like third- andiourth-year

combi.ned in the aame class. Now,' we,have several

claSses of t-hree,and several Classes of four.

We finally made our level'fifteen'-, you Xnow

the number fifteen, to make that, rather than,

.having, you know, ten threes and six or seven

blevel fours, you know, which is a real mental

. -

gymnastic for some eeachers to keep going back

and forth:

EMERAL A. C4OSBY: Well, Ae of--

*the reasons for.the question was whether or not

there was an increased interest in the paktern

which enable more language Ones or whatever it

-happened tO

GEORGETTE sULLINS. I'm not spre

I understand your question.

EMERAL A. CROSBY; Do we' have more.-

interest and more students enrolled in foreign

language because they.h'ad foreign languages in

the junior.high sChool? ,

GEORGEWE,SULLINS$ We don't have -



,2

1 0 °

'

1 1

12

13.

:14

15

16

17

18

19

20

21

22

23

24

25

314
:

foreign language in-the middle schools s8 'it's

completely started erom high schooli_and we
-

don't have irt in our.elementaty either.
,

JAY SOMMER:: Thank .i7o.ta yery mdela

ANNETTE KIRK: Just a last comment'''

'on this It seeMs as though everything is going.

in the dirdction of sove kind of core curricylum

in 'the high schpol and probably some type af,

college admissions as opposed to maybe it wila

still beopened in some places, butesSentially

colle4e admissions type of.thing. So probably.

this question will all b 's.ettled in:the near

.futlare.

GEORGETTE SULLINS: I hope so;

-;.westreribll looking for it in the near future.

Renate,. Donovan.
.

JAY.SONIMER: Olir next speaker is'

RENATE DONOVAN: After all these

tall peoplei. I hOPe you can see me.over the

coUnter.

.(The audience responded

:with ld.tighter)

I. know the, CoMmission has been

N'
1.nundated by 'Comments about foreign-languages(

-

and I'm afraid I'm juSt one More to adcL-to this.
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rdinator of. Foreign Languages for

the Spring Branch Indeperident'SdhOol D4Strict-;:..

:which is a neighboring district--of HISU, and we

4.
all work very closely together.

feel;like I have' something
,

in .common -w.ith,Jay Somber,'. because I'm a product

of the United States school sYstem, not haying

been born in this country.- 'My first language is

German,.my_second language is Portugese;-and mY

third language is English,.and now I speak.

Spanish as well. So t I'm trying to say:.is

very,eay 'to ldarn the language cai!th the

proper background ankthe propereducation and

Idith the best teachers. .And I do feel that we_

are Very fortunate in having.excellent foreign

language;teachers.

AS you can see, we're a dedicated

bUnch: We're all' here*in':forcel

So., what I!'d likto talk about'

-a little.bit is some of the Yeasons why Twe think

,

that foreign -languages Should be*part of the

.core durricUlum. sure a lot of you -- and

all foreigrr language teachers -- are familiar

with these things,that I'm going to say, but

maybe some of the membeij. the Commission aren't.
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A lot of,fau)'c paS. have taken.place '

recent'lY in our country,iri ,economics,

4nd so on because of a lack of -foreign language,

and maybe this would be in line for what you,

For ipstance, General Motors.has

"BOdy by FisCher." Weil, when they cape to

Puerto Rico they called it Corpse by Fischer.

Novas did-not sell.weil in Puerto Rico

South America because "Nova" means it doesn't

.and in

Well, why would anybodY wantto buy a car

that doesh't go.?. So.they had to-change the nate

to Caviva,

And laSt, but:not least, Pepsi,

Cola translated "Come Alive'", into Chinese, and
,*

' by.fthe time the transtor finished, theadvei.-

tisement said "Pepsi brings, your ancestors.back

from .the grave." So you see why the knowledge
.. .

. .

t
.

'of Ioreign'language IS very important.,

As it stands now, 4 secondary.:

language is considered an elect-ivewhich the

Student may or may not include: in,his course

of study. It competes with such popular electives"

as, music, typing, band, art, athletics,, o meh-

tion juSt-a fews -The student visits the:

32



2

: 4

5

. 6

8.

10

11

12

13

14

17

.18

19

20

21

, 22

23'

24

25

317'

counselor and tries to decide what,dourse load
'

to plan for: More often than not, the counselor '

,
Nat .

would 'n'ot find room for the foreign language in
,

.

his schedule. It is up-to us to, inform-the

students, the counselors, the'parents and the
c

community of,the iffportance-of the.'seCond. language
1

4 4

in the. basic curriculum. I'd like to 'site fOur

reasons why foreign languages need tb be included

n the cOre-curriculum.

Ntmber one: academic: We wdrry

about falling teSt scores, SAT scores. We'v
,

been hearingfrom.the panel members about the

'worry. about.the reading and writin'g. Well, let

me just emphasie. the teaching of. foreign

.

language. We .emphasize those.four skills:-

reading, Writing; understanding, a speech.

So we have all four and out students g t this,

and it's a prOven fact that the,study of a

foreign language helps the student in Yds native

language,

I' taught German in one of our

'schools for seven years and *numerous tiMes

students would pome to me saying, "Oh, we

bet-Eergrade in English!"
.

foreign language teachers spend jhst as much

And th-e 'reason is

a.
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time in'the cl.assroA emphasizing grammar and

the construction ás they do in teaching the new

language. The new emphasis on Latin through:the,

country bears this out. Latin's reaIly becoming

important concur-with Georgette SUllins:

Our énrellment:has grown fantastically this year.

and.'we think it's because students are becomil4

a little 'affaid Of what's going te happen to

them because they can't speak EnglEsh 'well enough

or 'read 'or write well enolIgh.

There was a recent article in one

of our papers ab,out Mr. Costa, an English teacher
A

in NewYork; , So let. Me go through quickly.

If we're truly returnling to basi,cs; let's remer

'ber t,hat there were b.asics, back in the 1920.'s.

In fast, the-rapidly growing,illitera-cy in this
v,

country really began, was redefined as requ,iring

kflowledge of English alone, rather than En.glish
f

together along with'the'languageS from whach

ErIglishdevel,Oped,

The second point I wanted-to make

.

Was cultural and social: I'm from Austria

originallyi-but people woulL1 ask me, 70h;. is

- lathAt where the, kangWroos are?" SO, here.again;
A

), you .see people just ome0.mes don't know the
... -
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internationa ,:and haVingtfle students eXposed,

to languages has-helped with t1Jt. - For instarmer

in our 'dis-rict we've-developed an introductory

course -- this might interest your Mr. Crosby --
.-

we've introduced three'languages in the first

semester of the junior high curriculum and the

student chooses which one: e wants to cOntinue.

Another area that's important is

the political one. I know all of ydu thadc. have

,seen the book by RaU1 Simon, The Tongte-Tied

American, where he has pointed out that We have

.
lost prestige,and.how translations have been

misrepresentative wh,ic,h, is a problem with our
.

administrataon..
0

T e third area is economic. We

all look 'towards improVing ozir economic.status

and that, of course, is tied closely to the

econom'y ofot e countr'y. Do you reaLize.,how

ma-ny ob,s AAie 're 'losang to foreigners ,because

our students and our people do not speak other

langdages?. For instance -- an.d'I'Mtsure

mr. Sommer will .a.ree with this -- there are more

English teabhers in RUssia than there are students

32.0
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all, Russia is ou neighbor as much as we might

not like the idea.

So just in closing-, let me make
0

the following r'ecommendations. We do not have

the luxury anymor& of choice -for, communicAirig

with, other countries. -Dnglish is no longer the,

universal language. We must learn langUages as

a-matter of survival

So, first, I'd like to recommend

that in the twelve areas that are mentioned_in

the-Texas EduCation Agency the wOrA "if at all

possible" be taken out and become part of the

regular curriculum, \

Number two. Reinstatement of the

foreign language-srequirement in our colleges and

.turiversities-laecause if that is ti.ue then

will trickle down into our high schools and our

middle schools and elementary schools.

Th'ree. Foreign language.as a

requirement for oollege-bound students, in high

school. Maybe I'M not being quite .as forceful
.4.

-

Barbara,'but I realize there's.a roblem

with the economics at this time. But if we can

at Ieast get the college-bound students to take

2 6
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foreign language, it will give them a flitch better

background.

And last, this is a social factor.

In communicating to our total faculty that

languages are important for a totally educated

human being, even if you never use them, just

knowing .the culture of another country.

Thank you.

(The audience responded

with applause.)

'JAY SOMMER: Thank you very much.

. I would like our vice-chairman to

make a closing remark.

Y'VONNE LARSEN: Thank you, Mr.

Sommer.

On behalf of Dr. David Gardner',

the chairman of the National'COmmission of

Excellence in Education and the Other members

of the'Commission who are not in attendance,tóday,

J'd like tO thank the audience for your .atten-

dance and-for your participation. You .are

partners with us in the challenges that we face .

and we are reassured that some of you had the

endurance to stay with us from 8:30 thiS morning
NG

un.til the hour of 5:00 and.we do appreciateit



a

3

5

6

7

9

10

11

12

13

14

15

, 16

17

18

1.9

20

a 21

24

25

very much.

322

We see the dogument and our report:

that we will be designing-as our deliberations
0

continue to be a viable riving document.

have been chanenged-by Ted Bell to not develop :

or create a dust collector.. We wapt something

that will breathe life and vitality into the

public and private educational systems in our

country, want this 't,o be a constructive

document. As you are aware, this is the second

of six hearings that we have on schedule. The'

first one was on math, science, and technology.

Our next one will be'chaired by Mrs. Kirk in-

Atlanta and it will be on teacher and teacher

education. Then. in the month of June,''we ,have

a

scheduled in Chicago for admissions standards.

In September, we have one scheduled in DenveT
a

for vocational education. ohnd in October-we have

a

one in Boston ,on the gifted_ and talented programs.'
,

Along with.these hearings, the Commission mem-

bers will be meeting in quarterly meetings to
- 0

discuss other routine issues and special issues
s

,

'and the entire challenge that weodo

So it is a very busy schedule and

a sizable commitment for our members.
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rwould like to thank Mr. Billy

'Reagan ior his warm-and gTaciodS hospitality.

It's heen a joy to see what is going on in the

urban school district ahd many constructive and
5

fine things that are taking plac&in'public

education.. We thank you vety much for.your

hospitality.and for ,making this site available
,10

'for us and all the extra events that you've

given to us, and to the Texas Education Agency
00

also, May I say-a very warm and sincere thank you.

for your participlation and your input.

My fellow Commission members,

Mr. Crosby, Mr. Frank Sanchez, and Mr-S.. Annette

.Kirk, I know, join in. giving to Mr. Jay Zommer.

all oar' very warm appreciatioh for his kind

leadership iff the hearing that we've had today

on literacy.and language; it could mot have been,

shared by a, more scterling example,of what
P

_teacher of t he year shOuld be, and we hold Jay

very.high regard and thank .him for his Nery

fin& leadership in doing such a great j b today.

(The audience' responded

with applause.) ;

iYVONI\iE'LARSEN: Thank yO.u1 Penny
t

McDonaad, and-Ramsay and the staff of the

A
3

a/

,
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Natioma1 Commission for a11 of'.your fine Work.

Jay, back to you.

JAY S.OMMER: I,have wanted to do

this for a whne now: The meeting is adjourned,

(Whereupon, at 5:07 p.m.

the hearing was adjourned.)

,'"1


